
 

A Study for Enhancing enrolment and acceptability 

of SSC (Vocational), Dakhil (Vocational) and HSC 

(Vocational) courses 

 

 

Final Report 

 

Part B: Dakhil (Vocational) 

 

 

 

 

 

Submitted to: 

Bangladesh Technical Education Board 

 

 

 

 

 

Institute of Education and Research 
University of Dhaka 

Dhaka-1000 
 

 

June 2018 



i 
 

This Study Conducted by: 

 

Team Leader 

Professor Dr. Md. Abdul Maleque, IER, University of Dhaka. 

Team Members 

Professor Dr. S M Hafizur Rahman, IER, University of Dhaka. 

Mr. Shah Shamim Ahmed, Associate Professor, IER, University of Dhaka. 

Dr. ANM Salahuddin, Associate Professor, IER, University of Dhaka. 

Ms. Umme Mustari Tithi, Assistant Professor, IER, University of Dhaka. 

 

 BTEB Coordinator 

 Dr. Raju Muhammad Shahidul Islam, Deputy Director (Research), BTEB 

  



ii 
 

Research Associates: 

 Ahsan Mahmud 

 Md. Ahasan Habib 

 Md. Rashed Milon 

 Shahidul Islam 

 Md. Mahmudul Islam 

 Mohosina Jabin Toma 

 Md. Zihadul Islam 

 S.M. Kibria  

 Eva Sultana Shaoly 

 Tanzila Akter 



iii 
 

Acknowledgement  

I would like to firstly express my sincere gratitude to Md. Mostafizur Rahman, Chairman, 

Bangladesh Technical Education Board, Dhaka, who provided us with his kindness, patience 

and excellent support with 100% commitment, constant encouragement and generous support 

during the whole course of the study. His thorough support, prompt and positive critiques 

have been vital in the development of this report. 

 

I also express my gratitude to Md. Mahabubur Rahman, Secretary, Bangladesh Technical 

Education Board, Dhaka for his kind and endless effort for the any sort of support for the 

team. I also thanks to Dr. Md. Nurul Islam, Director (Curriculum), Bangladesh Technical 

Education Board, Dhaka for his kind support for the team. Moreover, I express my sincere 

gratitude to Md. Nayeb Ali Mondal, Former Secretary, Bangladesh Technical Education 

Board, Dhaka and Mr. Akterruzzaman,Former Director (Curriculum), Bangladesh Technical 

Education Board, Dhaka for the support during early stage of this research.  

 

I also express my sincere thanks to Dr. Raju Muhammad Shahidul Islam, Deputy Director 

(Research), Bangladesh Technical Education Board, Dhaka & BTEB Coordinator for the 

study for his valuable time and all possible suggestions in all aspects of this study. His 

support helps us to understand all technical aspects very quickly. 

 

I offer my warm thanks to participant who generously gave their time and this study would 

have been impossible without their cooperation. I also offer my thanks to Head Teachers, 

Principals and Superintendent, employers and TVET experts who were involved in this study 

for their time. 

 

I express my gratitude to Professor Syeda Tahmina Akhter, Director, Institute of Education & 

Research (IER), University of Dhaka and the professors and faculty members of IER, DU 

who have contributed in this study as resource persons with their valuable intellectual 

suggestions and comments. 

 

Finally, thanks to all members of my team and all research associates and field investigators 

for their continual concern and support in every possible way. 

 

 

Professor Dr. Md. Abdul Maleque 

Team Leader 
 



iv 
 

Contents 

Acknowledgement ................................................................................................................................. iii 

Contents ................................................................................................................................................. iv 

List of Tables ......................................................................................................................................... vi 

List of Figures ....................................................................................................................................... ix 

Acronyms .............................................................................................................................................. xi 

Executive Summary ............................................................................................................................. xii 

Chapter 1: Introduction .......................................................................................................................... 1 

1.1 Background of the study ........................................................................................................... 1 

1.2 Rationale of the study ............................................................................................................... 1 

1.3 Aim and objectives of the study ............................................................................................... 3 

1.4 Scope of the study .................................................................................................................... 3 

Chapter 2: Methodology ......................................................................................................................... 4 

2.1 Introduction .................................................................................................................................. 4 

2.2 Participant group .......................................................................................................................... 4 

2.3 Sample and Sampling strategy ..................................................................................................... 5 

2.3.1 Graduate Sample and selection strategies ............................................................................. 5 

2.3.2 Other respondents and selection strategies ............................................................................ 5 

2.4 Data Collection Instruments ......................................................................................................... 7 

2.4.1 Quantitative Technique ......................................................................................................... 7 

2.4.2 Qualitative technique ............................................................................................................. 7 

2.5 Instrument Validation and Piloting .............................................................................................. 7 

2.6 Training of Enumerators’ and Supervisors ................................................................................... 8 

2.7 Field Mobilization and Supervision ............................................................................................. 8 

2.8 Data Processing ............................................................................................................................ 9 

2.8.1 Quantitative data processing .................................................................................................. 9 

2.8.2 Qualitative data processing .................................................................................................... 9 

2.9 Data analysis ............................................................................................................................... 10 

Chapter 3: Results and Discussion ....................................................................................................... 11 

A. Existing status of Dakhil (Vocational) courses ........................................................................... 11 

B. Employment status of Dakhil (Vocational) Graduates ................................................................ 27 

C. Level of job satisfaction of the Graduates ................................................................................... 41 

D. Level of satisfaction of the employer on graduates’ performance ............................................... 54 

E. Job demand for Dakhil (Vocational) graduates ........................................................................... 56 

F. Changes need to incorporate in curriculum .................................................................................. 66 

G. Ways of creating overseas and local career pathways ............................................................... 121 



v 
 

H. Trend of entering into higher education of Graduates of Dakhil (Vocational) courses and higher 

education pathway .......................................................................................................................... 123 

I. Ways of creating supporting BTEB affiliated private institutes to capacity building ................. 132 

Chapter 4: Results and Discussion ..................................................................................................... 136 

4. 1Existing status of Dakhil (Vocational) courses ........................................................................ 136 

4.2 Employment status of Graduates of Dakhil (Vocational) courses............................................ 137 

4.3 Level of Satisfaction of the Graduates ..................................................................................... 139 

4.4 Level of satisfaction of the employer on graduates’ performance ........................................... 141 

4.5 Job demand for Dakhil (Vocational) graduates ........................................................................ 141 

4.6 Present status of Curriculum .................................................................................................... 143 

4.7 Ways of creating overseas and local career pathways .............................................................. 154 

4.8 Trend of entering into higher education of Graduates of Dakhil (Vocational) courses and higher 

education pathway .......................................................................................................................... 155 

4.9 Ways of creating supporting BTEB affiliated private institutes to capacity building .............. 157 

Chapter 5: Recommendations............................................................................................................. 159 

5.1 Existing status of Dakhil (vocational) courses ......................................................................... 159 

5.2 Employment status of Dakhil (Vocational) Graduates ............................................................. 160 

5.3 Job satisfaction of Dakhil (voc) graduates ............................................................................... 161 

5.4 Satisfaction of the Employer on Graduate’s performance ........................................................ 161 

5.5 Job demand for Dakhil (Voc) graduates ................................................................................... 161 

5.6 Changes need to incorporate in curriculum .............................................................................. 162 

5.7 Ways of creating oversees and local career pathways .............................................................. 163 

5.8: Trend of entering into higher education of Graduates of HSC (Voc) courses and higher 

education pathway .......................................................................................................................... 164 

5.9 Suggestions for improving the BTEB affiliated institutes ........................................................ 165 

References .......................................................................................................................................... 166 

Annexure: Instruments used ............................................................................................................... 167 

 

  



vi 
 

List of Tables 

Table 1: Types of Institutes surveyed ................................................................................................... 11 
Table 2: Trade wise reasons for selecting trade ................................................................................... 12 
Table 3: Types of information about profession provided to graduates during course ........................ 17 
Table 4: Trade wise students received guidance from counseling and guidance cell .......................... 19 
Table 5: Information graduates received about self-employment opportunities during course ........... 22 
Table 6: Source of information about creating self-employment opportunities ................................... 24 
Table 7: Time of getting first job ......................................................................................................... 30 
Table 8: Duration of unemployment of the Dakhil (voc) graduates ..................................................... 39 
Table 9: Starting salary and satisfaction of the graduates .................................................................... 41 
Table 10: Current salary and satisfaction of the graduates ................................................................... 41 
Table 11: Scope of working overtime, payment and satisfaction of the graduates .............................. 42 
Table 12: Satisfaction toward company or organization’s rules .......................................................... 43 
Table 13: Satisfaction towards environment of workplace .................................................................. 45 
Table 14: Satisfaction towards infrastructural facilities at workplace.................................................. 47 
Table 15: Satisfaction towards other facilities at workplace ................................................................ 48 
Table 16: Recognition of present job at family and friends ................................................................. 50 
Table 17: Recognition of present self-employment ............................................................................. 52 
Table 18: Employers' satisfaction level towards graduates' knowledge, skills and performance ........ 54 
Table 19: Have relation between studied trades and works and its level ............................................. 56 
Table 20: Trade-wise scope of works in local market and types .......................................................... 58 
Table 21: Trade wise location of more working opportunities............................................................. 60 
Table 22: Trade wise sufficiency of job opportunity ........................................................................... 61 
Table 23: Trade wise Importance of Dakhil (Voc) certificate in local job market ............................... 63 
Table 24: Quality of present curriculum and textbook of Agro Based Food ....................................... 66 
Table 25: Nature of the contents included in textbooks of Agro Based Food ...................................... 66 
Table 26: Assessment practice of Agro Based Food ............................................................................ 67 
Table 27: Institutional facilities for Agro Based Food trade ................................................................ 67 
Table 28: Teachers’ knowledge and skills to teach Agro Based Food trade ........................................ 67 
Table 29: Scope to practice the learned knowledge from Agro Based Food trade .............................. 68 
Table 30: Course load of Agro Based Food trade ................................................................................ 68 
Table 31: Quality of present curriculum and textbook of General Electronics .................................... 69 
Table 32: Nature of the contents included in textbooks of General Electronics .................................. 69 
Table 33: Assessment practice of General Electronics ........................................................................ 69 
Table 34: Institutional facilities for General Electronics trade ............................................................. 70 
Table 35: Teachers’ knowledge and skills to teach General Electronics trade .................................... 70 
Table 36: Scope to practice the learned knowledge from General Electronics trade ........................... 71 
Table 37: Course load of General Electronics trade ............................................................................. 71 
Table 38: Quality of present curriculum and textbook of Automotive ................................................ 72 
Table 39: Nature of the contents included in textbooks of Automotive ............................................... 72 
Table 40: Assessment practice of Automotive ..................................................................................... 72 
Table 41: Institutional facilities for Automotive trade ......................................................................... 73 
Table 42: Teachers’ knowledge and skills to teach Automotive trade ................................................. 73 
Table 43: Scope to practice the learned knowledge from Automotive trade ....................................... 74 
Table 44: Course load of Automotive trade ......................................................................................... 74 
Table 45: Quality of present curriculum and textbook of Building Maintenance ................................ 74 
Table 46: Nature of the contents included in textbooks of Building Maintenance .............................. 75 
Table 47: Assessment practice of Building Maintenance .................................................................... 75 
Table 48: Institutional facilities for Building Maintenance trade ......................................................... 76 
Table 49: Teachers’ knowledge and skills to teach Building Maintenance trade ................................ 76 



vii 
 

Table 50: Scope to practice the learned knowledge from Building Maintenance trade ....................... 77 
Table 51: Course load of Building Maintenance .................................................................................. 77 
Table 52: Quality of present curriculum and textbook of Civil Construction ...................................... 77 
Table 53: Nature of the contents included in textbooks of Civil Construction .................................... 78 
Table 54: Assessment practice of Civil Construction .......................................................................... 78 
Table 55: Institutional facilities for Civil Construction trade ............................................................... 79 
Table 56: Teachers’ knowledge and skills to teach Civil Construction trade ...................................... 79 
Table 57: Scope to practice the learned knowledge from Civil Construction trade ............................. 79 
Table 58: Course load of Civil Construction trade ............................................................................... 80 
Table 59: Quality of present curriculum and textbook of ICT ............................................................. 80 
Table 60: Nature of the contents included in textbooks of ICT ........................................................... 81 
Table 61: Assessment practice of ICT .................................................................................................. 81 
Table 62: Institutional facilities for ICT trade ...................................................................................... 81 
Table 63: Teachers’ knowledge and skills to teach ICT trade.............................................................. 82 
Table 64: Scope to practice the learned knowledge from ICT trade .................................................... 82 
Table 65: Course load of ICT trade ...................................................................................................... 83 
Table 66: Quality of present curriculum and textbook of Dress Making ............................................. 83 
Table 67: Nature of the contents included in textbooks of Dress Making ........................................... 83 
Table 68: Assessment practice of Dress Making.................................................................................. 84 
Table 69: Institutional facilities for Dress Making trade ...................................................................... 84 
Table 70: Teachers’ knowledge and skills to teach Dress Making trade ............................................. 85 
Table 71: Scope to practice the learned knowledge from Dress Making trade .................................... 85 
Table 72: Course load of Dress Making trade ...................................................................................... 85 
Table 73: Quality of present curriculum and textbook of Electrical Maintenance Works ................... 86 
Table 74: Nature of the contents included in textbooks of Electrical Maintenance Works ................. 86 
Table 75: Assessment practice of Electrical Maintenance Works........................................................ 87 
Table 76: Institutional facilities for Electrical Maintenance Works trade ............................................ 87 
Table 77: Teachers’ knowledge and skills to teach Electrical Maintenance Works trade ................... 87 
Table 78: Scope to practice the learned knowledge from Electrical Maintenance Works trade .......... 88 
Table 79: Course load of Electrical Maintenance Works ..................................................................... 88 
Table 80: Quality of present curriculum and textbook of Farm Machinery ......................................... 89 
Table 81: Nature of the contents included in textbooks of Farm Machinery ....................................... 89 
Table 82: Assessment practice of Farm Machinery ............................................................................. 90 
Table 83: Institutional facilities for Farm Machinery trade.................................................................. 90 
Table 84: Teachers’ knowledge and skills to teach Farm Machinery trade ......................................... 90 
Table 85: Scope to practice the learned knowledge from Farm Machinery trade ................................ 91 
Table 86: Course load of Farm Machinery trade .................................................................................. 91 
Table 87: Quality of present curriculum and textbook of Fish Culture and Breeding ......................... 92 
Table 88: Nature of the contents included in textbooks of Fish Culture and Breeding ........................ 92 
Table 89: Assessment practice of Fish Culture and Breeding .............................................................. 92 
Table 90: Institutional facilities for Fish Culture and Breeding trade .................................................. 93 
Table 91: Teachers’ knowledge and skills to teach Fish Culture and Breeding trade .......................... 93 
Table 92: Scope to practice the learned knowledge from Fish Culture and Breeding trade ................ 94 
Table 93: Course load of Fish Culture and Breeding trade .................................................................. 94 
Table 94: Quality of present curriculum and textbook of Food Processing and Preservation ............. 94 
Table 95: Nature of the contents included in textbooks of Food Processing and Preservation ............ 95 
Table 96: Assessment practice of Food Processing and Preservation .................................................. 95 
Table 97: Institutional facilities for Food Processing and Preservation trade ...................................... 96 
Table 98: Teachers’ knowledge and skills to teach Food Processing and Preservation trade .............. 96 
Table 99: Scope to practice learned knowledge from Food Processing and Preservation trade .......... 96 
Table 100: Course load of Food Processing and Preservation trade .................................................... 97 



viii 
 

Table 101: Quality of present curriculum and textbook of General Mechanics ................................... 97 
Table 102: Nature of the contents included in textbooks of General Mechanics ................................. 98 
Table 103: Assessment practice of General Mechanics ....................................................................... 98 
Table 104: Institutional facilities for General Mechanics trade ........................................................... 98 
Table 105: Teachers’ knowledge and skills to teach General Mechanics trade ................................... 99 
Table 106: Scope to practice the learned knowledge from General Mechanics trade .......................... 99 
Table 107: Course load of General Mechanics .................................................................................. 100 
Table 108: Quality of present curriculum and textbook of Poultry Rearing and Farming ................. 100 
Table 109: Nature of the contents included in textbooks of Poultry Rearing and Farming ............... 100 
Table 110: Assessment practice of Poultry Rearing and Farming ..................................................... 101 
Table 111: Institutional facilities for Poultry Rearing and Farming trade .......................................... 101 
Table 112: Teachers’ knowledge and skills to teach Poultry Rearing and Farming trade ................. 102 
Table 113: Scope to practice the learned knowledge from Poultry Rearing and Farming trade ........ 102 
Table 114: Course load of Poultry Rearing and Farming trade .......................................................... 102 
Table 115: Quality of present curriculum and textbook of General Electrical Works ....................... 103 
Table 116: Nature of the contents included in textbooks of General Electrical Works ..................... 103 
Table 117: Assessment practice of General Electrical Works ............................................................ 104 
Table 118: Institutional facilities for General Electrical Works trade ................................................ 104 
Table 119: Teachers’ knowledge and skills to teach General Electrical Works trade ....................... 105 
Table 120: Scope to practice the learned knowledge from General Electrical Works trade .............. 105 
Table 121: Course load of General Electrical Works trade ................................................................ 105 
Table 122: Quality of present curriculum and textbook of Fruit and Vegetable Cultivation ............. 106 
Table 123: Nature of the contents included in textbooks of Fruit and Vegetable Cultivation ........... 106 
Table 124: Assessment practice of Fruit and Vegetable Cultivation ................................................. 107 
Table 125: Institutional facilities for Fruit and Vegetable Cultivation trade ...................................... 107 
Table 126: Teachers’ knowledge and skills to teach Fruit and Vegetable Cultivation trade ............. 107 
Table 127: Scope to practice the learned knowledge from Fruit and Vegetable Cultivation trade .... 108 
Table 128: Course load of Fruit and Vegetable Cultivation trade ...................................................... 108 
Table 129: Quality of present curriculum and textbook of Welding and Fabrication ........................ 109 
Table 130: Nature of the contents included in textbooks of Welding and Fabrication ...................... 109 
Table 131: Assessment practice of Welding and Fabrication ............................................................ 109 
Table 132: Institutional facilities for Welding and Fabrication trade ................................................. 110 
Table 133: Teachers’ knowledge and skills to teach Welding and Fabrication trade ........................ 110 
Table 134: Scope to practice the learned knowledge from Welding and Fabrication trade ............... 110 
Table 135: Course load of Welding and Fabrication .......................................................................... 111 
Table 136: Quality of present curriculum and textbook of Dakhil (voc) Courses ............................. 111 
Table 137: Nature of the contents included in textbooks of Dakhil (voc) Courses ............................ 112 
Table 138: Course load of Dakhil (voc) courses ................................................................................ 112 
Table 139: Assessment practice of Dakhil (voc) courses ................................................................... 112 
Table 140: Institutional facilities for Dakhil (voc) Courses ............................................................... 113 
Table 141: Quality, facilities and load of curriculum ......................................................................... 113 
Table 142: Regular class and availability of teachers for Dakhil (voc) courses................................. 114 
Table 143: Assessing through CBT&A method and its appropriateness ........................................... 117 
Table 144: Enrolled course in next to or higher education ................................................................. 123 

 

  



ix 
 

List of Figures 

Figure 1: Quantitative data processing strategy ..................................................................................... 9 

Figure 2: Qualitative data processing strategy ....................................................................................... 9 

Figure 3: Reasons for selecting trade for Dakhil (voc) course ............................................................. 12 

Figure 4: Job Placement Cell at Institute .............................................................................................. 15 

Figure 5: Graduates are informed about profession during study ........................................................ 15 

Figure 6: Source of information about profession during course ......................................................... 16 

Figure 7: Types of information about profession provided to graduates during course ....................... 16 

Figure 8: Existence of Counseling and Guidance Cell at institutes...................................................... 18 

Figure 9: Students received guidance from counseling and guidance cell ........................................... 19 

Figure 10: Received information about scopes of job in local and international market ..................... 20 

Figure 11: Source of information about local and international job market ......................................... 21 

Figure 12: Graduates received information about self-employment opportunities .............................. 21 

Figure 13: Source of information about self-employment ................................................................... 22 

Figure 14: Guidance about creating self-employment opportunities ................................................... 23 

Figure 15: Recognition of Dakhil (voc) course to family and society ................................................. 25 

Figure 16: Employment Status of the graduates ................................................................................... 27 

Figure 17: Type of jobs the Dakhil (voc) graduates doing ................................................................... 28 

Figure 18: Nature of the graduates’ employers .................................................................................... 28 

Figure 19: Employment location of the graduates................................................................................ 29 

Figure 20: Trades need to include more skills ...................................................................................... 30 

Figure 21: Extent of sufficiency of the achieved skills to fulfill employers’ demand.......................... 31 

Figure 22: Graduates’ achieved skills are enough to fulfill employers’ demand ................................. 31 

Figure 23: Recognition of Dakhil (voc) course to employers .............................................................. 32 

Figure 24: Graduates have enough freedom to apply skills in job ....................................................... 33 

Figure 25: Employers give direction in doing jobs .............................................................................. 34 

Figure 26: Gap exists between graduates’ achieved skills and employers’ instruction........................ 34 

Figure 27: Graduates’ achieved skills differ from employers’ instructions ......................................... 35 

Figure 28: Location of self-employment .............................................................................................. 36 

Figure 29: Reasons to involve in self-employment .............................................................................. 37 

Figure 30: Skill needed for proper self-employment ............................................................................ 38 

Figure 31: Sources of loan for Self-employment ................................................................................. 38 

Figure 32: Jobs apart from regular job ................................................................................................. 42 

Figure 33: Tendency of changing job ................................................................................................... 49 

Figure 34: Tendency of changing self-employment ............................................................................. 51 

Figure 35: Satisfaction towards facilities of self-employment ............................................................. 53 

Figure 36: More competent workers .................................................................................................... 55 

Figure 37: Working opportunities at local market and types ............................................................... 57 

Figure 38: Location of working opportunities for Dakhil (voc) graduates .......................................... 59 

Figure 39: Sufficiency of job opportunity ............................................................................................ 61 

Figure 40: Importance of Dakhil (voc) certificate in local job market ................................................. 62 

Figure 41: Availability of job opportunity in international market ...................................................... 64 

Figure 42: Sufficiency of jobs in international market ......................................................................... 64 

Figure 43: Availability of scope to learn through hands-on activities ................................................ 116 

Figure 44: Monitoring and assessment of industrial training and skills ............................................. 117 

Figure 45: Graduates’ knowledge about NTVQF .............................................................................. 120 

Figure 46: Higher Education enrolment status of the Dakhil (voc) graduates ................................... 123 



x 
 

Figure 47: Graduates’ interest to higher education ............................................................................ 126 

Figure 48: Availability of higher education facilities for Dakhil (voc) graduates .............................. 126 

Figure 49: Qualification of the instructors of Madrasahs ................................................................... 132 

Figure 50: Infrastructural facilities of Madrasahs .............................................................................. 132 

Figure 51: Teachers of Govt. institutions monitor academic activities of Madrasahs ....................... 133 

Figure 52: Have scope to share skills and experiences among instructors of govt. and non-govt. 

institutions .......................................................................................................................................... 133 

 

  



xi 
 

Acronyms 

BBS  Bangladesh Bureau of Statistics 

BNFE  Bureau of Non Formal Education 

BTEB  Bangladesh Technical Education Board 

CBT&A Competency Based Training and Assessment 

CS  Competency Standard 

DTE  Directorate of Technical Education 

EU  European Union 

FGD  Focus Group Discussion 

HSC  Higher Secondary School Certificate 

ILO  International Labour Organization 

MoE  Ministry of Education 

SSC  Secondary School Certificate 

NGO  Non Government Organization 

NSDC  National Skills Development Council 

NSPR   National Strategy for Accelerated Poverty Reduction 

NTVQF National Technical and Vocational Qualification Framework 

SPSS  Statistical Program for Social Science 

TVET  Technical and Vocational Education and Training 

UNDP  United Nations Development Programme 

UNESCO United Nations Educational, Scientific and Cultural Organization 

WTO  World Trade Organization 

 

 

 

 

  



xii 
 

Executive Summary  

Technical and Vocational education in Bangladesh has the potentials in the development of 

our national economy through the creation and supply of mid-level skilled manpower. This 

ultimately contributes to the present growing demands of the national and global labor 

market. In line with this demand, the current technical and vocational education system at the 

secondary level in Bangladesh is one of the major among three streams. Under the policies, 

decisions and guidance of the Ministry of Education (MoE), the Directorate of Technical 

Education (DTE) currently provides different types of formal technical vocational education 

and training (TVET) i.e. Dakhil (Vocational) through its institutions over the country. In 

comparison to the existing scope of general education at secondary madrasha the enrolment 

in vocational and technical education in Bangladesh is still low. In this regard, this study 

undertook a comprehensive mapping and needs assessment of the scope and quality of 

training being currently provided by TVET institutions across the country.  

The main aim of this study was to enhance enrolment and acceptability in the job market of 

the graduates of Dakhil (Vocational) courses. The aim is specified into two major objectives; 

(1) to make Dakhil (Vocational) courses more market responsive and practical oriented and 

social recognition of the courses and (2) to increase the interest of the learners in TVET. To 

achieve the above mentioned major objectives the following specific objectives was 

addressed in this study: 1. to analyze the existing status SSC (Vocational) courses; 2. to 

identify employment status of Graduates of Dakhil (Vocational) courses; 3. to measure the 

level of job satisfaction of these graduate; 4. to measure the level of satisfaction of the 

Employer on Graduates’ performance; 5. to identify the job demand for Dakhil (Vocational) 

courses graduates; 6. to identify the changes need to incorporate in curriculum; 7. to identify 

the way of creating overseas and local career pathways; 8. to assess the trend of entering into 

higher education of Graduates of Dakhil (Vocational) courses and higher education pathway; 

and 9. to explore the way of supporting BTEB affiliated private institutes to capacity 

building. 

The study integrated qualitative and quantitative approaches to explore the existing situation 

and both primary and secondary sources data collection approaches were applied in this 

study, however, special emphasize was given to the participatory approaches in all aspects of 

the study. Moreover, to ensure validity of data triangulation approach was also be employed. 

The data were mainly collected from Graduates of Dakhil (Voc.), Employers of graduates, 
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Principals/ Heads of Technical and Vocational Institutes or Schools, Instructors teaching in 

Technical and Vocational Institutes or Schools, Policy makers, TVET Curriculum 

developers, and Personnel of BTEB, DTE, BMET, and DT. 

According to the sample estimation formula, the sample size was 358 for Dakhil (vocational) 

graduates. However, the actual number of sampled SSC vocational graduates was 355 for this 

study. The graduates were selected using random sampling strategy. The sample of other 

stakeholders was 29 superintendents; 225 Employer; 496 Instructor/ Teacher and 5 Experts/Policy 

makers. The data collected through several strategies was processed accordingly. The raw data 

that collected was processed under proper supervision of the study team and analyzed by 

applying computer software like SPSS.  

Major findings 

- Existing status of Dakhil (vocational) courses 

Almost all the participants of Dakhil (voc) graduated from the Madrasahs attached with 

general education where more than half have MPO. Majority graduates selected their trade 

considering the opportunity to rapid income, social respect, opportunity to more income and 

job demand in local market. Very few graduates and about one third Superintendents 

confirmed existence of job placement cell at their Madrasahs. More than half of the graduates 

are informed about their professions and they received guidance during their study though it 

varies for trades. Less than half of instructors reported that vocational courses have moderate 

level of recognition in graduates’ family and society while most experts reported low level of 

social acceptance. Stakeholders suggested several initiatives to increase recognition in family 

and society such as ensuring jobs in local market, developing community awareness etc. 

- Employment status of Graduates of Dakhil (vocational) courses 

Most of the employed graduates of all trades are involved in temporary and part-time jobs in 

which majority are employed in private sector. While one third opportunities is in 

municipality and growth center areas, one fourth is available in villages. Time varies for 

trades in getting job. Graduates of Welding and Fabrication get job immediately after 

completing their degree while all the graduates of General Mechanics entered into jobs before 

starting their Dakhil (voc) course. More than half of employed graduates are demanding more 

skills during their Dakhil (voc) course while all the experts agreed on the average level of 



xiv 
 

skills of graduates. Moreover, majority of the employers think that achieved skills of the 

Dakhil (voc) graduates are not enough to fulfill their demand.  

Graduates who are invoved in self-employment, their enterprises are located mainly at 

Pourosova, Upazilla sadar, Growth center areas and village areas. The major reasons of 

involving in self-employment are mainly to create employment for own. More than half of 

the graduates arrange finance from own/family to establish their self-employment 

opportunities while others arrange bank loan, NGO loan or seek financial help from relatives. 

However, none of the self-employers received govt. loan. It is mentionable that vocational 

certificate does not assist graduates to get loan from any source.  

- Level of Satisfaction of the Graduates 

Most of the Dakhil (voc) graduates are not satisfied with their starting salary which is in 

between 3001.00-6000.00 taka though some of them earn 10001-15000 taka or more per 

month. However, employees who have overtime facilities are happy with the payment that 

starts from 75 taka to 100 taka per hour. All of working graduates are dissatisfied with 

workplace facilities. They showed their dissatisfaction towards company rules, weekly 

working days, daily working hours, salary, social recognition and promotion opportunity, 

relevancy of trade and work. Most of the graduates showed their high satisfaction towards job 

environment, awareness about sexual harassment, sex-separated toilets, pure water, health 

facilities for women and safety equipment. However, they expressed their average 

satisfaction towards housing, transport, canteen, insurance, medical facilities and special 

facilities for disable.  

Majority graduates want to change their present job and reasons are: to start own business; to 

re-start higher education; to establish self-employment enterprise; to get higher salary. In 

most cases, present job is dignified to graduates’ family and friends. However, self-employed 

graduates are not usually interested to change their present status due to lack of job sources, 

help to earn more and to be more skilled through their own works. Moreover, it is fully 

recognized to family members. Nevertheless, graduates have different level of satisfaction 

towards the facilities available for operating their self-employment enterprises in their 

working areas.  
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- Level of satisfaction of the employer on graduates’ performance 

Employers are satisfied with the knowledge, skills and performance of Dakhil (voc) 

graduates working in their industries or workshops they showed their concern about computer 

skills, mathematical and communication skills, understanding ability of tasks, creative 

thinking and interest to solve problems and in taking leadership. Most employers confirmed 

that the vocational graduates are comparatively more competent than general workers.  

- Job demand for Dakhil (Vocational) graduates 

Majority graduates informed about the existence of relation between studied trade and 

industry work. Works are available in the city corporation areas while there are some at 

pourosova and village areas. However, job opportunities are not adequate in all locations. 

Graduates, superintendents, instructors and employers reported that vocational degree has 

partial/low importance in the local job market. Employers identified reasons of low 

importance as: Lack of skills of graduates; poor technical knowledge; lack of practical 

experience etc. Majority graduates do not know about the available scopes of work in the 

international market. Graduates and instructors provided suggestions for creating job in local 

market through extended government initiatives; communication between industry-

institution; increase private and government investment; policy instruction to recruit 

vocational graduates, awareness of the employers, opportunity to get easy bank loan. 

 Present status of Curriculum in different trades 

- Graduates’ Views 

Majority graduates of different trades of Dakhil (voc) agreed that their textbook is interesting, 

easy and well described, modern, have sufficient information, illustration is understandable, 

content is compatible with curriculum goal and are aligned with trade work, question in the 

exercises are compatible with learning outcome and their skills are evaluated properly 

through examination. They were also agreed with wide knowledge and skills of teachers, 

participatory teaching-learning, sufficient institutional opportunities for practical work and 

course operation. However, majority graduates in different trades found Dakhil (voc) 

program overloaded compare to Dakhil (gen). Nevertheless, the scenario is reported different 

in some trades on intuitional facilities, industrial attachment and practical work. 
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- Instructor’s view about the status of present Dakhil (voc) curriculum 

Major instructors agreed with easy language, relevant contents in textbooks, time for this 

course was sufficient, questions included in textbook exercises can justify learning outcomes. 

However, less than half of the instructors agreed with updated curriculum, sufficient 

information, well described, clear illustration, job relevant course content, sufficient trade-

based subject. One third instructors agreed that the course load of vocational courses was 

higher than Dakhil (general). Majority of the instructors partially agreed that institutions have 

sufficient infrastructural facilities, enough opportunity and sufficient machineries for trade 

based skill development. 

- Superintendents’ view about the status of present Dakhil (voc) curriculum 

Majority of superintendents agreed that vocational curriculum is updated considering present 

market demand. They also agreed that the teachers are efficient and skilled, teaching-learning 

methods are interesting to students, practical classes and internship are held appropriately, 

course load is higher than Dakhil (general) and monitoring is held for proper implementation. 

However, majority superintendents claimed that infrastructural facilities are not adequate in 

the Madrasahs. 

- Opinion of Experts on curriculum 

Some of experts commented that recent curriculum is up to date. They also noted that major 

changes take place in every five years. However, they reported some problems during its 

implementation. In contradictory, some experts think it is not very updated and they 

recommended reformation.  

- Classes and teachers of Dakhil (voc) courses 

According to graduates, classes were taken regularly though subject based teachers were not 

available in all Madrasahs. Besides, instructors and superintendents argued that scope for 

arranging hands-on activities is not sufficient and they do not have modern equipment in their 

lab/workshop. Experts reported that though there is scope of hands on experience in teaching 

learning in curriculum, there is lack of manpower to practice and monitoring, physical 

facilities and teachers’ training. In contrary superintendents reported that monitoring and 

assessment of industrial training were occurred in majority cases. All the experts think that 
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current assessment system is valid and effective for assessing the students learning. However, 

CBT&A method is not much popular to the Dakhil (voc) graduates.  

- Strengths and Weaknesses of the Dakhil (voc) Curriculum 

The graduates, instructors, superintendents and employers identified several strengths and 

weaknesses of the existing curriculum. According to them the major strengths are: syllabus 

has included all important contents, scope of formative assessment during course, textbooks 

are written in Bangla and in easy language, scope of hands-on activities focusing on skills, 

scope of industry attachment for internships. Furthermore, they identified several weaknesses 

as well: syllabus is not updated, overloaded syllabus, Illustrations used in the books are not 

clear, gap between theory and practical, lack of monitoring etc. 

 Ways of creating overseas and local career pathways 

All the experts think that there is enough opportunity to work in this sector. However, to 

create a comprehensive career pathway instructors, superintendents, employers and experts 

suggested initiatives as: establishing industries to increase job sectors at locality and center, 

building effective linkage between institution and industry, start new trade according to the 

demand of job market, introduced assessment through NTVQF to label graduates’ skills, 

provide bank loan to small business, establish new enterprises, and developing a 

comprehensive policy for govt. and non-govt. industries. 

- Trend of entering into higher education of Graduates of Dakhil (vocational) 

courses and higher education pathway 

Majority graduates of all trades continue their study at next or higher level including vocation 

and general education systems i.e. HSC (voc), HSC (general), Diploma Engineering. 

Graduates identified reasons behind this migration: to get better job; for self-establishment; to 

gain practical knowledge through hands-on activity; to become an engineer; more 

opportunity in job market. However, experts identified reasons for higher education as: the 

less quality of teaching-learning at Dakhil (voc); scarcity of opportunities of jobs; lack of 

social acceptability for vocational education.  
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- Trades that play vital role to the expansion of higher education in vocational 

sector 

Dakhil (voc) graduates mentioned some trades that plays vital role to the expansion of higher 

education in vocational sector. The trades are: Electrical maintenance works; Food processing 

and preservation; Agro based food; Building maintenance; Civil construction; Fish culture 

and breeding; Computer and Information Technology 

- Incentives need to take by govt. or non-govt. organization to encourage higher 

education in vocational sector 

Several types of initiatives can be taken by govt. or non-govt. organizations to encourage 

higher education in vocational sector. The incentives are: increasing number of vocational 

institution; cost minimization and give adequate opportunity for higher education; creating 

job opportunity; providing government stipend; increasing government fund; arrange 

training; recruiting experienced and efficient teachers. However, there are obstacles for 

higher education in vocational areas: financial crisis; lack of adequate institution; early 

marriage; no HSC (voc) or Alim (voc) institution at local; limited number of stipend; lack of 

awareness about vocational education etc. 

 Ways of creating supporting BTEB affiliated private institutes to capacity 

building 

The instructors, superintendents, principals and head teachers suggested to create scope of 

monitoring of affiliated vocation institutes by the govt. institutes specially by the TSCs. 

Besides they suggested faculty exchange for taking class in Madrasahs at least twice in a 

month. The instructors and superintendents of the Madrasahs think that govt. institutions can 

take several initiatives for improving professional skills of them such as: introducing trade 

based training, sharing working experiences and equipment, mentoring by the chief and 

senior instructors of TSCs, arrange lab visits for teachers in TSCs, exchange faculty among 

institutes, sharing lab facilities, arrange seminar and discussion. Furthermore, the instructors 

and superintendents also recommended some policy initiatives as: appointing trade-based 

qualified teacher, industrial attachment and building collaboration with TSC in this regard. 
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Recommendations 

 All of the sampled graduates of Dakhil (voc) are from attached non-govt. Madrasahs. 

Independent technical and vocational Madrasahs are therefore needed to establish at 

local level. Initiatives need to be taken to establish and activate the ‘career guidance and 

counseling’ cell and ‘job placement’ cell at all institutes. The seat allocation for each 

trade could be re-organized for the trades based on market demand. Very few seats are 

reserved for the Dakhil (voc) graduates to enter into Diploma in Engineering. In this 

regard, easy access and more opportunities of vocational education at diploma level are 

needed to increase.  Since Alim (voc) courses are not offering in any Madrasah it 

demands to establish more vocational institutes for Alim (voc) courses by both govt. 

and private sector. Poor Infrastructural facilities of Madrasahs are creating obstacle to 

run the Dakhil (voc) course. Necessary infrastructure and adequate lab facilities are 

therefore burning demands for the Madrasahs. Awareness campaign needs to be 

arranged through media to increase enrollment and acceptability among family and 

society. 

 Dakhil (voc) graduates are currently employed in different jobs mostly in private 

sectors. A comprehensive investigation is required to identify the job opportunities for 

the Dakhil (voc) graduates and develop a policy for recruiting them in the job market. 

Job requirements and skills are needed to be aligned while designing the vocational 

courses through a situational analysis on present skills. Prioritize vocational certificate 

as a provision of sanctioning loan for encouraging more graduate to establish self-

employment enterprises. 

 Salary of the vocational graduates is inadequate to bear minimum expenses and there is 

no specific structure and incremental policy. Therefore, a salary structure for TVET 

graduates need to develop aligned with minimum national salary. In this regard national 

policy could be formulated for structuring standard salary at different job levels for the 

TVET graduates. Environment of the workplace is not suitable for the vocational 

graduates and they are not satisfied with the facilities available in their workplaces. 

Therefore policy is required for small to large enterprises to ensure physical, 

environmental, security, and insurance facilities at a minimum level. 

 Employers confirmed that the vocational graduates are comparatively more competent 

than the general workers. According to the employers vocational graduates are well 
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known to the theories of different trade related jobs but they showed their less 

satisfaction towards their skills. Therefore, vocational curriculum needs to be aligned 

with the present market demand including both local and international market and 

maintain a balance between theory and practice in every course.  

 Dakhil (voc) graduates do not found complete linkage between studied trades and their 

works in the industries.  Thus, It is essential to review the existing curriculum to 

increase the job demand. Dakhil (voc) certificate does not get importance in the local 

job market. Review of existing job policy both for Govt. and Private sector is therefore 

required for giving preference to vocational graduates. 

 All stakeholders are satisfied to the current textbooks for all trades. However, there is a 

scope to improve the languages used in the contents, clarity in description and 

illustrations. Exercises included in the textbooks are not sufficient to assess the learning 

outcome. The assessment policy is therefore needed to review for making it more 

aligned with skills of respective trades. The scarcity of trade-based full time and skilled 

teachers in the Madrasahs is hindering the quality teaching–learning practices in the 

vocational classes. Skilled and trade-based teacher is therefore required in each school 

to ensure effective teaching-learning. Since, the trade courses are integrated with 

general subjects it make the vocational curriculum heavier than general curriculum and 

students are feeling loaded. Careful review of course curriculum based on the 

competencies of Dakhil (voc) curriculum is therefore essentially required. Industry-

institution attachment is therefore needed to be strengthened and monitored to ensure 

students’ hands-on learning and skill development relevant to particular courses. Lack 

of workshop and lab facilities in the Madrasahs hindering  students  opportunities to 

gather practical knowledge. Therefore,  existing policy needs to be reviewed and 

enforced in the vocational institutions for ensuring adequate lab facilities for operating 

Dakhil (voc) courses. 

 This study found that vocational institution-industry partnership is not yet been 

established. Therefore, identify local and international level enterprises and industries 

and build a cross-system partnership is highly required. It is required to encourage local 

employers to give priority to employ vocational graduates rather employing unskilled 

people. It is required to create job ladder for proceeding to the upper layer showing their 
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professional skills. Policy formulation is needed for getting bank loan easily for the 

vocational graduates to establish small business and enterprises. 

 Majority of the Dakhil (voc) graduates moved to next level of higher education either in 

HSC (voc) or Diploma in Engineering courses. However, there is no opportunity to 

enter into Alim (voc) course as it is not available in Madrasahs. Advocacy and 

promotional activities are therefore required to keep the trend up as well as encourage 

more institutions to offer vocational courses at higher level. Alim (voc) courses are 

needed to be introduced for the Dakhil (voc) graduates in Alim Madrasahs. To expand 

higher education opportunities more institutions are needed to be established by govt. 

and non-govt. sectors. 

 There is scarcity of trade-based full time and skilled teachers in the BTEB affiliated 

Madrasahs that is hindering the quality teaching–learning practices in the vocational 

classes. Thus, skilled and trade-based teacher is required in each school. Teachers of 

BTEB affiliated Madrasahs do not have academic and professional qualification on the 

particular trades they are teaching. Therefore, trade-based teacher recruitment for the 

Madrasahs is essential in each vocational institute and need to be included in the teacher 

education program and training. In this regard, existing policy of approving trades for 

each institute needs to be reviewed and executed for affiliation. Moreover, a central 

accreditation council like NTRCA (for gender education) could be established to certify 

teachers who are interested in teaching vocation courses. Professional sharing is not 

found among the teachers of vocational Madrasahs. It is required to create professional 

networking like regional Professional Learning Community (PLC) among the 

colleagues of same trade from different institutions including govt. and non-govt. 

 

 



 

Chapter 1: Introduction 

1.1 Background of the study 

Technical and Vocational education in Bangladesh has the potentials in the development of 

our national economy through the creation and supply of mid-level skilled manpower 

according to the present growing demands of the national and global labor market. The 

current technical and vocational education system at the secondary level in Bangladesh is one 

of the major among three streams. Under the policies, decisions and guidance of the Ministry 

of Education (MoE), the Directorate of Technical Education (DTE) currently provides 

different types of formal technical vocational education and training (TVET) i.e. SSC (Voc), 

Dakhil (Voc), HSC (Voc) through its institutions over the country. 

Due to a high competition in the international labor market, Bangladesh has no means than 

developing skilled manpower according to demand to compete in the international labor 

market as well as to get the highest benefit from this sector. Globalization and moving 

opportunities for trade are having an impact to the labor market and the general direction of 

employment is getting away from traditional activities. The dynamics of a modernizing 

economy warrant that particular attention should be paid to the vocational and technical 

education in Bangladesh to incorporate modern knowledge, skills and training for the 

graduates to meet up the present demands. 

1.2 Rationale of the study 

In comparison to the existing scope of general education, and even to general madrasah 

education at secondary and higher secondary level, the enrolment in vocational and technical 

education in Bangladesh is still low.  However, this sector has vital potentialities to contribute 

to our economic and national development. This is the stream which is more effective than 

other two streams to provide education with employment opportunities. However, one of the 

major challenges for TVET education is to overcome its inadequate orientation to the labour 

market. Appropriate policies and programs are important to make these courses market 

responsive and to motivate employers, parents and students to increase the enrolment as well 

as acceptance of such type of education. 

Moreover, in Bangladesh, the vocational and technical education has been contributing to the 

development of human resources since 1960s. However the contemporary labour market is 
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yet shaped up with a large number of unskilled people. Although a small number of young 

workforce enter into the job market with vocational, technical, or skills development training; 

few of them have adequate technical and vocational skills or qualifications. Besides, a large 

number of young children in every year are attached to the labour forces without having 

educational background. Moreover, every year 250,000 Bangladeshis migrate abroad (World 

Bank, 2006) who are mainly non-skilled labours. Those workers can easily contribute more 

to the national economy if they go to other countries with adequate specialized knowledge, 

skills and training. Due to a high competition in the international labour market, Bangladesh 

has no means than developing skilled manpower according to demand to compete in the 

international labour market as well as to get the highest benefit from this sector. Globalisation 

and moving opportunities for trade are having an impact to the labour market and the general 

direction of employment is getting away from traditional activities. The dynamics of a 

modernising economy warrant that particular attention should be paid to the vocational and 

technical education in Bangladesh to incorporate modern knowledge, skills and training for 

the graduates to meet up the present demands. 

However, based on the recent trends of increased local and international needs of the skilled 

workforces, Bangladesh Government has set highest importance on vocational education as 

to develop “students into competent manpower through vocational and technical education” 

(National Education Policy, 2010, p. 24). In relation to this, the government has determined 

the aims and objectives of technical and vocational education including new dimensions of 

skill development of TVET students and teachers. For this, 25 strategies have been planned 

for framing and strengthening the ability of vocational and technical education to build up 

competent manpower in view of national and international demands. To make these efforts 

effective a rigorous study is required to understand the existing situation of the graduates' job 

satisfaction, employer requirements, how far curriculum content suit national and 

international market demand, career pathway, and to understand their trend of mobility. In 

doing this, mapping and need assessment is needed for the current vocational education 

system in SSC, Dakhil and HSC level. Especially mapping and need assessment study is 

essential to enhance the enrolment and acceptance of vocational education in keeping pace 

with the demand of current market. 

In this regard, this study undertook a comprehensive mapping and needs assessment of the 

scope and quality of training being currently provided by TVET institutions across the 

country. This study will help to analyse current employment status of graduates, to indicate 

their job satisfaction, and to explore pathways for local and international careers. It will 



3 
 

provide recommendations to address the required support for the government and private 

institutions which would assist them in providing quality education. Furthermore, this study 

will support to design a comprehensive program for both in public and private sectors to 

modify and adapt their programs towards a competency-based training curriculum to address 

the needs of the workforce in the national and global sectors. 

1.3 Aim and objectives of the study  

The main aim of this study was to enhancing enrolment and acceptability in the job market of 

the graduates of Dakhil (Vocational) courses. The aim is specified into two major objectives; 

 To make Dakhil (Vocational) courses more market responsive and practical oriented 

and social recognition of the courses and 

 To increase the interest of the learners in TVET. 

To achieve the above mentioned major objectives the following specific objectives was 

addressed in this study: 

1. to analyze the existing status Dakhil (Vocational) courses; 

2. to identify employment status of Graduates of Dakhil (Vocational) courses;  

3. to measure the level of job satisfaction of these graduate; 

4. to measure the level of satisfaction of the Employer on Graduates’ performance; 

5. to identify the job demand for Dakhil (Vocational) courses graduates;  

6. to identify the changes need to incorporate in curriculum;  

7. to identify the way of creating overseas and local career pathways;  

8. to assess the trend of entering into higher education of Graduates of Dakhil 

(Vocational) courses and higher education pathway; and 

9. to explore the way of supporting BTEB affiliated private institutes to capacity 

building. 

1.4 Scope of the study  

A total of 5,260 Dakhil (Vocational) graduates in 20 trades has been passed out from BTEB 

from 2005 to 2015 (BTEB Computer Cell); out of which male 3,839 and female 1,421. These 

graduates were come out from the different districts of our country. Employment 

opportunities available in the local and overseas job market, skills required by the industries, 

matching the curriculum with oversees and local competencies are the major scope of the 

study. Moreover, the career and higher education pathway are another two out comes need to 

be measured.  
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Chapter 2: Methodology 

2.1 Introduction 

The study integrated qualitative and quantitative approaches to explore the existing situation 

of the graduates’ present status, their satisfaction, performance, relevancy with jobs, quality 

output, demand of present job market, quality of curriculum, relevancy of contents and trades 

considering present market demand, updateness of course contents, alignment of course 

contents with international and national perspectives, future pathway, and so on. Both 

primary and secondary sources data collection approaches were applied in this study, 

however, special emphasize was given to the participatory approaches in all aspects of the 

study. Moreover, to ensure validity of data triangulation approach was also be employed. 

 

 

 

 

 

 

 

2.2 Participant group  

The following participants were considered as the participants for this study:  

 Graduates of Dakhil (Voc.)  

 Employers of graduates 

 Parents of graduates  

 Principals/ Heads of Technical and Vocational Institutes or Schools  

 Instructors teaching in Technical and Vocational Institutes or Schools 

 Policy makers 

 TVET Curriculum developers 

 Community members 

 Personnel of BTEB, DTE, BMET, DT and so on. 
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2.3 Sample and Sampling strategy   

2.3.1 Graduate Sample and selection strategies 

To carry out survey with statistically representative sample size therefore following formula 

is used to calculate the sample size as, 

n=      

      Z 
2 

 p(1-p)  

 

d 
2
  

Here, 

Z= the standard normal deviate, usually set at 1.96 which corresponds to 95% 

confidence level 

P= estimated value of the parameter; the proportion in the target population estimated 

to have a particular characteristic. Here the value of ‘p’ is considered .05 

d= error margin usually set at ±.05 

Using the above formula following sample size is calculated as, 

n=      

 Z 
2 

* (p) * (1-p)  

 

d 
2
  

According to the sample estimation formula, the sample size was 358 for Dakhil vocational 

graduates. However, the total data was collected from 355 Dakhil graduates across the 

country. The graduates were selected using random sampling strategy. 

2.3.2 Other respondents and selection strategies 

To meet the objectives of this study other stakeholder were also selected for both quantitative 

and qualitative data and evidences. The sample of other stakeholders and their selection 

techniques were as follows: 

Respondent group Selected Sampling strategy 

Superintendent 29 Conveniently 

Employer 225 Purposively 

Instructor/ Teacher 496 Purposively 

Experts/Policy maker 5 Purposively 
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2.4 Data Collection Instruments 

2.4.1 Quantitative Technique 

a) Survey Questionnaire 

Survey questionnaire was developed for the graduates of the Dakhil (Voc). The main focuses 

of this questionnaire were graduates’ employment status, job satisfaction level, career 

pathway, trends of entering into higher education, change require in job’s contents, and so on. 

b) Semi-structured Interview  

Semi-structured interview guidelines were developed for the curriculum developer, 

institutional head, employer and instructor. The focuses of this semi-structured interview 

were graduates’ performance, employer’s satisfaction, change require in job’s content, trend 

of entering higher education, review of curriculum, exploring the ways to support private 

institutions for capacity building and so on. 

2.4.2 Qualitative technique  

a) Key Informant Interview 

Key Informant Interview schedule was developed for the policy maker. The focuses were 

review of curriculum, changes require in job contents, local and overseas career pathway, 

exploring the ways to support private institutions for capacity building and so on. 

b) Focus Group Discussion (FGD) 

Focus Group Discussion guides was developed for the parents and community members 

(service users). The focuses of FGD guides were the level of satisfaction on graduate’s 

performance, employment status, job satisfaction, social recognition and so on. 

2.5 Instrument Validation and Piloting 

The study team initially developed the instruments and then shared with the BTEB. After 

getting feedback from BTEB, the instruments had been revised. The revised instruments were 

presented in the ‘Instrument Validation Workshop’ arranged at IER, University of Dhaka on 

08 October 2017. Different resource persons working in the TVET sectors including 

Instructor, Principal, Vice-Principal, Researcher, Consultant, Policy level officials, BTEB 

officials and Donor agency representatives were attended in the day-long workshop. Several 
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feedbacks were received during and after the workshop from the participants. The study 

incorporated most of the feedbacks given and started for piloting.  

The study team highly emphasized on piloting of the developed instruments to make these 

more objective focused and user friendly. All the instruments were piloted in the Dhakil 

Madrasah offering TVE, and three industries located at Manikgonj and Dhaka City 

Corporation areas. The study team along with 10 research associates conducted the piloting 

on 14 October 2017 to all kind of sample and respondents of this study. The study team 

analyzed the responses got during piloting and modified the instruments accordingly. 

Modification of instruments include language of the question contents, revising alternatives, 

reducing redundancy, restructuring the open ended questions and so on. Actually, the piloting 

made the instruments smooth and easy to follow. 

2.6 Training of Enumerators’ and Supervisors  

The study team arranged a two-day training sessions for the data enumerators and field 

supervisors. The training was arranged on 21
st
 and 22

nd
 October 2017 at the IER premise. In 

the first day, the enumerators had gone through all the questions included in the instruments 

and exchange their views with the team and the participants as well. In the second day, the 

enumerators demonstrated the conduction all the instruments with the participants. After that 

the participants provided feedback on each of the conduction sessions. Finally, the team 

discussed on the demo conduction and provided strategies to ensure uniformity of thinking 

and process among all enumerators. 

2.7 Field Mobilization and Supervision 

Overall 45 persons were involved in the data collection process. A total of 32 enumerators 

were involved data collection through one to one interaction approach and 08 field 

supervisors were involved in supervising the enumerators at field level. Moreover, the study 

team members were also monitored data collection activities at field as well as they took part 

of actual data collection from the respondents. The study team was emphasized on quality 

data collection through constant interaction and feedback to the field supervisors and data 

enumerators of this study.  
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2.8 Data Processing 

The data collected through several strategies was processed accordingly. The raw data that 

collected was processed under proper supervision of the study team and analyzed by applying 

computer software like SPSS. The data processing of quantitative and qualitative data will be 

processed as follows: 

2.8.1 Quantitative data processing 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1: Quantitative data processing strategy 

2.8.2 Qualitative data processing 

 
Figure 2: Qualitative data processing strategy 
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2.9 Data analysis 

Data was analyzed using a combination of both quantitative and qualitative manner where 

necessary. Quantitative data was analyzed through descriptive statistics while the narrative 

data was analyzed in qualitative approach focusing the objectives of the study and the 

emerged themes and concepts from the field data.  
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Chapter 3: Results and Discussion 

The study comprises of a range of instruments such as survey questionnaire, structured 

interview guide, semi-structured interview guide and FGD guide for different stakeholders. 

The findings are identified integrating both quantitative and qualitative data collected through 

those tools. The findings explored from those tools are presented according to some themes 

related to the identified objectives of the study. 

A. Existing status of Dakhil (Vocational) courses 

 Institutions surveyed 

Table 1: Types of Institutes surveyed  

 

 

Independent/Attached (%) Management (%) 

Madrasah 

Attached 

Independent 

Vocational 

Private 

MPO 

Private 

Non-MPO 

Agro Based Food 100.0 - 50.0 50.0 

General Electronics 100.0 - 12.0 88.0 

Automotive 100.0 - - 100.0 

Building Maintenance 100.0 - 100.0 - 

Civil Construction 100.0 - 100.0 - 

Computer and Information Technology 100.0 - 100.0 - 

Dress Making 100.0 - - 100.0 

Electrical Maintenance Works 100.0 - - 100.0 

Farm Machinery 100.0 - 100.0 - 

Fish Culture and Breeding 100.0 - 18.2 81.8 

Food Processing and Preservation 100.0 - 51.9 48.1 

General Mechanics 59.1 40.9 - 100.0 

Poultry Rearing and Farming 100.0 - 91.7 8.3 

General Electrical Works 100.0 - 100.0 - 

Fruit and Vegetable Cultivation 100.0 - 100.0 - 

Welding and Fabrication 100.0 - 37.5 62.5 

Total 97.5 2.5 53.8 46.2 

 

All the graduates of Dakhil (voc) graduated from the Madrasahs attached with general 

education except General Mechanics. Among the Madrasahs, more than half (53.8%) are 

non-government but MPO enjoyed while 46.2% of graduates graduated from Madrasahs 

which are not enjoying MPO and managing independently. 

Among them, 15 trades run fully through Madrasah attached Institutes. These trades are Agro 

Based Food, General Electronics, Automotive, Building Maintenance, Civil Construction, 

Computer and Information Technology, Dress Making, Electrical Maintenance works, Farm 

Machinery, Fish Culture and Breeding, Food Processing and Preservation, Poultry Rearing 
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and Farming, General Electrical Works, Fruit and Vegetable Cultivation and Welding and 

Fabrication. Only General Mechanism, in a considerable amount, run through independent 

Institutions. 

 Reasons of selecting trades 

 

* Graduate responses 

Figure 3: Reasons for selecting trade for Dakhil (voc) course 

Data reveals that majority of the Dakhil (voc) graduates selected their trade considering the 

opportunity to rapid income (40%), social respect (33%), opportunity to more income 

(30.4%) and job demand in local market (31%). Moreover, they also thought about job 

demand in international market, social acceptability and family choices for choosing their 

trades at Dakhil (voc) level.  

Table 2: Trade wise reasons for selecting trade 
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Agro Based Food 16.7 16.7 8.3 41.7 33.3 8.3 16.7 25.0 8.3 

General Electronics 32.0 16.0 28.0 20.0 20.0 8.0 24.0 48.0 32.0 

Automotive 28.6 38.1 9.5 33.3 47.6 23.8 9.5 23.8 33.3 

Building Maintenance 33.3 28.6 23.8 28.6 - 4.8 14.3 38.1 19.0 

Civil Construction 14.3 28.6 42.9 42.9 - - - 14.3 42.9 
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14.1% 
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Computer and 

Information Technology 

18.2 24.2 30.3 39.4 30.3 - 27.3 57.6 9.1 

Dress Making 26.1  21.7 21.7 39.1 - 21.7 34.8 4.3 

Electrical Maintenance 

Works 

66.7 33.3 42.9 42.9 38.1 14.3 9.5 61.9 57.1 

Farm Machinery 52.4 33.3 52.4 47.6 23.8 9.5 19.0 38.1 42.9 

Fish Culture and 

Breeding 

22.7 4.5 4.5 50.0 13.6 22.7 - 13.6 13.6 

Food Processing and 

Preservation 

40.7 14.8 33.3 37.0 14.8 7.4 22.2 40.7 33.3 

General Mechanics 13.6 27.3 18.2 54.5 18.2 - 9.1 68.2 50.0 

Poultry Rearing and 

Farming 

8.3  33.3 16.7 - 16.7 8.3 25.0 41.7 

General Electrical Works 16.0 20.0 4.0 16.0 4.2 4.0 4.0 16.0 64.0 

Fruit and Vegetable 

Cultivation 

62.5 50.0 25.0 25.0 50.0 37.5 12.5 75.0 37.5 

Welding and Fabrication 68.8 81.3 - 6.3 - - 12.5 62.5 6.3 
* Graduate responses 

Several reasons were found according to the Dakhil (voc) graduate in selecting their trades 

during course and these are varied from trade to trade. The reasons are mainly as follows: 

Job demand in Local and International market 

Majority of the graduates of Electrical Maintenance works; Fruit and Vegetable Cultivation; 

Farm Machinery; and Welding and Fabrication trades selected their trade for demand of local 

market. A few of graduates of Poultry Rearing and Farming also select their trade for demand 

of local market. 

Most of the graduates of Welding and fabrication and half of the graduates of Fruit and 

Vegetable Cultivation selected their trades considering the job demand in international 

market.  Furthermore, a considerable number of graduates of Automotive, Electrical 

Maintenance works and Farm Machinery also selected their trades for the same reason.  

Social acceptability and Social respect 

Social acceptability is not major concern for selecting trades at Dakhil (voc) level. Data 

shows that a considerable amount of graduates of Civil Construction; Computer and 

Information Technology; Electrical Maintenance works; Food Processing and Preservation; 

and Poultry Rearing and Farming selected their trades considering the Social Acceptability. 

However, data also reveals that social respect is generally an issue of consideration for 

choosing trades at Dakhil (voc) level. The above table shows that around half of the graduates 

of General Mechanics and Fish Culture and Breeding and highest proportion of graduates of 

Agro Based Food selected their trades considering social respect. 
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Influence of others 

According to the considerable number of graduates of Dakhil (voc) influenced them to take 

particular trades. Around half of the graduates of Fruit and Vegetable Cultivation and 

Automotive choose their trades as family choices. Moreover, around one-third graduates 

choose Agro Based Food; Computer and Information Technology; Dress Making; and  

Electrical Maintenance Works as trade for Dakhil (voc) considering their family interest. 

However, the family members do not influence the graduates to take Building Maintenance; 

Civil Construction; Poultry Rearing and Farming; and Welding and Fabrication as trade for 

the Dakhil (voc) degree.  

Peer influence is not found prominent for choosing the trades as part of the graduates Dakhil 

(voc) degree. Data shows that considerable amount of graduates of Fruit and Vegetable 

Cultivation (37.5%) select their trade based on peer influences. A less number of graduates of 

Agro Based Food (8.3%), General Electronics (8%), Building Maintenance (4.8%), Farm 

Machinery (9.5%) and Food Processing and Preservation (7.4%) also select their trade. 

The teachers are not usually influence their students to take a particular trade as part of their 

Dakhil (voc) degree. It is found that around one-fourth students took Computer and 

Information Technology (27.3%) and General Electronics (24%) as trade considering 

teachers’ influence. Besides, a poor number of graduates of Automotive (9.5%); Electrical 

Maintenance Works (9.5%); General Mechanics (9.1%); Poultry Rearing and Farming 

(8.3%); and General Electrical Works (4%) choose their trades as their teachers influence 

them. 

Income Opportunity 

Rapid income and more income opportunities attracted the Dakhil (voc) graduates to choose 

a particular trade. Majority of the graduates of Fruit and Vegetable Cultivation; General 

Mechanics; Electrical Maintenance Works; Computer and Information Technology; and 

General Electronics selected their trade for opportunity to rapid income. However, the 

graduates of Civil construction; Fish culture and Breeding; and General Electrical Works did 

not consider rapid income opportunity for selecting their trades. 

Majority of the graduates of General Electrical Works (64%); Electrical Maintenance Works 

(57.1%) and General Mechanics selected their trades considering more earning opportunities. 

On the other hand, a few graduates of Agro Based Food (8.3%); Computer and Information 
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Technology (9.1%) and Welding and Fabrication (6.3%) choose their trades considering the 

same.  

 Guidance and information for graduates at institutes 

 

Figure 4: Job Placement Cell at Institute 

Data proves the job placement cell is not established in most of the Madrasahs. It is found 

that only 3.7% of Dakhil (voc) graduates and 36.8% Superintendents confirmed the existence 

of Job Placement Cell at their Madrasahs while majority disagreed. It is also found that more 

than one-third (38.9%) graduates do not know about the existence of Job Placement Cell. 

This scenario is almost similar for trades and Madrasahs across the country. 

 

Figure 5: Graduates are informed about profession during study 
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Slightly more than half (56.1%) of the Dakhil (voc) graduates are informed about their 

professions during study while 43.9% are not informed. However, most of the instructors and 

Superintendents claimed that they the graduates were informed about their profession during 

courses.  

 

Figure 6: Source of information about profession during course 

The teachers are the main source of information about profession during Dakhil (voc) courses 

for the graduates. Besides, the Madrasahs also informed about professions to 45.2% 

graduates through different notices time to time. Furthermore, course materials, peers and 

different job advertisement are the other sources from whom the graduated became informed 

about job opportunities for the particular trades however those information were very limited. 

 

Figure 7: Types of information about profession provided to graduates during course 
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According to the graduates it is found that 21.1% of the Dakhil (voc) graduates get 

information about profession, 31.7% of them get information about job demand, 80.9% of 

them get information about scope of employment, 10.1% of them get information about 

Employment address and 23.6% of them get information about Professional Development. 

However, majority of the instructors and superintendents claimed that the Dakhil (voc) 

graduates got information about profession, job demand and scope of employment during 

their courses. Furthermore, a considerable number of instructors and superintendents also 

noticed that the graduates received information about job location and professional 

development opportunities in the vocation sectors. 

Table 3: Types of information about profession provided to graduates during course 

  

Profession 

(%) 

Job 

Demand 

(%) 

Scope of 

Employment 

(%) 

Employer’s 

Address 

(%) 

Professional 

Development 

(%) 

Agro Based Food 18.2 18.2 81.8 9.1 18.2 

General Electronics 12.5 37.5 87.5 6.3 12.5 

Automotive - 16.7 75.0 8.3 25.0 

Building Maintenance 25.0 50.0 37.5 12.5 12.5 

Civil Construction - 50.0 100.0 - - 

Computer & Information 

Technology 

- 37.5 100.0 25.0 37.5 

Dress Making 9.1 9.1 81.8 - 36.4 

Electrical Maintenance Works 36.8 57.9 89.5 15.8 15.8 

Farm Machinery 27.3 54.5 81.8 36.4 36.4 

Fish Culture & Breeding 30.8 30.8 46.2 15.4 7.7 

Food Processing & 

Preservation 

28.6 14.3 71.4 28.6 57.1 

General Mechanics 6.7 26.7 100.0 - 20.0 

Poultry Rearing & Farming 75.0 50.0 75.0 25.0 50.0 

General Electrical Works 16.7 27.8 83.3 - 5.6 

Fruit & Vegetable Cultivation 100.0 100.0 50.0 - 100.0 

Welding & Fabrication 31.3 18.8 93.8 6.3 25.0 

Total 21.1 31.7 80.9 10.1 23.6 

Data shows that all the graduates of Dakhil (voc) courses did not get same information in all 

Madrasahs across the country. The major types of information are: 

Information about profession and job demand: 

All of the graduates of Fruit and Vegetable Cultivation get information about profession from 

different sources. However, less number of graduates of Dress Making (9.1%) and General 

Electronics (6.7%) get information about profession. 
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All of the graduates of Fruit and Vegetable Cultivation also get information about job 

demand whereas half of the graduates of Building Maintenance; Civil Construction; and 

Poultry Rearing and Farming get information about job demand from different sources. 

Scope of Employment: 

All of the graduates of Civil Construction; Computer and Information Technology; and 

General Mechanics get information about scope of employment from different sources. 

Moreover, most of the graduates of Agro Based Food (81.3%); General Electronics (87.5%); 

Dress Making (81.8%); Electrical Maintenance works (89.5%); Farm Machinery (81.8%); 

and General Electrical Works (83.3%) get information about scope of employment. 

Data also demonstrates that a good number of graduates of Farm Machinery (36.4%); Food 

Processing and Preservation (28.6%); Computer and Information Technology (25%); and 

Poultry Rearing and Farming (25%) get employer’s addresses from different sources. 

However, most of the Dakhil (voc) graduates of others trades did not get any employer’s 

addresses from any sources.  

Professional Development:  

All of the graduates of Fruit and Vegetable Cultivation and half of Poultry Rearing and 

Farming get information about professional development from different sources. This 

indicates that most of the graduates of other trades did not get information about professional 

development from any sources. 

 

Figure 8: Existence of Counseling and Guidance Cell at institutes 

Data reveals that 18.9% of Dakhil (voc) graduates confessed the existence of Counseling and 
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(20.8%) of them do not know about this cell. However, 42.7% superintendents claimed that 

they have counseling and guidance cell at their Madrasahs although 57.3% disagreed. 

 

Figure 9: Students received guidance from counseling and guidance cell 

It is evident from data that majority of the Dakhil (voc) graduates received guidance about 

professions during their study from the Counseling and Guidance Cell in which it exists. 

According to 42.8% graduates they did not receive any guidance from that cell however only 

2.9% superintendents agreed. 

Table 4: Trade wise students received guidance from counseling and guidance cell 

  Yes (%) No (%) 

Agro Based Food 91.7 8.3 

General Electronics 68.0 32.0 

Automotive 90.5 9.5 

Building Maintenance 71.4 28.6 

Civil Construction 57.1 42.9 

Computer and Information Technology 66.7 33.3 

Dress Making 91.3 8.7 

Electrical Maintenance Works 33.3 66.7 

Farm Machinery 52.4 47.6 

Fish Culture and Breeding 50.0 50.0 

Food Processing and Preservation 51.9 48.1 

General Mechanics 31.8 68.2 

Poultry Rearing and Farming 8.3 91.7 

General Electrical Works 28.0 72.0 

Fruit and Vegetable Cultivation 25.0 75.0 

Welding and Fabrication 100.0 - 

Total 57.2 42.8 
* Graduate responses 

Data shows that all of the graduates of Welding and Fabrication trade received guidance 
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(90.5%); and Dress Making (91.3%) received similar guidance. However, most of the 

graduates of Poultry Rearing and Farming (91.7%) and majority of Fruit & Vegetable 

Cultivation (75%); General Electronic Works (72%); General Mechanics (68.2%) and 

Electrical Maintenance Works (66.7%) did not receive guidance for anyone about 

professions.  

The graduates informed that their teachers are the main person who guides them about 

profession. Besides, the institutional system, textbooks, job circulars and peers are also act as 

guide for the Dakhil (voc) graduates’ profession. Although Counseling and Guidance Cell is 

available in 18.9% Madrasahs, only 2.5% graduates received guidance from this cell.  

 

Figure 10: Received information about scopes of job in local and international market 

According to most of the instructors and all superintendents the Dakhil (voc) students 

received information about job opportunities in the local and internationals market during 

their courses. However, majority (65.2%) graduates claimed that they did not get any 

information about scopes of job in local and international market during their courses. Data 

shows that only one-third (34.8%) graduates received such information during their study at 

Dakhil (voc) level. 
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Figure 11: Source of information about local and international job market 

Data shows that teachers are the main (78.2%) source of information about jobs in local 

market followed by the Madrasahs through notices. Apart from teachers and notices, different 

advertisement, textbooks and classmates are other sources from whom the graduates being 

informed about their job opportunities. The graduates received several information regarding 

their professions. 

 

Figure 12: Graduates received information about self-employment opportunities 

Data reveals that majority (62.2%) of the Dakhil (voc) graduates received information about 

self-employment opportunities from different sources. The instructors and superintendents of 

the Madrasahs also admitted that almost all the graduates got information about self-

employment opportunities during their Dakhil (voc) courses.  
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Figure 13: Source of information about self-employment 

The main sources of their information related to self-employment are the teachers and 

Madrasahs according to the Dakhil (voc) graduates, instructors and superintendents. 

Furthermore, some of the graduates also got information from their course materials, peers 

and several advertisements.  

Table 5: Information graduates received about self-employment opportunities during course 

  Types of Self 

Employment (%) 

Scope of Self 

Employment (%) 

Future of Self 

Employment (%) 

Agro Based Food 31.8 77.3 18.2 

General Electronics 68.8 81.3 50.0 
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Building Maintenance 25.0 25.0 75.0 

Civil Construction 50.0 16.7 16.7 

Computer & Information Technology 7.1 50.0 50.0 

Dress Making - 100.0 5.9 

Electrical Maintenance Works 68.4 89.5 68.4 

Farm Machinery 50.0 93.8 62.5 

Fish Culture and Breeding 46.7 80.0 33.3 

Food Processing & Preservation 45.5 63.6 54.5 

General Mechanics 6.3 75.0 81.3 

Poultry Rearing & Farming 33.3 33.3 66.7 

General Electrical Works 18.2 100.0 27.3 

Fruit & Vegetable Cultivation 100.0 100.0 - 

Welding & Fabrication 35.7 78.6 35.7 

Total 37.4 75.7 44.4 
* Graduate responses 
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the scopes of self-employment while 44.4% graduates got information about the future of 

self-employment and 37.4% graduates got information about types of self-employment 

related to their particular trades. 

The instructors of Dakhil (voc) courses also added that the graduates received several 

information about self-employment opportunities during their courses. The major information 

are the types of self-employment related to trades, loan opportunities for establishing self-

employment enterprises and the future of self-employment in our context. 

 

* Graduate responses 

Figure 14: Guidance about creating self-employment opportunities 

Data reveals that around half (49.3%) of the Dakhil (voc) graduates received guidance on 

creating self-employment opportunities related to their trades. However, the other 50.7% 

graduates did not receive any guidance for doing the same. Data further shows that all the 

graduates of Agro Based Food; most of Welding & Fabrication and majority of Automotive; 

Civil Construction; Farm Machinery; and Dress Making trades received guidance for 

establishing self-employment enterprises. On the other hand, all graduates of Fruit and 

Vegetable Cultivation and majority of Poultry Rearing and Farming; Food Processing and 

Preservation; Computer and Information Technology; General Mechanics; and Electrical 

Maintenance Works did not receive any guidance on creating self-employment opportunities. 
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Table 6: Source of information about creating self-employment opportunities 

 

Institute 

(%) 

Teacher 

(%) 

Text 

book 

(%) 

Notice 

(%) 

Peers 

(%) 

Job 

Fair 

(%) 

Adverti

sement 

(%) 

Agro Based Food 33.3 100.0 - - - 8.3 8.3 

General Electronics 50.0 87.5 37.5 12.5 25.0 25.0 12.5 

Automotive 28.6 100.0 66.7 - 33.3 6.7 42.9 

Building Maintenance 16.7 66.7 25.0 8.3 33.3 - 8.3 

Civil Construction 60.0 100.0 20.0 - - 20.0 - 

Computer & Information Technology - 33.3 - - 66.7 - - 

Dress Making 13.3 100.0 6.7 - 13.3 - - 

Electrical Maintenance Works 25.0 75.0 - - 25.0 - - 

Farm Machinery 80.0 80.0 33.3 6.7 6.7 - 13.3 

Fish Culture & Breeding 45.5 72.7 36.4 18.2 18.2 9.1 9.1 

Food Processing & Preservation 50.0 83.3 16.7 - - 16.7 - 

General Mechanics 50.0 83.3 16.7 16.7 - 8.3 33.3 

Poultry Rearing & Farming - 100.0 50.0 - 50.0 - - 

General Electrical Works 27.3 36.4 - 9.1 36.4 - 27.3 

Welding & Fabrication 60.0 73.3 66.7 13.3 13.3 13.3 26.7 

Total 37.9 81.1 24.6 5.7 18.3 6.9 13.8 
* Graduate responses 

Data reveals that the Dakhil (voc) graduates received guidance from several sources on 

creating self-employment opportunities. They received this guidance mainly from the 

teachers, Madrasahs and textbooks. Moreover, few of them also got information about 

establishing self-employment enterprises from their peers, different advertisement, job fair 

and several notices or circulars. The main source of such information is the teachers followed 

by Madrasahs and textbooks of particular trades except Computer and Information 

Technology. The peers are the main guide for creating self-employment opportunities for the 

graduates of Computer and Information Technology trade. 

The superintendents thought that the Dakhil (voc) courses have several roles in creating self-

employment opportunities for the graduates. According to them vocational courses develop 

skilled manpower through practical experiences and hands-on training. Therefore, job is not 

always necessary for them. The vocational graduates can create self-employment 

opportunities aligned with their completed trades considering the local needs. They also 

thought that a vocational graduate creates a self-employment enterprise not only for 

him/herself but also create job opportunities for others having skills. According to the 

superintendents, the Food Processing & Preservation, General Electronics, Electrical Maintenance 

Works, Computer & Information Technology, Poultry Rearing & Farming, General Mechanics, Dress 
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Making, and General Electrical Works trades have more roles in creating self-employment 

opportunities for the Dakhil (voc) graduates. 

 Recognition of vocational course at family and society 

 

* Instructor responses 

Figure 15: Recognition of Dakhil (voc) course to family and society 

The instructors have different opinion regarding the recognition of the Dakhil (voc) course to 

the graduates’ family and society. According to 42.6% instructors the Dakhil (voc) courses 

have moderate level of recognition in their graduates’ family and society and one third 

instructors think it is partial. However, 19.5% instructors think the Dakhil (voc) courses have 

full recognition while about 5% think it has no recognition in the graduates’ family and 

society. The instructors suggested several initiatives to increase recognition of Dakhil (voc) 

course at family and society. Their major suggestions are: 

- Ensure jobs in local market through collaboration 

- Develop awareness of community people 

- Provide available higher education opportunities  

- Create linkage between industry-institute collaboration 

- Ensure quality education through hands on activities by qualified subject-based 

teacher 

- Create opportunity for establishing self-employment 

- Provide stipend for the vocational students 
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Moreover, the superintendents of the Madrasahs provided some suggestions to improve social 

recognition of the Dakhil (voc) courses. Their major suggestions are: 

- Appoint trade-based efficient teachers in each Madrasah 

- Increase promotion and campaign on the necessity of vocational education  

- Increase awareness among community people 

- Increase scholarship opportunity  

- Ensure trade-based jobs in local market 

- Provide support to establish self-employment enterprise 

- Improve physical and workshop facilities in each Madrasah 

- Increase salary structure for the vocational graduates 

- Importance of vocational education needs to be noted in the textbooks 

- Ensure MPO of the trade teachers of Madrasah 

Most of the experts reported that in the rural settings only students with low grades enter into 

this education. It shows the low level of social acceptance of vocational education. That is 

why it is not believed to have much dignity. However, few experts claimed that nowadays, 

the acceptance and social regard for vocational education is pretty high. The experts also 

suggested some measures to increase the acceptance of Dakhil (voc) courses. The measures 

are: 

- Need to raise the quality of teaching-learning 

- Need more exclusive technical schools 

- Govt. initiatives should be taken 

- Awareness among community people must be raised 

- Help to create examples of graduates of vocational education getting higher level 

positions 

- New policies should be devised 

- Scope of works must be widened 

- Our mindset should be changed through refraining from the assumption that students 

in vocational education are not quality students. 
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B. Employment status of Dakhil (Vocational) Graduates 

 Employment status 

 

* Graduate responses 

Figure 16: Employment Status of the graduates 

Higher study is a common tendency of the Dakhil (voc) graduates considering all grades. The 

above table reflects that most (77.5%) of the sampled Dakhil (voc) graduates of all trades 

continue their study at next or higher level. Very few graduates are in Job (3.1%) and self-

employment (7.3%). However, 16.6% graduates are neither doing any job nor studying at 

higher level. 

Data shows that all (100%) graduates of General electronics; and Fish Culture and Breeding 

carry on their study at next or higher level. Most of the graduates of some trades are also 

studying at next level. Almost half of Graduates of Building Maintenance (52.4%) and Dress 

making (47.8%) are studying. 

Graduates’ employment rate is higher for Farm Machinery trade and it is only 14.3% while 

self-employment rate is higher for Civil Construction trade which is 57.1%. Unemployment 

rate is higher for the Dakhil (voc) graduates of Dress Making trade.  
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 Job nature 

 

* Graduate responses 

Figure 17: Type of jobs the Dakhil (voc) graduates doing 

Data shows that most (81.8%) of the employed Dakhil (voc) graduates of all five trades are 

involved in temporary and part-time jobs. However, less than one-fifth (18.2%) graduates of 

all trades choose permanent and these are full time job. 

In particular, all (100%) employed graduates of General Electronics, Electrical Maintenance 

Works, General Mechanics and welding and Fabrication are doing temporary and part time 

jobs. Moreover, majority (66.7%) of graduates of Farm Machinery and half (50%) of 

Building Maintenance choose Temporary and part time jobs.  

 

* Graduate responses 

Figure 18: Nature of the graduates’ employers 
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Majority (63.6%) of sampled Dakhil (voc) graduates got employment in private sector while 

18.2% got employment in government sector. Very few got jobs in Multi-National (9.1%) 

companies. 

All (100%) the graduates of General Electronics, Electrical Maintenance Works, General 

Mechanics and Welding and Fabrication got private job. Besides, half of the graduates of 

Building maintenance and one-third (33.3%) graduates of Farm Machinery got Government 

job. Furthermore, one-third (33.3%) graduates of Farm Machinery got Multi-National jobs. 

 Job location 

 

* Graduate responses 

Figure 19: Employment location of the graduates 

Data reveals that more than one-third (36.4%) of the employed Dakhil (voc) graduates are 

doing their jobs in both municipality and Growth Center areas while 27.3% graduates are 

involved in employment located in villages.  

Employment location is in the municipality areas of all graduates of Building Maintenance; 

Electrical Maintenance Works; and Welding and Fabrication trades. Employment location is 

in the village areas of all the graduates of General Mechanics and majority (66.7%) graduates 

of General electronics trades.  
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 Salary of the employed graduates 

Table 7: Time of getting first job 

 

Before start of 

the course (%) 

Within 1-3 

months after 

end of course 

(%) 

Within 4-6 

months after 

end of course 

(%) 

Within 6-12 

months after 

end of course 

(%) 

General Electronics - 33.3 66.7 - 

Building Maintenance - 50.0 - 50.0 

Electrical Maintenance Works - - - 100.0 

Farm Machinery 33.3 - 66.7 - 

General Mechanics 100.0 - - - 

Welding and Fabrication - 100.0 - - 

Total 18.2 27.3 36.4 18.2 
* Graduate responses 

Data reflects that the graduates of Welding and Fabrication get job immediately after 

completing their Dakhil (voc) degree while it is half (50%) for Building Maintenance trade 

and one-third (33.3%) for General Electronics trade. On the other hand, two-third (66.7%) 

graduates of Farm Machinery and General Mechanics got their jobs within 4-6 months after 

completing their course. However, all graduates of Electrical Maintenance Works and half of 

Building Maintenance got their jobs after 6 months from their course completion. It is 

noticeable that all the graduates of General Mechanics and one-third (33.3%) of Farm 

Machinery entered into jobs before starting their Dakhil (voc) course.  

 Skills for jobs and gaps 

 

* Graduate responses 

Figure 20: Trades need to include more skills 

Data proves that more than half (54.5%) of employed graduates are demanding more skills 

during their Dakhil (voc) course while 45.5% graduates declined. In particular, all the 
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graduates of General Electronics and Welding & Fabrication trades and majority of Farm 

Machinery admitted that they required more skills related to their jobs during their courses. 

However, all the graduates of Building Maintenance; Electrical Maintenance Works and 

General Mechanics disagreed.  

 

* Graduate responses 

Figure 21: Extent of sufficiency of the achieved skills to fulfill employers’ demand 

Only 27.3% Dakhil (voc) graduates think that they can satisfy the demand of their employers 

and clients using their learned skills although majority (72.7%) graduates think that they can 

satisfy them partially. The graduates of Welding and fabrication are fully confident to satisfy 

their employers and clients while it is 50% for Building Maintenance and 33.3% for Farm 

Machinery trade. On the other hand none of the graduates of General Electronics, Electrical 

Maintenance Works and General Mechanics is fully confident to serve the demand of the 

employers and clients. They think that they can satisfy them partially. 

All the experts agreed that graduates of vocational education have average level of skills, it 

should be more enriched. They also noted that this level of skills won’t help them to compete 

in their job sector.  

 

* Employer responses 

Figure 22: Graduates’ achieved skills are enough to fulfill employers’ demand 
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Majority (64.4%) of the employers think that achieved skills of the Dakhil (voc) graduates 

are not enough to fulfill their demand although one-third employers think oppositely. They 

also added some reasons behind it. The major reasons are: 

- The graduates have subject knowledge but do not have proper skills 

- The graduates have less knowledge about machinery tools and equipment  

- The graduates do not have enough practical experience about their work 

- Communication skill of the graduates is poor 

- Less opportunity of applying the achieved skills in real job 

- The skill coverage under the trades is not matched fully with the present job demand. 

Experts have almost same opinions about the acceptance of Dakhil (voc) certificate. They 

think that this certificate is pretty acceptable in the internal job market. Graduates' skills are 

70% up to mark. Vocational Certificate holders are at advantage as they have hands on 

experiences. However, opportunity of work is limited. Graduates do not seem to have service 

oriented mindset.  

 

* Graduate responses 

Figure 23: Recognition of Dakhil (voc) course to employers 

Data reveals that all the trades under Dakhil (voc) degree are not equally recognized in the 

job market. It is found that the Welding and Fabrication course is fully dignified to the 

employers while it is 50% for Building Maintenance and 33.3% for Farm Machinery. The 

General Electronics trades is partially recognized in the job market while it 66.7% for Farm 

Machinery. The Electrical Maintenance Works and General Mechanics trades have very little 
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recognition to the employers. However, 50% graduates of Building Maintenance reported 

that their degree does not have any recognition in the job Market.  

Experts also provided their responses about the expectations of the employers. They think 

employers have too many expectations about the graduates. They noted that we are trying to 

make a combination between the expectations of the employers and the ability of the 

vocational graduates. One of the experts claimed that the expectations of the employers in 

workplace within the national job market are ordinary. However, it will be 20% in 2020 and 

30% in 2030. 

 

* Graduate responses 

Figure 24: Graduates have enough freedom to apply skills in job 

The above figure reflects that only 63.6% of Dakhil (voc) graduates have freedom to apply 

their achieved skills in job while more than one-third (36.4%) graduates do not have freedom 

to apply skills in job. Among them, all graduates of General Electronics; Building 

Maintenance; and Welding and Fabrication trades have full freedom to apply their skills in 

job. On the other hand, all graduates of Electrical Maintenance Works and General 

Mechanics and majority of Farm Machinery trades have not any freedom to apply skills in 

job. 

Some of the experts think that there is not enough opportunity to apply their skills freely. 

They also claimed that the employers do not allow the graduates to apply their skills by their 

own ways due to their less recognition to them. Some experts also claimed that the employers 
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expect higher performance from the graduates while giving low salaries. However, other 

experts think there is scope to apply their skills in the internal job market.  

 

* Graduate responses 

Figure 25: Employers give direction in doing jobs 

Most (81.1%) of the Dakhil (voc) graduates reported that the employers give them instruction 

or direction while the performing their jobs. Data shows that the employers of two-third 

graduates of General Electronics do not provide any directions to them while they are 

performing however one-third graduates of same trade have to carry out their jobs as their 

employers instruct. It is notable that all the graduates of other trades have to work according 

to their employers’ instruction and guidance in doing their jobs. 

 

* Graduate responses 

Figure 26: Gap exists between graduates’ achieved skills and employers’ instruction 

33.3% 

100.0% 100.0% 100.0% 100.0% 100.0% 
81.8% 

66.7% 

18.2% 

0% 

10% 

20% 

30% 

40% 

50% 

60% 

70% 

80% 

90% 

100% 

General 
Electronics 

Building 
Maintenance 

Electrical 
Maintenance 

Works 

Farm 
Machinery 

General 
Mechanics 

Welding & 
Fabrication 

Total 

No Yes 

100.0% 

33.3% 

100.0% 

27.3% 

100.0% 100.0% 

66.7% 

100.0% 

72.7% 

0% 

10% 

20% 

30% 

40% 

50% 

60% 

70% 

80% 

90% 

100% 

General 
Electronics 

Building 
Maintenance 

Electrical 
Maintenance 

Works 

Farm 
Machinery 

General 
Mechanics 

Welding and 
Fabrication 

Total 

Yes  No 



35 
 

Around one-fourth (27.3%) of the employed Dakhil (voc) graduates think that there are gaps 

between their achieved skills and their employer’s instruction in performing their jobs. 

However, 72.7% of them disagreed. Data shows that all graduates of Welding & Fabrication 

and Electrical Maintenance Works and one-third of Farm Machinery trade identified the gaps 

between their skills and employers’ instruction for a particular job. However, all the 

graduates of General Electronics, Building Maintenance, General Mechanics and two-third of 

Farm Machinery trade could not identify any gap. 

 

* Employer responses 

Figure 27: Graduates’ achieved skills differ from employers’ instructions 

Around half (44.6%) employers claimed that the found differences between their instructions 

and the Dakhil (voc) graduates’ achieved skills although 55.4% employers disagreed. 

According to them the major differences they found are: 

- Perception about the nature of work 

- Working styles 

- Hands-on experiences 

- Knowledge and skills about modern machineries 

- Adapting with modern technology 
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 Self-employment location 

 

* Graduate responses 

Figure 28: Location of self-employment 

The Dakhil (voc) graduates established their self-employment enterprises at different areas. 

Data shows that 23.1% of graduates’ self-employment location is at Pourosova, 30.8% of 

graduates’ self-employment is at Upazilla sadar, 19.2% of graduates’ self-employment 

location is at Growth center areas and 26.9% of graduates’ self-employment location is at 

village areas. 

Among the graduates of Agro Based Food half (50%) established their self-employment 

enterprises at Upazilla sadar and half established at Growth Center areas. On the other hand, 

half of the graduates of General Electronics established their self-employment enterprises at 

Pourosova areas and half established at Upazilla sadar. One-fourth (25%) graduates of Civil 

Construction trade established their self-employment enterprises at Pourosova areas while 

75% established at village areas. 

Among the graduates of Computer and Information Technology, two-third (66.7%) 

established their self-employment enterprises at Pourosova areas while 33.3% established at 

Upazilla sadar. However, only 25% graduates of Electrical Maintenance Works established 

their self-employment enterprises at Pourosova areas while 75% established at Upazilla 

sadar. 

5
0

.0
%

 

2
5

.0
%

 

6
6

.7
%

 

2
5

.0
%

 

2
3

.1
%

 5
0

.0
%

 

5
0

.0
%

 

3
3

.3
%

 

1
0

0
.0

%
 

7
5

.0
%

 

3
0

.8
%

 

5
0

.0
%

 

1
0

0
.0

%
 

1
0

0
.0

%
 

1
9

.2
%

 

7
5

.0
%

 

1
0

0
.0

%
 

2
6

.9
%

 

0% 
10% 
20% 
30% 
40% 
50% 
60% 
70% 
80% 
90% 

100% 

Pourosova Upazila Sadar Growth Center Village 



37 
 

All the self-employed graduates of Dress Making trade established their self-employment 

enterprises at Upazilla sadar areas. Unlikely, all graduates of Food Processing and 

Preservation trade established their self-employment enterprises at village areas. 

Furthermore, all graduates of Poultry Rearing & Farming and Welding & Fabrication trades 

established their self-employment enterprises at Growth Center areas. 

Almost all the self-employed graduates of Dakhil (voc) course do not interested to change 

their present profession. However, the self-employed graduates of Poultry Rearing and 

Farming want to change this profession. 

 Reasons of self-employment 

 

* Graduate responses 

Figure 29: Reasons to involve in self-employment 

The major reasons of involving in self-employment are mainly to create employment for own 

and get financial benefits from such employment. Very few Dakhil (voc) graduates also 

though to create employment opportunities for others in establishing self-employment 

enterprises. 
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 Skills for self-employment and gaps 

 

* Graduate responses 

Figure 30: Skill needed for proper self-employment 

Data reflects that 53.8% of the self-employed Dakhil (voc) graduates need some skills to 

achieve during courses to establish self-employment although 46.2% disagreed. Among 

them, all of graduates of Civil Construction, Dress making, Poultry Rearing & Farming and 

Welding & Fabrication demands more skills during course. Moreover, half of the graduates 

of Agro based Food trades are agreed to have more skills during their Dakhil (voc) course. 

 Loan for establishing self-employment 

 

* Graduate responses 

Figure 31: Sources of loan for Self-employment 
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Financial investment is a common phenomenon for anyone to initiate self-employment 

enterprise. Data shows that 57.7% of Dakhil (voc) graduates arrange finance from 

own/family to establish their self-employment opportunities while 15.4% graduates arrange 

Bank loan, 38.5% arrange finance from relatives and 11.5% arrange finance from NGO loan. 

However, none of the self-employers take Govt. loan in establishing their self-employment 

enterprises. Getting Bank loan is higher for the graduates of Agro Based Food and Electrical 

Maintenance Works trades. However, getting loan from NGOs is higher for the graduates of 

General Electronics trade. It is also found that the Dakhil (voc) certificate does not generally 

assist the graduates to get loan from either govt. or non-govt. sources to establish self-

employment enterprises. 

 Duration of unemployment and reasons 

Table 8: Duration of unemployment of the Dakhil (voc) graduates 

 

0 to 6 

months 

(%) 

7 to 12 

months 

(%) 

1 year to 

2 year 

(%) 

2 years to 

3 years 

(%) 

More than 

3 years  

(%) 

Agro Based Food - - 100.0 - - 

Automotive - 25.0 25.0 25.0 25.0 

Building Maintenance -  55.6 11.1 33.3 

Civil Construction -   100.0 - 

Computer & Information 

Technology 

- 100.0 - - - 

Dress Making 16.7 - - - 83.3 

Electrical Maintenance Works - 33.3 33.3 - 33.3 

Farm Machinery - - - 50.0 50.0 

Food Processing & Preservation - - - - 100.0 

General Mechanics - - 66.7 - 33.3 

Poultry Rearing & Farming - - - 66.7 33.3 

General Electrical Works - 66.7 - 16.7 16.7 

Fruit & Vegetable Cultivation - 100.0 - - - 

Welding & Fabrication 25.0 - - - 75.0 

Total 5.1 18.6 18.6 16.9 40.7 

* Graduate responses 

Data reveals that a considerable number (40.7%) of Dakhil (voc) graduates remains 

unemployed for more than 3 years after completing their courses. Moreover, 16.9% graduates 

remain unemployed for 2/3 years while 18.6% graduates remain unemployed for 1/2 years. 

Among the unemployed graduates, the graduates of Food Processing & Preservation, Dress 

Making, Welding & Fabrication, Farm Machinery and Poultry Rearing & Farming trades 

remain unemployed for more times than that of others. This also indicates that opportunities 
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of job and self-employment are not much for the Dakhil (voc) graduates in the local job 

market. The graduates also identified several reasons for being unemployed after completing 

the Dakhil (voc) courses. The major reasons are: 

- Lack of job opportunities in the local market 

- Unavailability of industry and factory at local level 

- Less opportunity to create self-employment 

- Cannot effort the finance to establish self–employment enterprise 

- Less value of certificate in the job market 

During interview, the superintendents of the Madrasahs mentioned some reasons for 

unemployment of the Dakhil (voc) graduates. According to the superintendents, the major 

reasons are: 

- Lack of jobs in the local market 

- Lack of skills for doing job in practical field 

- Insufficient practical training during course 

- Lack of knowledge about modern technology 

- Less opportunity for higher education at every places 

- Not giving priority to vocational graduates in recruiting worker in industry 

- Less value of certificate 
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C. Level of job satisfaction of the Graduates 

 Salary and satisfaction of the employed graduates 

Table 9: Starting salary and satisfaction of the graduates 

  

  

Starting Salary (%) Satisfaction (%) 

1501-

3000 

3001-

6000 

6001-

10000 

10001-

15000 Yes No 

General Electronics - 100.0 - - - 100.0 

Building Maintenance - 50.0 - 50.0 50.0 50.0 

Electrical Maintenance Works 100.0 - - - - 100.0 

Farm Machinery - 66.7 33.3 - 33.3 66.7 

General Mechanics - 100.0 - - - 100.0 

Welding and Fabrication - 100.0 - - - 100.0 

Total 9.1 72.7 9.1 9.1 18.2 81.8 
* Graduate responses 

The above table shows that the starting salary is between 3001.00-6000.00 TK for most of the 

graduates of all trades except Electrical Maintenance Works which is 1501.00-3000.00 TK. 

The graduates of Building Maintenance earn higher than other trades. Data also shows that 

most of the Dakhil (voc) graduates are not satisfied to their starting salary or earning. Only 

50% graduates of Building Maintenance and one-third (33.3%) of Farm Machinery expressed 

their satisfaction to their starting salary.  

Table 10: Current salary and satisfaction of the graduates 

 

 

Current Salary (%) Satisfaction (%) 

3001-

6000 

6001-

10000 

10001-

15000 

15000

< 
Yes No 

General Electronics 100.0 - - - - 100.0 

Building Maintenance - 50.0 50.0 - - 100.0 

Electrical Maintenance Works 100.0 - - - - 100.0 

Farm Machinery - 33.3 33.3 33.3 33.3 66.7 

General Mechanics 100.0 - - - - 100.0 

Welding and Fabrication - 100.0 - - - 100.0 

Total 45.5 27.3 18.2 9.1 9.1 90.9 
* Graduate responses 

Data shows that 45.5% graduates are getting 3001-6000 Tk per month as salary while 27.3% 

graduates are getting 6001-10000 Tk and 18.2% graduates are getting 10001-15000 Tk. Few 

(9.1%) graduates are getting more than 15000 Tk per month as salary. Current salary if found 

higher for the graduates of Building Maintenance and Farm Machinery. Most of the graduates 

are not satisfied to their current salary although one-third (33.3%) graduates of Farm 

Machinery showed their satisfaction. 
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Table 11: Scope of working overtime, payment and satisfaction of the graduates 

 

 

Scope of 

overtime (%) 

Overtime 

hours (%) 

Hourly payment for 

overtime (%) 

Satisfaction 

(%) 

Yes No 2 4 75/= 99/= 100/= No 

General Electronics 33.3 66.7 100.0 - 100.0 - - 100.0 

Building Maintenance - 100.0 - - - - - - 

Electrical Maintenance 

Works 

- 100.0 - 

- - - - - 

Farm Machinery 33.3 66.7 - 100.0 - 100.0 - 100.0 

General Mechanics - 100.0 - - - - - - 

Welding and Fabrication 100.0 - 100.0 - - - 100.0 100.0 

Total 27.3 72.7 66.7 33.3 33.3 33.3 33.3 100.0 
* Graduate responses 

Data shows that overtime opportunity is not commonly available for all employers in the job 

market. It is found that only one-fourth (27.3%) Dakhil (voc) graduates have overtime 

facilities in their workplaces. Among them majority have 2 hours overtime options in a day 

while one-third have 1 hour. The payment for overtime is not enough as it starts from 75 Tk 

to 100 Tk per hour. Therefore, all the employees showed their dissatisfaction to the payment 

for overtime.  

 

* Graduate responses 

Figure 32: Jobs apart from regular job 

Data shows that only the graduates of Welding and Fabrication; and Building Maintenance 

trades do additional jobs apart from their regular job. Tendency of doing outside jobs is 

higher for the graduates of Welding and Fabrication in compare to Building Maintenance 
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trade. All the graduates doing extra job are doing these after their regular jobs. However, all 

the working graduates of other trades do not do any extra work out of their regular jobs. 

 Satisfaction towards the job facilities  

Table 12: Satisfaction toward company or organization’s rules 

Trade 
W

ee
k
ly

 W
o

rk
in

g
 

D
ay

s 

W
ee

k
ly

 H
o
ly

 d
ay

s 

W
o

rk
in

g
 H

o
u
rs

 i
n

 a
 

D
ay

 

S
al

ar
y
 

S
o

ci
al

 r
ec

o
g
n

it
io

n
 

S
im

il
ar

it
ie

s 
b

et
w

ee
n

 

tr
ad

e 
&

 w
o

rk
 

Jo
b

 s
ec

u
ri

ty
 

Jo
b

’s
 R

u
le

s 

P
ro

m
o

ti
o

n
 

W
M

*
 

Building Maintenance 4.00 3.50 3.50 3.50 4.00 3.00 3.50 3.50 4.00 3.61 

Wood Working 3.00 4.00 4.00 4.00 4.00 4.00 3.00 3.00 4.00 3.67 

Mechanical Drafting with CAD 3.00 4.00 4.00 4.00 4.00 4.00 3.00 3.00 4.00 3.67 

Fish Culture & Breeding 2.50 3.00 2.00 2.00 3.00 2.50 2.00 2.50 2.50 2.44 

Food Processing & Preservation 2.00 2.00 1.33 2.00 2.33 2.33 1.33 1.67 1.67 1.85 

General Mechanics 2.83 3.00 2.00 2.50 3.33 3.17 1.83 1.67 2.33 2.52 

Machine Tools Operation 1.00 1.00 1.00 1.00 2.00 3.00 1.00 2.00 2.00 1.56 

Poultry Rearing & Farming 3.00 4.00 4.00 4.00 4.00 4.00 3.00 3.00 4.00 3.67 

General Electrical Works 1.00 1.00 1.00 1.00 2.00 3.00 1.00 2.00 2.00 1.56 

Fruit & Vegetable Cultivation 2.50 2.50 1.50 2.00 2.50 2.00 1.50 1.00 1.50 1.89 

Weaving 3.00 4.00 4.00 4.00 4.00 4.00 3.00 3.00 4.00 3.67 

* 1.00–1.50=High satisfaction; 1.51–2.50= Average satisfaction; 2.51–3.50= Low satisfaction; 3.51–4.00= Dissatisfaction 

All the Dakhil (voc) working graduates of Building Maintenance; Wood Working; 

Mechanical Drafting with CAD; Poultry Rearing & Farming; and Weaving are not happy 

with the facilities of their workplaces. They showed their dissatisfaction towards all the 

aspects of company rules in their job places. Unlikely the working graduates of General 

Mechanics less satisfaction to the job facilities while the graduates of Fish Culture & 

Breeding; Food Processing & Preservation; Machine Tools Operation; General Electrical 

Works; and Fruit & Vegetable Cultivation showed their high satisfaction. 

The graduates of Building Maintenance showed their dissatisfaction towards weekly working 

days, social recognition and promotion opportunity. They also showed their low satisfaction 

towards weekly holyday, daily working hours, salary, relevancy of trade and work, job 

security and job rules at their work places.  
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The graduates of Wood Working expressed their dissatisfaction towards weekly holydays, 

daily working hours, salary, social respect, relevancy of job and trade skills, and promotion 

system. Furthermore, they showed low satisfaction towards weekly working days, job 

security and job rules of their work place. 

The graduates of Mechanical Drafting with CAD showed their dissatisfaction weekly 

holyday, daily working hours, salary, social recognition, relevancy of trade and work, and 

promotion at their work place. Moreover, they expressed their low satisfaction towards 

weekly working days, job security and job rules. 

The graduates of Fish Culture and Preservation trade showed their low satisfaction towards 

weekly holyday and social recognition at their work place. Furthermore, they expressed their 

average satisfaction towards weekly working days, daily working hours, salary, relevancy of 

trade and work, job security, job rules and promotion. 

The graduates of Food Processing and Preservation trade showed their high satisfaction 

towards daily working hours and job security at their work place. Furthermore, they showed 

their average satisfaction towards weekly working days, weekly holyday, salary, social 

recognition, relevancy of trade and work, job rules and promotion at their work place. 

The graduates of General Mechanics showed their more than average satisfaction towards 

daily working hours, salary, job security, job rules and promotion at their work place. 

Moreover, they expressed their low satisfaction towards weekly working days, weekly 

holyday, social recognition and relevancy of trade and work at their work place. 

The graduates of Machine Tools Operation expressed their high satisfaction towards weekly 

working days, weekly holyday, daily working hours, salary and job security at their work 

place. Furthermore, they showed their average satisfaction towards social recognition, job 

rules and promotion at their work place and also expressed low satisfaction towards 

relevancy between course & work at their work place. 

The graduates of Poultry Rearing and Farming trade showed dissatisfaction towards weekly 

holyday, daily working hours, salary, social recognition, relevancy of trade and work, and 

promotion at their work place. Furthermore, they expressed their average satisfaction towards 

weekly working days, job security and job rules at their work place. 
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The graduates of General Electrical Works showed their high satisfaction towards weekly 

working days, weekly holyday, daily working hours, salary and job security at their work 

place. Furthermore, they expressed their average satisfaction towards social recognition, 

relevancy of trade and work, job rules and promotion at their work place. 

The graduates of Fruit and Vegetable Cultivation showed their high satisfaction towards daily 

working hours, job security, job rules and promotion at their work place. Moreover, they 

expressed their average satisfaction towards weekly working days, weekly holyday, salary, 

social recognition and relevancy of trade and work at their work place. 

The graduates of Weaving trade showed their average satisfaction towards weekly working 

days, job security and job’s rules at their work place. Furthermore, they expressed their low 

satisfaction towards weekly holy days, daily working hours, salary, social recognition, 

relevancy of trade and work and promotion at their work place. 

Table 13: Satisfaction towards environment of workplace 
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General Electronics 1.33 4.00 1.33 1.33 2.67 2.67 2.22 

Building Maintenance 3.50 3.50 3.50 3.50 3.50 3.50 3.50 

Electrical Maintenance 

Works 

2.00 2.00 2.00 3.00 3.00 3.00 2.50 

Farm Machinery 2.00 1.33 1.33 1.67 1.67 2.67 1.78 

General Mechanics 1.00 1.00 3.00 4.00 1.00 1.00 2.00 

Welding & Fabrication 1.00 4.00 4.00 4.00 1.00 1.00 3.00 

* 1.00–1.50=High satisfaction; 1.51–2.50= Average satisfaction; 2.51–3.50= Low satisfaction; 3.51–4.00= Dissatisfaction 

Data reveals that the graduates are not fully satisfied to the environment of their workplaces. 

The graduates’ satisfaction is found average to majority aspects while it is low to some 

issues. 
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The graduates of General Electronics trade showed their high satisfaction towards Job 

Environment, Safety Environment for male and female and Awareness about Sexual 

harassment among colleagues at their work place. Furthermore, they showed their average 

satisfaction towards Scope to share opinion with colleague and Scope to share opinion with 

Employer at their work place. Graduates also expressed their dissatisfaction towards Helpful 

environment for male and female at their work place. 

The graduates of Building Maintenance trade expressed their low satisfaction towards all the 

aspect of Job Environment, Helpful Environment for male and female, Safety Environment 

for male and female, Awareness about Sexual harassment among colleagues, Scope to share 

opinion with colleagues and Scope to share opinion with Employer at their work place. 

The graduates of Electrical Maintenance Works trade showed their low satisfaction towards 

Awareness about Sexual harassment among colleagues, Scope to share opinion with 

colleagues and Scope to share opinion with Employer at their work place. However, they 

expressed their average satisfaction towards Job Environment, Helpful Environment for male 

and female and Safety Environment for male and female of their work places. 

The graduates of Farm Machinery trade showed their high satisfaction towards Helpful 

Environment for male and female and Safety Environment for male and female at their work 

place. However, they expressed their average satisfaction towards Job Environment, 

Awareness about Sexual harassment among colleagues, Scope to share opinion with 

colleagues and Scope to share opinion with Employer at their work place. 

The graduates of General Mechanics trade showed their high satisfaction towards Job 

Environment, Helpful Environment for male and female, Scope to share opinion with 

colleagues and Scope to share opinion with Employer at their work place. On the other hand, 

they showed their average satisfaction towards Safety Environment for male and female and 

dissatisfaction towards Awareness about Sexual harassment among colleagues at their work 

place. 

The graduates of Welding and Fabrication trade showed their high satisfaction towards Job 

Environment, Scope to share opinion with colleague and Scope to share opinion with 

Employer at their work place. However, they expressed their dissatisfaction towards Helpful 

Environment for male and female, Safety Environment for male and female and Awareness 

about Sexual harassment among colleagues at their work place. 
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Table 14: Satisfaction towards infrastructural facilities at workplace 
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General Electronics 2.00 1.67 1.00 1.67 1.33 1.00 1.44 

Building Maintenance 2.00 1.50 1.00 1.50 2.00 1.50 1.58 

Electrical Maintenance Works 1.00 1.00 1.00 1.00 2.00 1.00 1.17 

Farm Machinery 1.33 1.00 1.00 1.33 1.67 1.33 1.28 

General Mechanics 2.00 2.00 2.00 2.00 2.00 2.00 2.00 

Welding & Fabrication 2.00 2.00 2.00 2.00 2.00 2.00 2.00 

* 1.00–1.50=High satisfaction; 1.51–2.50= Average satisfaction; 2.51–3.50= Low satisfaction; 3.51–4.00= Dissatisfaction 

The Dakhil (voc) graduates showed their average to high satisfaction towards facilities 

available at their workplaces. Data shows that the graduates of General Electronics, Electrical 

Maintenance Works and Farm Machinery are highly satisfied with infrastructural facilities at 

their workplace while the graduates of Building Maintenance, General Mechanics and 

Welding & Fabrication showed average satisfaction. 

The graduates of General Electronics trade showed their high satisfaction towards facilities 

for pure water, enough primary treatment facilities and enough use of safety equipment at 

their work place. Furthermore, they showed average satisfaction towards day care centre, sex-

separated toilets and health facilities for women at their work place. 

The graduates of Building Maintenance trade showed their high satisfaction towards sex-

separated toilets, facilities for pure water, health facilities for women and enough use of 

safety equipment at their work place. Furthermore, they expressed average satisfaction 

towards Day care centre and enough primary treatment facilities at their work place. 

The graduates of Electrical Maintenance Works trade showed their high satisfaction towards 

day care centre, sex-separated toilets, facilities for pure water, health facilities for women and 

enough use of safety equipment at their work place. However, they showed average 

satisfaction towards enough primary treatment facilities at their work place. 
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The graduates of Farm Machinery trade showed their high satisfaction towards day care 

centre, sex-separates toilets, facilities for pure water, health facilities for women and enough 

use of safety equipment at their work place. However, they expressed average satisfaction 

towards enough primary treatment facilities at their work place. 

The graduates of General Mechanics and Welding & Fabrication trades showed average 

satisfaction towards all the contents of day care centre, sex-separated toilets, facilities for 

pure water, health facilities for women, enough primary treatment facilities and enough use 

of safety equipment at their work place. 

Table 15: Satisfaction towards other facilities at workplace 
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General Electronics 2.00 2.00 2.00 2.00 2.00 2.00 2.00 

Building Maintenance 2.00 2.00 2.00 2.00 2.00 2.00 2.00 

Electrical Maintenance Works 2.00 2.00 2.00 1.00 2.00 2.00 1.83 

Farm Machinery 1.67 2.00 1.67 2.67 3.00 2.67 2.28 

General Mechanics 4.00 1.00 1.00 2.00 2.00 1.00 1.83 

Welding & Fabrication 2.00 1.00 2.00 2.00 2.00 2.00 1.83 

* 1.00–1.50=High satisfaction; 1.51–2.50= Average satisfaction; 2.51–3.50= Low satisfaction; 3.51–4.00= Dissatisfaction 

The Dakhil (voc) graduates expressed their average satisfaction towards the other facilities 

available in their workplaces. Specifically, the graduates of General Electronics and Building 

Maintenance trades showed their average satisfaction towards all the issues of housing 

facilities, transport facilities, canteen, insurance, own medical facilities and special facilities 

for disable at their work place.  

The graduates of Electrical Maintenance Works trade expressed their average satisfaction 

towards Housing facilities, Transport facilities, Canteen, Own Medical facilities and Special 

facilities for Disable at their work place. However, they showed high satisfaction towards 

insurance at their work place. 

The graduates of Farm Machinery trade showed average satisfaction towards housing 

facilities, transport facilities and canteen at their work place. However, they showed their low 
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satisfaction towards insurance, own medical facilities and special facilities for disable at their 

work place.  

The graduates of General Mechanics trade showed their high satisfaction towards transport 

facilities, canteen and special facilities for Disable at their work place although they have 

dissatisfaction towards the housing facilities. Furthermore, they showed average satisfaction 

towards insurance and own medical facilities at their work place. 

The graduates of Welding and Fabrication trade showed their high satisfaction towards 

transport facilities at their work place. However, they showed average satisfaction towards 

housing facilities, canteen, insurance, own medical facilities and special facilities for Disable 

at their work place.  

 Tendency to change present jobs 

 

* Graduate responses 

Figure 33: Tendency of changing job 

Changing job is a common occurrences found among the graduates. Dakhil (Voc) graduates 

change their job over the time. The above figure reflects the status of changing job and the 

intention of changing the current job of Dakhil (voc) graduates. Data reveals that 27.3% 

Dakhil (voc) graduates have already changed their previous jobs and majority (62.5%) want 

to change present job. This also shows that the graduates of Electrical Maintenance Works 
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and Welding and Fabrication did not change their jobs. These graduates even not interested to 

change it. The major reasons of changing jobs are:  

- to start own business 

- to re-start education in the next level 

- to establish self-employment enterprise 

- to get higher salary 

 

 Recognition of job at family and society 

Table 16: Recognition of present job at family and friends 

  

  

Recognition at family (%) Recognition at friend circle (%) 

Complete Partial Moderate Complete Partial Moderate 

General Electronics - 100.0 - - - 100.0 

Building Maintenance 100.0 - - 100.0 - - 

Electrical Maintenance Works - - 100.0 - - 100.0 

Farm Machinery - 33.3 66.7 - 33.3 66.7 

General Mechanics - 100.0 - - 100.0 - 

Welding & Fabrication 100.0 - - 100.0 - - 

Total 27.3 45.5 27.3 27.3 18.2 54.5 
* Graduate responses 

The above table reflects that the recognition of the present job of Dakhil (voc) graduates at 

family and friend circle. Data reveals that at family level, the present jobs of the graduates are 

completely dignified for 27.3% while it is partially dignified for 45.5% and moderately 

dignified for 27.3%. Similarly, at friend circle, their jobs are completely dignified for 27.3% 

while it is moderately dignified for 54.4% and partially dignified for 18.2%.  

Recognition at family 

The present job of Building Maintenance, Welding and Fabrication of all the graduates 

(100%) are completely dignified at their families. However, the present jobs of General 

Electronics and General Mechanics are partially dignified. Similarly, Electrical Maintenance 

Work is moderately dignified at family level. 

Recognition at friend circle 

The present jobs of Building Maintenance and Welding and Fabrication of all the graduates 

are completely dignified. However, General Mechanics of all graduates is partially dignified 
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at friend circle. Similarly, General Electronics and Electrical Maintenance Works are 

moderately dignified at this field. 

 Tendency to change present self-employment 

 

* Graduate responses 

Figure 34: Tendency of changing self-employment 

After completing Dakhil (Voc) some of the graduates involve themselves in self-employment 

to make them self-dependent person. Data shows that the graduates are not usually interested 

to change their present self-employment status except the graduates of Poultry Rearing and 

Farming. Sometimes they change their self-employment status due to different reasons. 

Dakhil (Voc) graduates want change their self-employment because of their expectation of 

govt. job. 

It is noted that most of the Dakhil (voc) graduates want to continue their present self-

employment. They provided several reasons behind the continuation of their present self-

employment status. The major reasons are: 

- lack of job source 

- to earn more income for family 

- to be more skilled through their own works 

- can earn more rather than salary from jobs 
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 Recognition of self-employment to family and society 

Table 17: Recognition of present self-employment 

Trades 
Recognition at family (%) Recognition at friend circle (%) 

Full Partial Moderate Full Partial Moderate No 

Agro Based Food 100.0 - - 50.0 50.0 - - 

General Electronics - 50.0 50.0 - - 50.0 50.0 

Civil Construction 100.0 - - 100.0 - - - 

Computer & Information Technology - - 100.0 - - 100.0 - 

Dress Making - 100.0 - - 100.0 - - 

Electrical Maintenance Works 25.0 50.0 25.0 25.0 25.0 50.0  

Food Processing & Preservation 100.0 - - 100.0 - - - 

Poultry Rearing & Farming - - 100.0 - 100.0 - - 

Welding & Fabrication - - 100.0 100.0 - - - 

Total 53.8 15.4 30.8 50.0 23.1 23.1 3.8 

* Graduate responses 

Recognition of the present self-employment of the Dakhil (voc) graduates varies among the 

family members and friends depending on the trades. Data shows that the present self-

employment is fully recognized to the family members for 53.8% graduates while it is 15.4% 

for partial recognition and 30.8% for moderate level of recognition. Similarly, their present 

self-employment is fully recognized to their friends for 50% graduates whereas it 23.1% for 

partial recognition and another 23.1% for moderate recognition.  

The present self-employment of the graduates of Agro Based Food; Civil Construction; and 

Food processing & Preservation are fully recognized to their family members. Similarly, 

present self-employment of the graduates of Civil Construction; Food processing & 

Preservation; and Welding & Fabrication are fully recognized to their friends.  
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 Satisfaction towards self-employment 

 

* Graduate responses 

Figure 35: Satisfaction towards facilities of self-employment 

The self-employed Dakhil (voc) graduates have different level of satisfaction towards the 

facilities available for operating their self-employment enterprises in their working areas. 

Data shows that around half of the self-employed graduates are highly satisfied towards 

supply of capital while it is 46.2% towards supply of skilled manpower and 42.3% towards 

supply of equipments and supply of raw materials. It is also found that majority (65.4%) of 

the self-employed graduates are highly satisfied towards the marked demand of their product 

while 42.3% are highly satisfied towards income from their self-employment. Their less 

satisfaction is found more towards the supply of capital in compare to other aspects. 
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D. Level of satisfaction of the employer on graduates’ performance 

Table 18: Employers' satisfaction level towards graduates' knowledge, skills and performance 

Knowledge, skills and performance of 

graduates 

Level of satisfaction 

Above 

80% 

60% - 

80% 

40% - 

60% 

Below 

40% 

Theoretical knowledge  24.4% 56.1% 18.6% 0.9% 

Skill 23.6% 60.5% 15.5% 0.5% 

Interest on work 28.5% 59.3% 11.8% 0.5% 

Attitude 24.9% 58.8% 15.8% 0.5% 

Computer skill 14.9% 37.6% 42.5% 5.0% 

Mathematical skill 14.5% 40.7% 40.7% 4.1% 

Communication skill 18.1% 47.1% 32.1% 2.7% 

Ability to understand own task 21.5% 57.1% 21.0% 0.5% 

Capability to handover assigned job timely 21.7% 60.6% 15.8% 1.8% 

Creative thinking 14.9% 44.3% 37.1% 3.6% 

Problem solving interest 16.0% 47.5% 34.2% 2.3% 

Problem solving skill 17.2% 48.9% 32.1% 1.8% 

Challenge taking 17.2% 51.1% 29.0% 2.7% 

Innovative ideas 13.8% 45.4% 37.2% 3.7% 

Quality of work 28.8% 48.4% 21.0% 1.8% 

Productivity 31.1% 46.6% 21.9% 0.5% 

Responsibility 33.2% 45.5% 20.9% 0.5% 

Punctuality 36.5% 48.9% 14.2% 0.5% 

Honesty 45.2% 44.7% 10.1% 0.0% 

Discipline 41.6% 45.2% 12.7% 0.5% 

Collegial relation 35.0% 50.9% 13.2% 0.9% 

Leadership capacity 15.0% 55.9% 27.3% 1.8% 

Respect to other  32.3% 55.0% 12.3% 0.5% 

Adaptability 24.3% 52.3% 22.5% 0.9% 

Interest on new training 33.5% 54.6% 9.6% 2.3% 

* Employer responses 

The above table reflects the satisfaction about the knowledge, skills and capability of the 

graduates about their jobs. The data reveals that the employers are not dissatisfied to the 

knowledge, skills and performance of the Dakhil (voc) graduates working in their industries 

or workshops. Employers’ higher satisfaction is found more to the theoretical knowledge, 

skill, interest on work, attitude towards work, capability to handover assigned job timely, 

punctuality, honesty, discipline, collegial relation, respect to others and interest to learning 

new skills. On the other hand, employers’ satisfaction level is comparatively less to the 

computer skills of graduates, mathematical skills, communication skills, understanding ability 

of tasks, creative thinking, skill and interest to solve problems, challenge taking mentality, 
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innovative ideas, quality of performance, productivity, responsibility, leadership capacity and 

adaptation ability in new and unexpected situation. 

 
* Employer responses 

Figure 36: More competent workers 

Most (83.6%) of the employers confirmed that the vocational graduates are comparatively 

more competent that the general workers. They also provided several reasons behind their 

opinion. According to the employers the reasons are: 

- Vocational graduates have basic knowledge and skills on trade related jobs 

- Vocational graduates have skills, training and practical experience on related jobs 

- Vocational graduates can understand their instructions easily   

- Vocational graduates are more motivated to their works 

- Vocational graduates can work fast than the general graduates 

- Productivity of vocational graduates is higher than that of general workers. 

  

Vocational 
Graduate, 

83.6% 

General 
worker, 16.4% 
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E. Job demand for Dakhil (Vocational) graduates 

 Relation between trades and jobs 

Table 19: Have relation between studied trades and works and its level 

 

 

Have relation (%) Level of relation (%) 

Yes No Full Partial Few No 

Agro Based Food 16.7 83.3 - 100.0 - - 

General Electronics 84.0 16.0 19.0 52.4 9.5 19.0 

Automotive 90.5 9.5 52.6 21.1 21.1 5.3 

Building Maintenance 52.4 47.6 40.0 60.0 - - 

Civil Construction 57.1 42.9 100.0 - - - 

Computer & Information Technology 27.3 72.7 33.3 66.7 - - 

Dress Making 56.5 43.5 46.2 46.2 - 7.7 

Electrical Maintenance Works 85.7 14.3 22.2 72.2 - 5.6 

Farm Machinery 100.0 - 47.6 42.9 9.5 - 

Fish Culture & Breeding 59.1 40.9 53.8 38.5 7.7 - 

Food Processing & Preservation 44.4 55.6 16.7 41.7 16.7 25.0 

General Mechanics 77.3 22.7 58.8 23.5 17.6 - 

Poultry Rearing & Farming 50.0 50.0 33.3 33.3 - 33.3 

General Electrical Works 28.0 72.0 - 28.6 14.3 57.1 

Fruit & Vegetable Cultivation 100.0 - 75.0 12.5 - 12.5 

Welding & Fabrication 62.5 37.5 80.0 10.0 10.0 - 

Total 59.4 40.6 43.8 39.0 7.6 9.5 
* Graduate responses 

Data reflects that 59.4% of Dakhil (voc) graduates informed about the existence of relation 

between studied trade and industry work although 40.6% graduates noticed that no relation 

between studied trade and industrial works exists. Moreover, 43.8% graduates noted that they 

found complete relation between their studied trades and their works in industries while 39% 

graduates noted it as partial, 7.6% noted as minimum and 9.5% noted it as none. 

Relation between studied trade and industry work 

All of the graduates of Farm machinery and Fruit & Vegetable Cultivation informed that they 

found the relation between studied trade and industry works. Furthermore, most of the 

graduates of General Electronics; Automotive; Electrical Maintenance Works; and General 

Mechanics agreed about the relation while it is less according to the graduates of Agro Based 

Food; Computer & Information Technology; and General Electrical Works.  

Level of Relation between studied trade and industry work 

According to all graduates of Civil Construction and majority of Fruit & Vegetable 

Cultivation; and Welding & Fabrication, the relation between studied trade and industry 

works is full. However, according to all graduates of Agro Based Food and majority of 
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Building Maintenance; Computer & Information Technology; and Electrical Maintenance 

Works, this relationship is partial. It is also found that majority graduates of General 

Electrical Works, one-third of Poultry Rearing & Farming and one-fourth of Food Processing 

& Preservation, no relation exists between studied trades and industry works. 

Experts also provided their responses about the contents that have a relation with the local 

and international job sectors. Some of them think provided contents in the textbooks have a 

relation with the local and international job sectors. They also think proper implementation of 

the contents need to be ensured in the classroom and need to create students opportunities to 

make a relation their learning contents with the local and international job sectors. However, 

other experts think the contents provided in the textbooks there is a lack of relevancy with the 

local and international job sectors.  Relevancy is not enough. In addition, there is a lot of 

criticism in this case and internal market is lagging behind compared to external market. 

 Opportunity to work in the local job market 

 

Figure 37: Working opportunities at local market and types 

According to the most of the Dakhil (voc) graduates, instructors, superintendents and 

employers, there several works available in the local market related to the trades of Dakhil 

(voc) courses. The graduates think that job and self-employment opportunities are almost 

similar in the local market. However, the instructors think self-employment opportunities are 

much higher than jobs although the superintendents and employers think oppositely. 
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Table 20: Trade-wise scope of works in local market and types 

 

 

Scope of work in 

local market (%) 
Type of working scope (%) 

Yes No Job Self-Employment 

Agro Based Food 91.7 8.3 63.6 36.4 

General Electronics 92.0 8.0 47.8 52.2 

Automotive 76.2 23.8 62.5 37.5 

Building Maintenance 81.0 19.0 70.6 29.4 

Civil Construction 28.6 71.4 50.0 50.0 

Computer & Information Technology 100.0 - 48.5 51.5 

Dress Making 100.0 - 47.8 52.2 

Electrical Maintenance Works 100.0 - 33.3 66.7 

Farm Machinery 76.2 23.8 56.3 43.8 

Fish Culture & Breeding 86.4 13.6 26.3 73.7 

Food Processing & Preservation 85.2 14.8 47.8 52.2 

General Mechanics 100.0 - 90.9 9.1 

Poultry Rearing & Farming 91.7 8.3 9.1 90.9 

General Electrical Works 88.0 12.0 22.7 77.3 

Fruit & Vegetable Cultivation 100.0 - 75.0 25.0 

Welding & Fabrication 93.8 6.3 40.0 60.0 
* Graduate responses 

According to the most of the Dakhil (voc) graduates, there several works available in the 

local market related to their trades. Unlikely, the graduates of Civil Construction disagreed 

and only 28.6% think they have works in local job market. Availability of job and self-

employment opportunities is almost same at local level job market. According to 48.7% 

Dakhil (voc) graduates, jobs related to their trades are available while 51.3% graduates 

noticed about the availability of self-employment opportunities. 

Job opportunities are more for the graduates of General Mechanics; Fruit & Vegetable 

Cultivation; and Building Maintenance trades. On the other hand, self-employment 

opportunities are more for the graduates of Poultry Rearing & Farming; General Electrical 

Works; Fish Culture & Breeding; and Electrical Maintenance Works trades. 
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Figure 38: Location of working opportunities for Dakhil (voc) graduates 

The Dakhil (voc) graduates have different opinion regarding the location of works related to 

their trades. Below half (43.1%) of the Dakhil (voc) graduates informed that works are 

available  in the city corporation areas while around one-third informed that the working 

locations are the pourosova and village areas. However, most (81.1%) of the superintendents 

noticed that the Dakhil (voc) graduates have working scopes in the city corporation areas, 

majority think it in the pourosova and around have think it in the upazial sadar and village 

areas. Very likely, the employers informed that jobs related to the Dakhil (voc) courses are 

mostly available in the city corporation areas and then in the pourosova and upazila sadar 

areas. According to 23.1% employers, the job opportunities are also available in the village 

areas. It is clear from the data that job opportunities are more in the city corporation areas for 

the Dakhil (voc) graduates and less in the villages and growth center areas.  
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Table 21: Trade wise location of more working opportunities 

  

City 

Corporation 

(%) 

Pourosova 

(%) 

Upazila 

sadar 

(%) 

Growth 

Center 

(%) 

Village 

(%) 

Agro Based Food 8.3 25.0 16.7 8.3 41.7 

General Electronics 12.0 28.0 52.0 4.0 4.0 

Automotive 28.6 47.6 9.5 4.8 9.5 

Building Maintenance 28.6 38.1 14.3 - 19.0 

Civil Construction 28.6 - 57.1 - 14.3 

Computer and Information Technology 63.6 - 27.3 9.1 - 

Dress Making 30.4 21.7 8.7 21.7 17.4 

Electrical Maintenance Works 52.4 23.8 14.3 - 9.5 

Farm Machinery 47.6 14.3 23.8 9.5 4.8 

Fish Culture and Breeding 4.5 27.3 9.1 - 59.1 

Food Processing and Preservation 44.4 22.2 25.9 3.7 3.7 

General Mechanics 9.1 13.6 40.9 18.2 18.2 

Poultry Rearing and Farming 58.3 8.3 8.3 - 25.0 

General Electrical Works 64.0 4.0 8.0 12.0 12.0 

Fruit and Vegetable Cultivation 6.3 62.5 25.0 - 6.3 

Welding and Fabrication 25.0 12.5 12.5 25.0 25.0 

Total 33.8 20.8 21.7 7.3 16.3 
* Graduate responses 

Data reveals that that a considerable amount (33.8%) of the graduates get maximum working 

opportunity in the City corporation areas while 20.8% graduates working opportunity in 

Pourosova, 21.7% graduates working opportunity in Upazila Sadar, 16.3% graduates working 

opportunity in villages and 7.3% graduates working opportunity at growth centers areas. 

Working opportunities are more in the City Corporation areas for the graduates of Computer 

& Information Technology; Dress Making; Electrical Maintenance Works; Farm Machinery; 

Food Processing & Preservation; Poultry Rearing & Farming; and General Electrical Works 

trades. On the other hand, working opportunities are more at the Pourosova areas for the 

graduates of Automotive; Building Maintenance; and Fruit & Vegetable Cultivation trades. 

Graduates’ working opportunities are found more at Upazila Sadar areas for the General 

Electronics; Civil Construction; and General Mechanics trades. On the other hand, working 

opportunities at village areas are found more for the graduates of Agro Based Food and Fish 

Culture & Breeding trades. Data also shows that working opportunities for the Dakhil (voc) 

graduates are limited at the Growth Center areas although a considerable number of graduates 

of Dress Making, General Mechanics and Welding & Fabrication are working at these areas. 
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Figure 39: Sufficiency of job opportunity 

The job opportunities are not adequate enough for the Dakhil (voc) graduates considering all 

locations. It is found that only one-fourth (28.2%) think that the job opportunities are 

sufficient while it is only 22.5% for the superintendents and only 16.7% for the employers. 

Table 22: Trade wise sufficiency of job opportunity 

 

Trades 
Yes 

(%) 

No 

(%) 

Agro Based Food 8.3 91.7 

General Electronics 16.0 84.0 

Automotive 28.6 71.4 

Building Maintenance 28.6 71.4 

Civil Construction 42.9 57.1 

Computer and Information Technology 21.2 78.8 

Dress Making 56.5 43.5 

Electrical Maintenance Works 47.6 52.4 

Farm Machinery 28.6 71.4 

Fish Culture and Breeding - 100.0 

Food Processing and Preservation 48.1 51.9 

General Mechanics 54.5 45.5 

Poultry Rearing and Farming - 100.0 

General Electrical Works 40.0 60.0 

Fruit and Vegetable Cultivation - 100.0 

Welding and Fabrication 31.3 68.8 

Total 28.2 71.8 
* Graduate responses 

According to the majority (71.8%) graduates, job opportunities are not adequate for them 

although 28.2% graduates think that it is adequate. More than half of the graduates of Dress 

Making (56.5%) and General Mechanics (54.5%) think that they have adequate job 

opportunities. However, all the graduates of Fish Culture & Breeding; Poultry Rearing & 

Farming; and Fruit & Vegetable Cultivation think that they have inadequate job opportunity. 
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Besides, majority graduates of most of the available trades think that they do not have 

adequate job opportunities.  

 Importance of Dakhil (voc) certificate in the local job market 

 

Figure 40: Importance of Dakhil (voc) certificate in local job market 

Data reveals that the Dakhil (voc) certificate does not get high importance in the local job 

market. According to the graduates, superintendents, instructors and employers it is found 

that it has partial and low importance in the local job market. In few cases the employers of 

the local job market give high importance to the Dakhil (voc) certificate while recruiting 

employers. The employers also identified some reason behind this low importance of this 

certificate. The major reasons are: 

- Lack of skills of the graduates related to jobs 

- Less technical knowledge of the graduates 

- Lack of practical experience of the Dakhil (voc) graduates 

- Tendency to change jobs  

- Demand of higher salary 

- No significant differences between general and vocational graduates’ skills 
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Table 23: Trade wise Importance of Dakhil (Voc) certificate in local job market 

 

Complet

e (%) 

Partial 

(%) 

Few 

(%) 

No 

(%) 

Unknow

n (%) 

Agro Based Food 16.7 33.3 41.7 - 8.3 

General Electronics 12.0 28.0 36.0 4.0 20.0 

Automotive - 61.9 28.6 - 9.5 

Building Maintenance 14.3 28.6 38.1 4.8 14.3 

Civil Construction 57.1 14.3 14.3  14.3 

Computer & Information Technology - 66.7 24.2 - 9.1 

Dress Making 52.2 4.3 - - 43.5 

Electrical Maintenance Works 23.8 14.3 57.1 4.8 - 

Farm Machinery 23.8 38.1 38.1 - - 

Fish Culture & Breeding 31.8 4.5 36.4 - 27.3 

Food Processing & Preservation 14.8 44.4 25.9 - 14.8 

General Mechanics 9.1 50.0 22.7 - 18.2 

Poultry Rearing & Farming 16.7 8.3 33.3 8.3 33.3 

General Electrical Works 12.0 16.0 48.0 - 24.0 

Fruit & Vegetable Cultivation - - 37.5 12.5 50.0 

Welding & Fabrication 31.3 43.8 25.0 - - 

Total 18.3 30.1 31.8 2.0 17.7 

* Graduate responses 

The certificate of Dakhil (voc) does not get same importance from every one of the local job 

market. Data shows that 18.3% graduates got complete recognition by showing using this 

certificate while 30.1% graduates got partial recognition in the local job market. However, 

nearly one-third (31.8%) graduates faced less recognition of this certificate in the local 

market. 

Recognition of Dakhil (voc) certificate is found higher for Civil Construction and Dress 

Making trades while it is found less for Agro Based Food; General Electronics; Building 

Maintenance; Electrical Maintenance Works; Farm Machinery; Fish Culture & Breeding; 

Poultry Rearing & Farming; General Electrical Works; and Fruit & Vegetable Cultivation 

trades. 
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 Opportunity to work in the international job market 

 

Figure 41: Availability of job opportunity in international market 

Majority of the Dakhil (voc) graduates do not know about the available scopes of work in the 

international market. According to one-fourth (25.6%) of the graduates scope of work is 

available in the international job market. However, 10.4% graduates informed that working 

scope is not available. Same picture was revealed from the superintendents’ data as 75.3% of 

them mentioned that job opportunities for the Dakhil (voc) graduates are not available in the 

international job market. However, 63.6% instructors informed that job demand is available 

in the international job market. 

 

Figure 42: Sufficiency of jobs in international market 

Among the Dakhil (voc) graduates, instructors and Madrasah Superintendents, who informed 

that there are job opportunities in the international market for Dakhil (voc) graduates, 

majority think that this opportunities are not sufficient. 
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 Ways to create job opportunity in the local market 

Local market is a place of job source for new graduates. All of the graduates provide 

guidelines for creating job in local market. A good number of Dakhil (Voc) graduates suggest 

pathways for creating job in local market. 

- Establish more industry to create job sector and  

- creating self-employment opportunities for all by providing an easy banking facility 

-  digitalize the education system  

- Increase voc. Institute and the quality of vocational education 

- creating more scope for higher education  

- recruit skilled teacher  

- Prioritize manpower to creating job in local market.  

The instructors also suggested several ways to increase job opportunities in the local market 

for the Dakhil (voc) graduates. The major ways are: 

- Government initiatives need to be taken to establish industries 

- Communications between industry-institution need to be strengthened 

- Create more internship opportunities in the industries 

- Increase private and government investment in the vocational sectors 

- Policy needs to be taken to emphasize recruiting vocational graduates in the job 

market with priority 

- Specialized recruitment system for vocational graduates needs to create in 

government job sector 

- Increase awareness of the employers and change the social outlook 

- Create opportunity to offer loan for establishing self-employment enterprises from 

govt. and non-govt. sectors. 
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F. Changes need to incorporate in curriculum 

 Graduates’ view about the status of present Dakhil (voc) curriculum 

The graduates’ views are presented in this section according to the trades included under the 

Dakhil (voc) courses. 

 Present status of Agro Based Food Curriculum 

Table 24: Quality of present curriculum and textbook of Agro Based Food 

Aspects Agree (%) 
Partially agree 

(%) 
Disagree (%) 

Updated Curriculum 58.3 41.7 - 

Interesting textbook 91.7 8.3 - 

Easy Language 100.0 - - 

Sufficient information 58.3 41.7 - 

Working process in well described 75.0 8.3 16.7 

Illustrations are clear/vivid 83.3 - 16.7 

Illustration makes lesson easily understandable 75.0 8.3 16.7 

All the graduates of Agro Based Food agreed that the language of their textbooks is easy for 

them while 91.7% think that their textbooks are interesting and majority (75.0%) noted that 

the working process of textbooks is well described. Moreover, more than half of the 

graduates (58.3%) agreed that there Curriculum is modern and their textbooks have sufficient 

information although 41.7% partially agreed. 

Table 25: Nature of the contents included in textbooks of Agro Based Food 

Aspects 
Agree  

(%) 

Partially agree 

(%) 
Disagree (%) 

Joyful content in textbook 100.0 - - 

Content is compatible with curriculum goal 58.3 16.7 25.0 

Content are aligned with trade work 66.7 25.0 8.3 

Number of courses per trade is sufficient 25.0 41.7 33.3 

Data shows that the textbook contents are joyful for the graduates. Majority of the graduates 

(58.3%) agreed that the contents of textbook are compatible with curriculum goal although 

one-fourth (25.0%) graduates disagreed. Furthermore, two-third graduates informed that the 

contents are aligned with the trade related works. However, only one-fourth graduates fully 

agreed that the number of courses for each trade is sufficient while 41.7% graduates partially 

agreed and one-third (33.3%) graduates totally disagreed.  
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Table 26: Assessment practice of Agro Based Food 

Aspects Agree (%) 
Partially 

agree (%) 

Disagree 

(%) 

Question in the exercise is compatible with learning 

outcome 83.30 

- 

16.70 

Regular class-test, quiz and assignment during courses 33.30 25.00 41.70 

Time for final examination is sufficient 83.30 - 16.70 

Time for practical is sufficient 66.70 16.70 16.70 

Skills are evaluated properly 50.00 33.30 16.70 

Most of the graduates (83.3%) are agreed that question in the exercises are compatible with 

learning outcome and the time for final examination is sufficient to demonstrate their learning 

on the particular trades. However, 41.7% graduates disagreed about the formative assessment 

during course (e.g. regular class-test, quiz, assignment etc.). Moreover, two-third (66.7%) 

graduates informed that the allocated time for practical examination is sufficient whereas 

only 50% graduates think that their skills are assessed properly through examinations.  

Table 27: Institutional facilities for Agro Based Food trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for course operation 50.00 - 50.00 

Sufficient instrument in every trade 16.70 16.70 66.70 

Sufficient opportunities to use the instrument 33.30 16.70 50.00 

Half (50%) of the graduates of Agro Based Food think that their institutions have sufficient 

opportunities to operate the course although the other half disagreed. However, majority 

(66.7%) graduates think that their Madrasahs do not have sufficient instruments necessary for 

their trade. According to half (50%) of the graduates, they do not have opportunity to use 

instruments however one-third graduates have.  

Table 28: Teachers’ knowledge and skills to teach Agro Based Food trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Skilled teachers 25.00 16.70 58.30 

Teachers have wide knowledge 58.30 33.30 8.30 

Joyful teaching-learning 41.7 41.7 16.7 

Participatory teaching-learning 75.0 16.7 8.3 

Teaching style are aligned with content 66.7 16.7 16.7 
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Majority (58.3%) of the graduates think that their teachers are not skilled enough to teach 

them although similar proportion of graduates claimed their teachers have wide knowledge. 

The table also shows that a few number of graduates (16.7%) partially agreed that they have 

skilled teachers whereas a considerable number of them (33.3%) respond that they partially 

agree on this point that teachers have wide knowledge. 

Majority (75%) of the sampled graduates agreed that their teaching-learning method was 

participatory. Data shows that 41.7% graduates agreed of having joyful teaching-learning 

during their course while another 41.7% partially agreed. Furthermore, two-third (66.7%) 

graduates agreed that their teacher’s teaching styles were aligned with the contents of the 

Agro Based Food trade. 

Table 29: Scope to practice the learned knowledge from Agro Based Food trade 

Aspects Agree (%) 
Partially agree 

(%) 
Disagree (%) 

Sufficient opportunities for practical work 50.00 16.70 33.30 

Practical classes held timely 50.00 25.00 25.00 

Sufficient opportunities for industrial 

attachment 16.70 41.70 41.70 

Industrial attachment completed successfully 16.70 25.00 58.30 

Industrial attachment was effective 25.00 25.00 50.00 

Data shows that half of the graduates agreed on sufficient opportunities for practical work 

and timely conduction of practical classes. However, 41.7% graduates disagreed on having 

sufficient opportunities for industrial attachment, 58.3% disagreed on successful completion 

of industrial attachment and 50% disagreed on the effectiveness of industrial attachment.  

Table 30: Course load of Agro Based Food trade 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Dakhil (voc) is overloaded compare to Dakhil 

(general) 58.30 8.30 33.30 

Students feel pressure to complete the content 41.70 16.70 41.70 

Majority of the graduates agreed that the Dakhil (voc) course is overloaded compare to 

Dakhil (general) course. Similarly, 41.7% graduates agreed of feeling pressure to complete 

the Dakhil (voc) course although another 41.7% graduates disagreed. Furthermore, 16.7% 

graduates also partially agreed of feeling pressure to complete the Dakhil (voc) course. 
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 Present status of General Electronics Curriculum 

Table 31: Quality of present curriculum and textbook of General Electronics 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Modern Curriculum 56.00 32.00 12.00 

Interesting textbook 76.00 20.00 4.00 

Easy Language 60.00 28.00 12.00 

Sufficient information 52.00 44.00 4.00 

Working process in well described 60.00 32.00 8.00 

Illustration are clear/vivid 52.00 28.00 20.00 

Illustration makes lesson easily understandable 48.00 32.00 20.00 

Most of the graduate (76.0%) of general electronics trade mentioned that their textbook was 

interesting whereas every 60.0% graduate agreed that the language of textbooks was easy 

language and the working process was described in well. In addition, more than half (56.0%) 

of the graduate agreed that their textbooks followed modern curriculum and 52.0% 

mentioned the illustration of textbooks was clear to understand and included sufficient 

information. 

Table 32: Nature of the contents included in textbooks of General Electronics 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Joyful content in textbook 84.00 8.00 8.00 

Content is compatible with curriculum goal 68.00 28.00 4.00 

Content are aligned with trade work 64.00 24.00 12.00 

Number of courses per trade is sufficient 44.00 44.00 12.00 

The graduates of general electronics showed their opinion regarding the contents of their 

textbooks. Most of the graduates (84.0%) stated that the textbooks have joyful content and 

68.0% graduate mentioned the content of textbook is compatible with curriculum goal. In 

addition, 64.0% graduated agreed to state that the content of textbooks are aligned with trade 

work. Moreover, near about half (44.0%) graduate agreed that the number of courses per 

trade is sufficient however similar number of graduate (44.0%) agreed this opinion partially.  

Table 33: Assessment practice of General Electronics 

Aspects 
Agree 

(%) 

Partially 

agree (%) 

Disagree 

(%) 

Question in the exercise is compatible with learning outcome 52.00 44.00 4.00 

Regular class-test, quiz and assignment during courses 48.00 28.00 24.00 

Time for final examination is sufficient 64.00 36.00 - 
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Time for practical is sufficient 68.00 24.00 8.00 

Skills are evaluated properly 64.00 16.00 20.00 

Above table shows the graduates opinion regarding assessment system of general electronics 

trade. 68.0% graduates mentioned that the time for practical is sufficient while 64.0% 

graduate said the time for final examination is also sufficient and evaluated the skills 

properly. In addition, more than half of the graduates (52.0%) agreed to mentioned that 

question in the exercise is compatible with learning outcome however 44.0% agreed partially 

with this statement.  

Table 34: Institutional facilities for General Electronics trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for course operation 52.00 20.00 28.00 

Sufficient instrument in every trade 44.00 8.00 48.00 

Sufficient opportunities to use the instrument 36.00 16.00 48.00 

The graduates of general electronics trade showed their opinion on institutional facilities. It is 

found that more than half of the graduates (52.0%) agreed that their institutions have 

sufficient opportunities for course operation whereas 28.0% disagreed with this. In addition, 

near about half (48.0%) students stated that institutions have not sufficient instruments in 

every trade and have not sufficient opportunities to use these instruments.   

Table 35: Teachers’ knowledge and skills to teach General Electronics trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Skilled teachers 60.00 24.00 16.00 

Teachers have wide knowledge 72.00 28.00 - 

Joyful teaching-learning 76.00 16.00 8.00 

Participatory teaching-learning 60.00 32.00 8.00 

Teaching style are aligned with content 68.00 28.00 4.00 

The above table shows the teachers quality as per graduate opinion. Majority of the graduates 

(72.0%) agreed that their teachers have wide knowledge and skill whereas 28.0% of them 

agreed partially with this statement.  Moreover, more than half of the graduates (60.0%) 

agreed that their teachers are skilled whereas 16.0% of the graduate recognized that their 

teachers are not skilled as they need.  

The graduate of general electronic showed their opinion on teaching method. Most of the 

students (76.0%) agreed to say that the teaching learning method was joyful and 68.0% 
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agreed that the teaching styles are aligned with content. In addition, 60.0% graduates 

mentioned that the teaching learning method was participatory while 32.0% shown their 

opinion as partially agreed regarding this statement.  

Table 36: Scope to practice the learned knowledge from General Electronics trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for practical work 64.00 16.00 20.00 

Practical classes held timely 40.00 28.00 32.00 

Sufficient opportunities for industrial 

attachment 44.00 12.00 44.00 

Industrial attachment completed successfully 40.00 12.00 48.00 

Industrial attachment was effective 48.00 4.00 48.00 

This table presents the graduates’ opportunity to practice of learned knowledge. The overall 

situation is not so good because a good number of graduates have no scope to practice that 

they learned. More than half of the graduates (64.0%) mentioned that they have sufficient 

opportunity for practical work while 20.0% graduates mentioned as not sufficient. In 

addition, 40.0% graduates stated that they completed the industrial attachment successfully 

while 48.0% said they were not. Moreover, 48.0% graduates pointed out that the industrial 

attachment was effective whereas another 48.0% mentioned as it was not effective.  

Table 37: Course load of General Electronics trade 

Aspects  

Agree 

(%) 

Partially 

agree (%) 

Disagree 

(%) 

Dakhil (voc) is overloaded compare to Dakhil (general) 36.00 56.00 8.00 

Students feel pressure to complete the content 56.00 44.00 - 

The graduates of general electronics mentioned their opinion regarding course load. It is 

found that 36.0% graduate agreed to say that the Dakhil (voc) was overloaded compare to 

Dakhil (gen) while 56.0% agreed with this partially. On the other hand, more than half 

(56.0%) of the graduates identified that they feel pressure to complete the content whereas 

44.0% partially agreed with this.   
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 Present status of Automotive Curriculum 

Table 38: Quality of present curriculum and textbook of Automotive 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Modern Curriculum 81.00 19.00 - 

Interesting textbook 81.00 9.50 9.50 

Easy Language 85.70 14.30 - 

Sufficient information 71.40 28.60 - 

Working process in well described 81.00 19.00 - 

Illustration are clear/vivid 71.40 9.50 19.00 

Illustration makes lesson easily understandable 81.00 - 19.00 

Most of the graduates (85.7%) of automotive trade agreed that the language of their textbooks 

is easy for them while 81.0% think that their textbooks are interesting, their curriculum is 

modern, working process in well described and illustration makes lesson easily 

understandable.  Moreover, near at three-fourth graduates (71.4%) noted that their textbooks 

have sufficient information although 28.6% partially agreed.  

Table 39: Nature of the contents included in textbooks of Automotive 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Joyful content in textbook 71.40 28.60 - 

Content is compatible with curriculum goal 81.00 19.00 - 

Content are aligned with trade work 61.90 38.10 - 

Number of courses per trade is sufficient 23.80 28.60 47.60 

Above table presents the graduates opinion regarding contents of the textbooks. Data shows 

that the textbook contents are joyful for the graduates agreed by the 71.4%, whereas 28.6% 

agreed partially. Majority of the graduates (81.0%) agreed that the contents of textbook are 

compatible with curriculum goal although 19.0% graduates agreed partially. Furthermore, 

61.9% graduates informed that the contents are aligned with the trade related works. 

However, near about only one-fourth (23.8%) graduates fully agreed that the number of 

courses for each trade is sufficient while 47.6% graduates totally disagreed.  

Table 40: Assessment practice of Automotive 

Aspects Agree (%) 
Partially agree 

(%) 

Disagree 

(%) 

Question in the exercise is compatible with learning 

outcome 85.70 14.30 

- 

Regular class-test, quiz and assignment during courses 81.00 - 19.00 

Time for final examination is sufficient 71.40 - 28.60 
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Time for practical is sufficient 81.00 - 19.00 

Skills are evaluated properly 52.40 47.60 - 

Most of the graduates (85.7%) are agreed that question in the exercises are compatible with 

learning outcome and the time for final examination is sufficient to demonstrate their learning 

on the particular trades. However, 81.0% graduates agreed about the formative assessment 

during course (e.g. regular class-test, quiz, assignment etc.). Moreover, 81.0% graduates 

informed that the allocated time for practical examination is sufficient whereas only 52.4% 

graduates think that their skills are assessed properly through examinations.  

Table 41: Institutional facilities for Automotive trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for course operation 42.90 47.60 9.50 

Sufficient instrument in every trade 23.80 28.60 47.60 

Sufficient opportunities to use the instrument 28.60 47.60 23.80 

Near about half (42.9%) of the graduates of automotive think that their institutions have 

sufficient opportunities to operate the course although the other half (47.6%) agreed partially. 

However, 47.6% graduates think that their Madrasahs do not have sufficient instruments 

necessary for their trade. According to near at half (47.6%) of the graduates partially agreed 

that they have opportunity to use instruments however 28.6% graduates fully agreed with this 

statement.  

Table 42: Teachers’ knowledge and skills to teach Automotive trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Skilled teachers 66.70 14.30 19.00 

Teachers have wide knowledge 90.50 - 9.50 

Joyful teaching-learning 85.70 9.50 4.80 

Participatory teaching-learning 71.40 9.50 19.00 

Teaching style are aligned with content 85.70 14.30 - 

Most of the graduates (90.5%) of this trade believe that their teachers have wide knowledge 

and skills while 9.5% disagreed with this. Moreover, 66.7% graduates mentioned that their 

teachers are skilled however 14.3% agreed partially and 19.0% disagreed with this statement.  

Above table presents the sampled graduate opinion regarding teaching at their madrashas. 

Data shows that most of the (85.7%) graduates agreed that their teaching-learning method 
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was joyful and teaching style are aligned with content. In addition, 71.4% graduate stated that 

the teaching learning process was participatory whereas 19.0% showed disagreed with this.  

 

Table 43: Scope to practice the learned knowledge from Automotive trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for practical work 33.30 57.10 9.50 

Practical classes held timely 52.40 38.10 9.50 

Sufficient opportunities for industrial 

attachment 66.70 23.80 9.50 

Industrial attachment completed successfully 66.70 14.30 19.00 

Industrial attachment was effective 71.40 19.00 9.50 

Data shows that one-third of the graduates (33.3%) agreed on sufficient opportunities for 

practical work whereas 57.1% agreed partially. In addition, half of the graduates (52.4%) 

pointed out that the practical class conducted timely while 38.1% agreed partially. However, 

66.7% graduates disagreed on having sufficient opportunities for industrial attachment and 

successfully completed the industrial attachment. Finally, data shows that 71.4% graduates 

agreed to state that the industrial attachment was effective while 19.0% agreed partially.  

Table 44: Course load of Automotive trade 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Dakhil (voc) is overloaded compare to Dakhil 

(general) 52.40 

- 

47.60 

Students feel pressure to complete the content 47.60 42.90 9.50 

More than half of the graduates (52.4%) agreed that the Dakhil (voc) course is overloaded 

compare to Dakhil (general) course whereas 47.6% disagreed with this. Similarly, 47.6% 

graduates agreed of feeling pressure to complete the Dakhil (voc) course although another 

42.6% graduates agreed partially. 

 Present status of Building Maintenance Curriculum 

Table 45: Quality of present curriculum and textbook of Building Maintenance 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Modern Curriculum 47.60 42.90 9.50 

Interesting textbook 57.10 28.60 14.30 

Easy Language 52.40 38.10 9.50 

Sufficient information 57.10 28.60 14.30 
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Working process in well described 66.70 19.00 14.30 

Illustration are clear/vivid 57.10 14.30 28.60 

Illustration makes lesson easily understandable 47.60 23.80 28.60 

More than half  the graduate (57.1%) of building maintenance trade mentioned that their 

textbook was interesting whereas 53.4% graduate agreed that the language of textbooks was 

easy language and 66.7% agreed to state that the working process was described in well. In 

addition, near at half (47.6%) of the graduate agreed that their textbooks followed modern 

curriculum and 47.6% mentioned the illustration of textbooks was clear to understand and 

included sufficient information.    

Table 46: Nature of the contents included in textbooks of Building Maintenance 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Joyful content in textbook 57.10 19.00 23.80 

Content is compatible with curriculum goal 71.40 19.00 9.50 

Content are aligned with trade work 66.70 28.60 4.80 

Number of courses per trade is sufficient 23.80 57.10 19.00 

Data shows that the textbook contents are joyful for the graduates agreed by the 57.1% 

graduates while 23.8% disagreed with this. Majority of the graduates (71.4%) agreed that the 

contents of textbook are compatible with curriculum goal although 19.0% graduates agreed 

partially. Furthermore, 66.7% graduates informed that the contents are aligned with the trade 

related works whereas 28.6% agreed partially. However, near about only one-fourth 

graduates (23.8%) fully agreed that the number of courses for each trade is sufficient while 

57.1% graduates partially agreed and 19.0% graduates totally disagreed.  

Table 47: Assessment practice of Building Maintenance 

Aspects Agree (%) 

Partially 

agree (%) 

Disagree 

(%) 

Question in the exercise is compatible with learning 

outcome 33.30 57.10 9.50 

Regular class-test, quiz and assignment during courses 33.30 42.90 23.80 

Time for final examination is sufficient 52.40 23.80 23.80 

Time for practical is sufficient 57.10 38.10 4.80 

Skills are evaluated properly 42.90 28.60 28.60 

One third of the graduates (33.3%) are agreed that question in the exercises are compatible 

with learning outcome and the formative assessment during course (e.g. regular class-test, 

quiz, assignment etc.). Moreover, 57.1% graduates informed that the allocated time for 
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practical examination is sufficient whereas only 42.9% graduates think that their skills are 

assessed properly through examinations. In addition, the time for final examination is 

sufficient to demonstrate their learning on the particular trades mentioned by the 52.4% 

graduates while 23.8% agreed partially.  

Table 48: Institutional facilities for Building Maintenance trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for course operation 42.90 33.30 23.80 

Sufficient instrument in every trade 47.60 14.30 38.10 

Sufficient opportunities to use the instrument 52.40 23.80 23.80 

Near about half (42.9%) of the graduates think that their institutions have sufficient 

opportunities to operate the courses although 23.8% disagreed. However, 47.6% graduates 

think that their Madrasahs do not have sufficient instruments necessary for their trade. 

According to half (52.4%) of the graduates, they have opportunity to use instruments 

however 23.8% graduates have not this opportunity. 

Table 49: Teachers’ knowledge and skills to teach Building Maintenance trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Skilled teachers 47.60 33.30 19.00 

Teachers have wide knowledge and skill 38.10 28.60 33.30 

Joyful teaching-learning 57.10 19.00 23.80 

Participatory teaching-learning 61.90 33.30 4.80 

Teaching style are aligned with content 47.60 52.40 - 

Near about half of the graduates (47.6%) stated that their teachers have sufficient skills to 

teach them while 33.3% agreed with this statement partially. In addition, more than one-third 

(38.1%) graduates believe that their teachers have wide knowledge and skills whereas 33.3% 

disagreed with this opinion.  

Majority (61.9%) of the sampled graduates agreed that their teaching-learning method was 

participatory. Data shows that 57.1% graduates agreed of having joyful teaching-learning 

during their course while another 19.0% partially agreed. Furthermore, near about half 

(47.6%) graduates agreed that their teacher’s teaching styles were aligned with the contents 

of the building maintenance trade whereas more than half of the graduates (52.4%) agreed 

partially.  
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Table 50: Scope to practice the learned knowledge from Building Maintenance trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for practical work 47.60 38.10 14.30 

Practical classes held timely 47.60 38.10 14.30 

Sufficient opportunities for industrial 

attachment 23.80 33.30 42.90 

Industrial attachment completed successfully 28.60 28.60 42.90 

Industrial attachment was effective 28.60 38.10 33.30 

Data shows that near about half of the graduates (47.6%) agreed on sufficient opportunities 

for practical work whereas 38.1% agreed partially. In addition, 47.6% graduates pointed out 

that the practical class conducted timely while 38.1% agreed partially. However, 23.8% 

graduates disagreed on having sufficient opportunities for industrial attachment and 28.6% 

students completed the industrial attachment successfully. Finally, data shows that 28.1% 

graduates agreed to state that the industrial attachment was effective while 38.1% agreed 

partially.  

Table 51: Course load of Building Maintenance 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Dakhil (voc) is overloaded compare to Dakhil 

(general) 28.60 42.90 28.60 

Students feel pressure to complete the content 38.10 38.10 23.80 

Data shows that 28.6% graduates agreed that the Dakhil (voc) course is overloaded compare 

to Dakhil (general) course whereas 28.6% disagreed with this. Similarly, 38.1% graduates 

agreed of feeling pressure to complete the Dakhil (voc) course although another 38.1% 

graduates agreed partially. 

 Present status of Civil Construction Curriculum 

Table 52: Quality of present curriculum and textbook of Civil Construction 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Modern Curriculum 85.70 - 14.30 

Interesting textbook 85.70 - 14.30 

Easy Language 100.00 - - 

Sufficient information 85.70 - 14.30 
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Working process in well described 100.00 - - 

Illustration are clear/vivid 85.70 - 14.30 

Illustration makes lesson easily understandable 85.70 14.30 - 

All graduates of civil construction trade mentioned that the working process was described in 

well at the textbooks and the language of books was easy. Most of the graduate (85.7%) of 

civil construction trade mentioned that their textbook was interesting, have modern 

curriculum, sufficient information in the text books, illustration of textbooks as clear/vivid 

and illustration makes lesson easily understandable. 

Table 53: Nature of the contents included in textbooks of Civil Construction 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Joyful content in textbook 85.70 14.30 - 

Content is compatible with curriculum goal 85.70 - 14.30 

Content are aligned with trade work 71.40 14.30 14.30 

Number of courses per trade is sufficient 14.30 28.60 57.10 

The graduates of Civil Construction showed their opinion regarding the contents of their 

textbooks. Most of the graduates (85.7%) stated that the textbooks have joyful content and 

the content of textbook is compatible with curriculum goal. In addition, 71.4% graduated 

agreed to state that the content of textbooks is aligned with trade work. Moreover, more than 

half of the graduates (57.1%) disagreed that the number of courses per trade is sufficient 

however only 28.6% agreed this opinion partially. 

Table 54: Assessment practice of Civil Construction 

Aspects Agree (%) 

Partially 

agree (%) 

Disagree 

(%) 

Question in the exercise is compatible with learning 

outcome 85.70 14.30 

- 

Regular class-test, quiz and assignment during courses 28.60 57.10 14.30 

Time for final examination is sufficient 71.40 14.30 14.30 

Time for practical is sufficient 85.70 - 14.30 

Skills are evaluated properly 57.10 28.60 14.30 

Above table shows the graduates opinion regarding assessment system of civil construction 

trade. Most of the graduates (85.7%) mentioned that that question in the exercise is 

compatible with learning outcome however 14.3% agreed partially with this statement. In 

addition, 85.7% graduates pointed out that the time for practical is sufficient while 71.4% 

graduate said the time for final examination is also sufficient. 
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Table 55: Institutional facilities for Civil Construction trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for course operation 71.40 - 28.60 

Sufficient instrument in every trade 57.10 28.60 14.30 

Sufficient opportunities to use the instrument 71.40 - 28.60 

The graduates of civil construction trade showed their opinion on institutional facilities. It is 

found that most of the graduates (71.4%) agreed that their institutions have sufficient 

opportunities for course operation whereas 28.6% disagreed with this. In addition, more than 

half (57.1%) students stated that institutions have sufficient instruments in every trade and 

28.6% agreed partially. Moreover, 71.4% agreed that their institutions have sufficient 

opportunities to use the instruments whereas 28.6% disagreed with this. 

Table 56: Teachers’ knowledge and skills to teach Civil Construction trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Skilled teachers 85.70 14.30 - 

Teachers have wide knowledge 71.40 14.30 14.30 

Joyful teaching-learning 85.70 14.30 - 

Participatory teaching-learning 71.40 - 28.60 

Teaching style are aligned with content 100.00 - - 

The above table shows the teachers quality as per graduates opinion. Most of the graduates 

(85.7%) agreed that their teachers are skilled whereas 14.3% of the graduates agreed 

partially. In addition, majority of the graduates (85.7%) agreed that their teachers have wide 

knowledge and skill whereas 14.3% of them agreed partially with this statement.   

Data shows that all of the graduates agreed that the teaching styles are aligned with content. 

Most of the students (85.7%) agreed to say that the teaching learning method was joyful and 

14.3% agreed partially. In addition, 71.4% graduates mentioned that the teaching learning 

method was participatory while 28.6% disagreed with this statement.  

Table 57: Scope to practice the learned knowledge from Civil Construction trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for practical work 57.10 28.60 14.30 
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Practical classes held timely 42.90 14.30 42.90 

Sufficient opportunities for industrial attachment 57.10 28.60 14.30 

Industrial attachment completed successfully 57.10 42.90 - 

Industrial attachment was effective 57.10 14.30 28.60 

This table presents the graduates’ opportunity to practice of learned knowledge. More than 

half of the graduates (57.1%) mentioned that they have sufficient opportunity for practical 

work while 14.3% graduates mentioned as not sufficient. In addition, 57.1% graduates stated 

that they have sufficient opportunities for industrial attachment, they completed the industrial 

attachment successfully and the industrial attachment was effective. 

Table 58: Course load of Civil Construction trade 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Dakhil (voc) is overloaded compare to Dakhil 

(general) 71.40 14.30 14.30 

Students feel pressure to complete the content 85.70 - 14.30 

The graduates of civil construction mentioned their opinion regarding course load. It is found 

that 71.4% graduate agreed to say that the Dakhil (voc) was overloaded compare to Dakhil 

(gen) while 14.3% agreed with this partially. On the other hand, most of the graduates 

(85.7%) identified that they feel pressure to complete the content whereas 14.3% disagreed 

with this.    

 Present status of Computer and Information Technology (ICT) Curriculum 

Table 59: Quality of present curriculum and textbook of ICT 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Modern Curriculum 69.70 30.30 - 

Interesting textbook 75.80 9.10 15.20 

Easy Language 75.80 24.20 - 

Sufficient information 84.80 6.10 9.10 

Working process in well described 81.80 - 18.20 

Illustration are clear/vivid 54.50 27.30 18.20 

Illustration makes lesson easily understandable 54.50 39.40 6.10 

Most of the graduates (84.8%) graduates of computer and information technology trade 

agreed that textbooks included sufficient information while 9.1% disagreed with this. The 

working process is well described in the textbooks mentioned by the 81.8% graduates 

however 18.2% motioned negatively. In addition, three-fourth (85.7%) of the graduates 

agreed that the language of their textbooks is easy for them and textbooks are interesting. 
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Furthermore, 69.7% graduates pointed out that their curriculum is modern however 54.5% 

noted that the illustration are clear and makes lesson easily understandable.  

 

Table 60: Nature of the contents included in textbooks of ICT 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Joyful content in textbook 57.60 36.40 6.10 

Content is compatible with curriculum goal 75.80 24.20 - 

Content are aligned with trade work 60.60 12.10 27.30 

Number of courses per trade is sufficient 33.30 48.50 18.20 

Above table presents opinion of the graduates of computer and information technology trade 

regarding contents of the textbooks. Data shows that the textbook contents are joyful for the 

graduates agreed by the 57.6% graduates, whereas 36.4% agreed partially. Majority of the 

graduates (75.8%) agreed that the contents of textbook are compatible with curriculum goal 

although 24.2% graduates agreed partially. Furthermore, 60.6% graduates informed that the 

contents are aligned with the trade related works. However, one-third (33.3%) graduates fully 

agreed that the number of courses for each trade is sufficient while 18.2% graduates totally 

disagreed. 

Table 61: Assessment practice of ICT 

Aspects Agree (%) 
Partially 

agree (%) 

Disagree 

(%) 

Question in the exercise is compatible with learning 

outcome 63.60 9.10 27.30 

Regular class-test, quiz and assignment during courses 15.20 18.20 66.70 

Time for final examination is sufficient 90.90 9.10 - 

Time for practical is sufficient 90.90 9.10 - 

Skills are evaluated properly 69.70 - 30.30 

Most of the graduates (90.9%) graduates informed that the allocated time for final 

examination and practical examination is sufficient whereas 69.7% graduates think that their 

skills are assessed properly through examinations. In addition, 63.6% graduates agreed that 

question in the exercises are compatible with learning outcome. Furthermore, 66.7% 

graduates disagreed about the formative assessment during course (e.g. regular class-test, 

quiz, assignment etc.) whereas only 15.2% agreed fully.  

Table 62: Institutional facilities for ICT trade 
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Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for course operation 27.30 - 72.70 

Sufficient instrument in every trade 9.10 15.20 75.80 

Sufficient opportunities to use the instrument 33.30 9.10 57.60 

Above table presents the information about institutional facilities. Data shows that only 

27.3% of the graduates of computer and information technology trade think that their 

institutions have sufficient opportunities to operate the course although most of the graduates 

(72.7%) think that institutions have not sufficient opportunities. In addition, 75.8% graduates 

think that their Madrasahs do not have sufficient instruments necessary for their trade while 

33.3% graduates agreed that they have opportunity to use instruments.  

Table 63: Teachers’ knowledge and skills to teach ICT trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Skilled teachers 27.30 42.40 30.30 

Teachers have wide knowledge 60.60 30.30 9.10 

Joyful teaching-learning 51.50 15.20 33.30 

Participatory teaching-learning 66.70 15.20 18.20 

Teaching style are aligned with content 75.80 24.20 - 

More than half of the graduates (60.6%) of this trade believe that their teachers have wide 

knowledge and skills while 9.1% disagreed with this. Moreover, only 27.3% graduates 

mentioned that their teachers are skilled however 43.4% agreed partially and 30.3% disagreed 

with this statement.  

Above table presents the sampled graduate opinion regarding teaching at their Madrasahs. 

Data shows that half of the graduates (51.5%) agreed that their teaching-learning method was 

joyful while 75.8% pointed out that teaching style are aligned with content. In addition, 

66.7% graduate stated that the teaching learning process was participatory whereas 18.2% 

showed disagreed with this.  

Table 64: Scope to practice the learned knowledge from ICT trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for practical work 33.30 15.20 51.50 

Practical classes held timely 27.30 51.50 21.20 

Sufficient opportunities for industrial attachment 27.30 42.40 30.30 

Industrial attachment completed successfully 18.20 45.50 36.40 

Industrial attachment was effective 18.20 18.20 63.60 
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Data shows that one-third of the graduates (33.3%) agreed on sufficient opportunities for 

practical work whereas 15.2% agreed partially. In addition, 27.3% graduates pointed out that 

the practical class conducted timely while 51.5% agreed partially. However, near about one-

third of the graduates (30.3%) disagreed on having sufficient opportunities for industrial 

attachment and 36.4% graduates disagreed on having successfully completed the industrial 

attachment. Finally, data shows that 18.2% graduates agreed to state that the industrial 

attachment was effective while 63.6% mentioned as not effective.  

Table 65: Course load of ICT trade 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Dakhil (voc) is overloaded compare to Dakhil 

(general) 66.70 15.20 18.20 

Students feel pressure to complete the content 24.20 39.40 36.40 

More than half of the graduates (66.7%) agreed that the Dakhil (voc) course is overloaded 

compare to Dakhil (general) course whereas 15.2% agreed partially. Similarly, 24.2% 

graduates agreed of feeling pressure to complete the Dakhil (voc) course although another 

39.4% graduates agreed partially. 

 Present status of Dress Making Curriculum 

Table 66: Quality of present curriculum and textbook of Dress Making 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Modern Curriculum 82.60 17.40 - 

Interesting textbook 100.00 - - 

Easy Language 95.70 4.30 - 

Sufficient information 95.70 - 4.30 

Working process in well described 78.30 21.70 - 

Illustration are clear/vivid 78.30 21.70 - 

Illustration makes lesson easily understandable 87.00 4.30 8.70 

Data shows that all of the graduates of dress making trade pointed out that textbooks was 

interesting however 95.7% of the graduates agreed that the language of their textbooks is 

easy for them and textbooks have sufficient information. In addition, the illustrations of the 

textbooks made lesson easily understandable mentioned by the 87.0% graduates while 78.3% 

pointed out that the illustration are clear. Furthermore, 82.6% graduates fully agreed that the 

textbooks followed modern curriculum whereas 17.4% agreed partially.  

Table 67: Nature of the contents included in textbooks of Dress Making 
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Aspects  Agree (%) Partially agree (%) Disagree (%) 

Joyful content in textbook 91.30 8.70 -- 

Content is compatible with curriculum goal 100.00 - - 

Content are aligned with trade work 82.60 8.70 8.70 

Number of courses per trade is sufficient 43.50 56.50 - 

Above table presents the graduates opinion regarding contents of the textbooks. Data shows 

that the textbook contents are joyful for the graduates agreed by the 91.3%, whereas 8.7% 

agreed partially. All of the graduates agreed that the contents of textbook are compatible with 

curriculum goal. Furthermore, 82.6% graduates informed that the contents are aligned with 

the trade related works. However, 43.5% graduates fully agreed that the number of courses 

for each trade is sufficient while 56.5% graduates agreed partially.  

Table 68: Assessment practice of Dress Making 

Aspects Agree (%) 

Partially 

agree (%) 

Disagree 

(%) 

Question in the exercise is compatible with learning 

outcome 95.70 4.30 

- 

Regular class-test, quiz and assignment during courses 65.20 - 34.80 

Time for final examination is sufficient 34.80 65.20 - 

Time for practical is sufficient 73.90 26.10 - 

Skills are evaluated properly 95.70 4.30 - 

Most of the graduates (95.7%) are agreed that question in the exercises are compatible with 

learning outcome. However, 65.2% graduates agreed about the formative assessment during 

course (e.g. regular class-test, quiz, assignment etc.) while 34.8% disagreed. More than one-

third (34.8%) graduates fully agreed that the time for final examination is sufficient to 

demonstrate their learning on the particular trades while 65.2% agreed partially. Moreover, 

73.9% graduates informed that the allocated time for practical examination is sufficient 

whereas 95.7% graduates think that their skills are assessed properly through examinations. 

Table 69: Institutional facilities for Dress Making trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for course operation 78.30 21.70 - 

Sufficient instrument in every trade 65.20 - 34.80 

Sufficient opportunities to use the instrument 73.90 - 26.10 

Data shows that most of graduates (78.3%) of dress making trade think that their institutions 

have sufficient opportunities to operate the course although 21.7% agreed partially. However, 
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65.2% graduates think that their Madrasahs have sufficient instruments necessary for their 

trade. According to near about three-fourth (73.9%) of the graduates agreed that they have 

opportunity to use instruments however 26.1% graduates disagreed with this statement.  

 

Table 70: Teachers’ knowledge and skills to teach Dress Making trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Skilled teachers 100.00 - - 

Teachers have wide knowledge 73.90 8.70 17.40 

Joyful teaching-learning 95.70 4.30 - 

Participatory teaching-learning 82.60 17.40 - 

Teaching style are aligned with content 78.30 21.70 - 

All of the graduate of this trade believe that their teachers are skilled. Most of the graduates 

(73.9%) of dress making trade pointed out that their teachers have wide knowledge and skills 

while 17.4% disagreed with this.  

Above table presents the sampled graduate opinion regarding teaching at their Madrasahs. 

Data shows that most of the (95.7%) graduates agreed that their teaching-learning method 

was joyful. In addition, 82.6% graduate stated that the teaching learning process was 

participatory whereas 17.4% agreed partially. Furthermore, 78.3% graduates believe that the 

teaching styles are aligned with content while 21.7% agreed partially.  

Table 71: Scope to practice the learned knowledge from Dress Making trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for practical work 69.60 - 30.40 

Practical classes held timely 69.60 17.40 13.00 

Sufficient opportunities for industrial 

attachment 87.00 

- 

13.00 

Industrial attachment completed successfully 87.00 - 13.00 

Industrial attachment was effective 87.00 - 13.00 

Data shows that 69.6% graduates agreed to mention that Madrasah have sufficient 

opportunities for practical work and practical classes held timely. In addition, most of the 

graduates (87.0%) pointed out that Madrasahs having sufficient opportunities for industrial 

attachment, graduates completed the industrial attachment successfully and the industrial 

attachment was effective.  

Table 72: Course load of Dress Making trade 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Dakhil (voc) is overloaded compare to Dakhil 13.00 8.70 78.30 
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(general) 

Students feel pressure to complete the content 47.80 8.70 43.50 

Most of the graduates (78.3%) strongly disagreed that the Dakhil (voc) course is overloaded 

compare to Dakhil (general) course whereas only 13.0% agreed with this. In addition, 47.8% 

graduates agreed of feeling pressure to complete the Dakhil (voc) course although another 

43.5% graduates disagreed with this.  

 Present status of Electrical Maintenance Works Curriculum 

Table 73: Quality of present curriculum and textbook of Electrical Maintenance Works 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Modern Curriculum 76.20 23.80 - 

Interesting textbook 61.90 33.30 4.80 

Easy Language 81.00 19.00 - 

Sufficient information 61.90 28.60 9.50 

Working process in well described 38.10 47.60 14.30 

Illustration are clear/vivid 38.10 42.90 19.00 

Illustration makes lesson easily understandable 38.10 38.10 23.80 

Most of the graduates (81.0%) of electrical maintenance trade pointed out that the language 

of textbooks was easy language while 19.0% agreed partially. In addition, 76.1% graduates 

agreed that their textbooks followed modern curriculum whereas 23.8% agreed partially. 

More than half of the graduates (61.9%) mentioned that their textbook was interesting and 

having sufficient information. Furthermore, near at half (47.6%) of the graduate partially 

agreed that their textbooks having illustration are clear to understand whereas 38.1% agreed 

fully.     

Table 74: Nature of the contents included in textbooks of Electrical Maintenance Works 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Joyful content in textbook 61.90 38.10 - 

Content is compatible with curriculum goal 66.70 33.30 - 

Content are aligned with trade work 57.10 33.30 9.50 

Number of courses per trade is sufficient 33.30 28.60 38.10 

Data shows that the textbook contents are joyful for the graduates agreed by the 61.9% 

graduates while 38.1% agreed partially. Majority of the graduates (66.7%) agreed that the 

contents of textbook are compatible with curriculum goal although 33.3% graduates agreed 

partially. Furthermore, 57.1% graduates informed that the contents are aligned with the trade 

related works whereas 33.3% agreed partially. However, one-third graduates (33.3%) fully 
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agreed that the number of courses for each trade is sufficient while 28.6% graduates partially 

agreed and 38.1% graduates totally disagreed. 

 

 

Table 75: Assessment practice of Electrical Maintenance Works 

Aspects 
Agree (%) 

Partially 

agree (%) 

Disagree 

(%) 

Question in the exercise is compatible with learning 

outcome 57.10 42.90 

- 

Regular class-test, quiz and assignment during courses 47.60 33.30 19.00 

Time for final examination is sufficient 57.10 19.00 23.80 

Time for practical is sufficient 47.60 33.30 19.00 

Skills are evaluated properly 61.90 23.80 14.30 

Data shows that more than half of the graduates (57.1%) agreed that question in the exercises 

are compatible with learning outcome and the time for final examination is sufficient to 

demonstrate their learning on particular trades. In addition, 47.6% graduates of electrical 

maintenance trade pointed out that the formative assessment during course (e.g. regular class-

test, quiz, assignment etc.) happed regularly. Moreover, 57.1% graduates informed that the 

allocated time for practical examination is sufficient whereas only 61.9% graduates think that 

their skills are assessed properly through examinations.  

Table 76: Institutional facilities for Electrical Maintenance Works trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for course operation 42.90 33.30 23.80 

Sufficient instrument in every trade 57.10 23.80 19.00 

Sufficient opportunities to use the instrument 42.90 33.30 23.80 

Near about half (42.9%) of the graduates think that their institutions have sufficient 

opportunities to operate the courses although 23.8% disagreed. However, 57.1% graduates 

think that their Madrasahs have sufficient instruments necessary for their trade whereas 

23.3% agreed partially. 42.9% of the graduates pointed out that, they have opportunity to use 

instruments however 23.8% graduates have not this opportunity. 

Table 77: Teachers’ knowledge and skills to teach Electrical Maintenance Works trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Skilled teachers 81.00 14.30 4.80 
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Teachers have wide knowledge 42.90 42.90 14.30 

Joyful teaching-learning 57.10 38.10 4.80 

Participatory teaching-learning 71.40 19.00 9.50 

Teaching style are aligned with content 85.70 9.50 4.80 

Most of the graduates (81.0%) stated that their teachers have sufficient skills to teach them 

while 14.3% agreed with this statement partially. In addition, more than one-third (42.9%) 

graduates believe that their teachers have wide knowledge and skills whereas similar number 

of graduates agreed partially.  

Data shows that majority (71.4%) of the sampled graduates agreed that their teaching-

learning method was participatory. Data shows that 57.1% graduates agreed of having joyful 

teaching-learning during their course while another 38.1% partially agreed. Furthermore, 

most of the graduates (85.7%) agreed that their teacher’s teaching styles were aligned with 

the contents of the building maintenance trade whereas 9.5 agreed partially.  

Table 78: Scope to practice the learned knowledge from Electrical Maintenance Works trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for practical work 57.10 33.30 9.50 

Practical classes held timely 47.60 38.10 14.30 

Sufficient opportunities for industrial attachment 52.40 23.80 23.80 

Industrial attachment completed successfully 57.10 23.80 19.00 

Industrial attachment was effective 52.40 42.90 4.80 

Above table shows that half of the graduates (57.1%) agreed on sufficient opportunities for 

practical work whereas 33.3% agreed partially. In addition, 47.6% graduates pointed out that 

the practical class conducted timely while 38.1% agreed partially. However, 52.4% graduates 

agreed on Madrasha having sufficient opportunities for industrial attachment and the 

industrial attachment was effective.   

Table 79: Course load of Electrical Maintenance Works 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Dakhil (voc) is overloaded compare to Dakhil 

(general) 47.60 28.60 23.80 

Students feel pressure to complete the content 28.60 38.10 33.30 

Near about half of the graduates (47.6%) agreed that the Dakhil (voc) course is overloaded 

compare to Dakhil (general) course whereas 28.6% agreed partially. In addition, only 28.6% 
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graduates agreed of feeling pressure to complete the Dakhil (voc) course although another 

38.1% graduates agreed partially. 

 

 

 

 Present status of Farm Machinery Curriculum 

Table 80: Quality of present curriculum and textbook of Farm Machinery 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Modern Curriculum 57.10 33.30 9.50 

Interesting textbook 52.40 23.80 23.80 

Easy Language 71.40 23.80 4.80 

Sufficient information 47.60 42.90 9.50 

Working process in well described 52.40 23.80 23.80 

Illustration are clear/vivid 33.30 28.60 38.10 

Illustration makes lesson easily understandable 23.80 38.10 38.10 

Most of the graduate (71.4%) of farm machinery trade mentioned that electrical maintenance 

trade the language of books was easy while 23.8% agreed partially. More than half of the 

graduate mentioned that their textbook was interesting, have followed modern curriculum and 

working process in well described.  

Table 81: Nature of the contents included in textbooks of Farm Machinery 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Joyful content in textbook 52.40 47.60 - 

Content is compatible with curriculum goal 42.90 57.10 - 

Content are aligned with trade work 28.60 57.10 14.30 

Number of courses per trade is sufficient 33.30 52.40 14.30 

The graduates of farm machinery showed their opinion regarding the contents of their 

textbooks. More than half of the graduates (52.4%) stated that the textbooks have joyful 

content while 47.6% agreed partially. Near about half of the graduates (42.9%) agreed that 

the content of textbook is compatible with curriculum goal whereas 57.1% agreed partially. 

In addition, 57.1% graduated agreed partially that the content of textbooks is aligned with 

trade work. Moreover, more than half of the graduates (52.4%) agreed partially that the 

number of courses per trade is sufficient however only 33.3% agreed this opinion partially. 
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Table 82: Assessment practice of Farm Machinery 

Aspects 
Agree (%) 

Partially 

agree (%) 

Disagree 

(%) 

Question in the exercise is compatible with learning 

outcome 38.10 57.10 4.80 

Regular class-test, quiz and assignment during courses 14.30 23.80 61.90 

Time for final examination is sufficient 33.30 57.10 9.50 

Time for practical is sufficient 33.30 47.60 19.00 

Skills are evaluated properly 23.80 66.70 9.50 

Above table shows the graduates opinion regarding assessment system of farm machinery 

trade. Data shows that 38.1% graduates mentioned that that question in the exercise is 

compatible with learning outcome however 57.1% agreed partially with this statement. In 

addition, one third of the graduates (33.3%) pointed out that the time for practical is sufficient 

while 47.6% agreed partially. More than half of the graduate (66.7%) partially agreed that the 

skills are evaluated properly while 23.8% agreed fully.  

Table 83: Institutional facilities for Farm Machinery trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for course operation 28.60 19.00 52.40 

Sufficient instrument in every trade 23.80 14.30 61.90 

Sufficient opportunities to use the instrument 28.60 19.00 52.40 

It is found that more than half of the graduates (52.4%) agreed that their institutions have not 

sufficient opportunities for course operation whereas 28.6% disagreed with this. In addition, 

61.9% students stated that institutions have not sufficient instruments in every trade and 

23.8% agreed to say the institutions have sufficient instruments. Moreover, 52.4% graduates 

pointed out that their institutions have not sufficient opportunities to use the instruments 

whereas 28.6% disagreed with this. 

Table 84: Teachers’ knowledge and skills to teach Farm Machinery trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Skilled teachers 28.60 23.80 47.60 

Teachers have wide knowledge 33.30 14.30 52.40 

Joyful teaching-learning 28.60 61.90 9.50 

Participatory teaching-learning 23.80 71.40 4.80 

Teaching style are aligned with content 42.90 52.40 4.80 

The above table shows the teachers quality as per graduates opinion. 28.6% graduates agreed 

that their teachers are skilled whereas 23.8% of the graduates agreed partially and 47.6% 
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disagreed with this. In addition, one third of the graduates (33.3%) agreed that their teachers 

have wide knowledge and skill whereas 14.3% of them agreed partially and 52.4% disagreed 

with this statement.   

Data shows that 42.9% graduates agreed that the teaching styles are aligned with content 

while 52.4% agreed partially. Most of the students (71.4%) agreed partially to say that the 

teaching learning method was participatory while 23.8% fully agreed with this statement. In 

addition, 61.9% graduates agreed partially that the teaching learning method was joyful and 

28.6% agreed fully. 

Table 85: Scope to practice the learned knowledge from Farm Machinery trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for practical work 19.00 19.00 61.90 

Practical classes held timely 23.80 14.30 61.90 

Sufficient opportunities for industrial attachment 28.60 14.30 57.10 

Industrial attachment completed successfully 23.80 19.00 57.10 

Industrial attachment was effective 19.00 23.80 57.10 

This table presents the graduates’ opportunity to practice of learned knowledge. More than 

half of the graduates (61.9%) disagreed to say that they have sufficient opportunity for 

practical work and practical class held timely. In addition, 57.1% graduates strongly 

disagreed that they have sufficient opportunities for industrial attachment, they completed the 

industrial attachment successfully and the industrial attachment was effective. 

Table 86: Course load of Farm Machinery trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Dakhil (voc) is overloaded compare to Dakhil 

(general) 4.80 61.90 33.30 

Students feel pressure to complete the content 9.50 66.70 23.80 

The graduates of farm machinery trade mentioned their opinion regarding course load. It is 

found that 61.9% graduate partially agreed to say that the Dakhil (voc) was overloaded 

compare to Dakhil (gen) while 4.8% agreed with this. On the other hand, most of the 

graduates (66.7%) partially agreed that they feel pressure to complete the content whereas 

9.5% agreed with this.    

 Present status of Fish Culture and Breeding Curriculum 
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Table 87: Quality of present curriculum and textbook of Fish Culture and Breeding 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Modern Curriculum 86.40 9.10 4.50 

Interesting textbook 86.40 9.10 4.50 

Easy Language 72.70 27.30 - 

Sufficient information 59.10 31.80 9.10 

Working process in well described 63.60 31.80 4.50 

Illustration are clear/vivid 59.10 22.70 18.20 

Illustration makes lesson easily understandable 50.00 13.60 36.40 

Most of the graduate (86.4%) of fish culture and breeding trade mentioned that their textbook 

was developed following the modern curriculum and it was also interesting. 72.7% graduates 

of this trade agreed that the language of textbooks was easy language while 27.3% agreed 

partially. More than half of the graduates (63.6%) agree to say that the working process was 

described in well at the textbook whereas 31.8% agreed partially. In addition, more than half 

(59.1%) of the graduate agreed that the illustration of textbooks was clear to understand and 

included sufficient information.   

Table 88: Nature of the contents included in textbooks of Fish Culture and Breeding 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Joyful content in textbook 59.10 27.30 13.60 

Content is compatible with curriculum goal 72.70 13.60 13.60 

Content are aligned with trade work 77.30 4.50 18.20 

Number of courses per trade is sufficient 54.50 27.30 18.20 

More than half of the graduates (59.1%) stated that the textbooks have joyful content and 

72.7% graduate mentioned the content of textbook is compatible with curriculum goal. In 

addition, 77.3% graduated agreed to state that the content of textbooks is aligned with trade 

work. Moreover, 54.5% graduates agreed that the number of courses per trade is sufficient 

however 27.3% graduate agreed this opinion partially.  

Table 89: Assessment practice of Fish Culture and Breeding 

Aspects Agree (%) 

Partially 

agree (%) 

Disagree 

(%) 

Question in the exercise is compatible with learning 

outcome 81.80 13.60 4.50 

Regular class-test, quiz and assignment during courses 22.70 36.40 40.90 

Time for final examination is sufficient 72.70 4.50 22.70 

Time for practical is sufficient 90.90 9.10 - 
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Skills are evaluated properly 77.30 9.10 13.60 

Above table shows the graduates opinion regarding assessment system of fish culture and 

breeding trade. Most of the graduates (90.9%) mentioned that the time for practical is 

sufficient while 72.7% graduate said the time for final examination is also sufficient and 

evaluated the skills properly. In addition, most of the graduates (81.8%) agreed to mentioned 

that question in the exercise is compatible with learning outcome however 13.6% agreed 

partially with this statement.  

Table 90: Institutional facilities for Fish Culture and Breeding trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for course operation 68.20 9.10 22.70 

Sufficient instrument in every trade 18.20 13.60 68.20 

Sufficient opportunities to use the instrument 36.40 9.10 54.50 

The graduates of fish culture and breeding trade showed their opinion on institutional 

facilities. It is found that more than more than half of the graduates (68.2%) agreed that their 

institutions have sufficient opportunities for course operation whereas 22.7% disagreed with 

this. In addition, near about half (68.2%) students stated that institutions do not have 

sufficient instruments in every trade and have not sufficient opportunities (54.5%) to use 

these instruments.   

Table 91: Teachers’ knowledge and skills to teach Fish Culture and Breeding trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Skilled teachers 72.70 13.60 13.60 

Teachers have wide knowledge and skill 68.20 9.10 22.70 

Joyful teaching-learning 63.60 18.20 18.20 

Participatory teaching-learning 81.80 - 18.20 

Teaching style are aligned with content 68.20 13.60 18.20 

The above table shows the teachers quality as per graduate opinion. Majority of the graduates 

(72.7%) agreed that their teachers are skilled whereas 13.6% of the graduate recognized that 

their teachers are not skilled as they need. Moreover, more than half of the graduates (68.2%) 

agreed that their teachers have wide knowledge and skill whereas 9.1% of them agreed 

partially with this statement.   

More than half of the students (63.6%) agreed to say that the teaching learning method was 

joyful and 68.2% agreed that the teaching styles are aligned with content. In addition, 81.8% 
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graduates mentioned that the teaching learning method was participatory while 18.2% shown 

their opinion as partially agreed regarding this statement.  

Table 92: Scope to practice the learned knowledge from Fish Culture and Breeding trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for practical work 63.60 18.20 18.20 

Practical classes held timely 54.50 18.20 27.30 

Sufficient opportunities for industrial attachment 31.80 31.80 36.40 

Industrial attachment completed successfully 40.90 40.90 18.20 

Industrial attachment was effective 54.50 18.20 27.30 

This table presents the graduates’ opportunity to practice of learned knowledge. More than 

half of the graduates (63.6%) mentioned that they have sufficient opportunity for practical 

work while 18.2% graduates mentioned as not sufficient. In addition, 31.8% graduates stated 

that they completed the industrial attachment successfully while 36.4% said they were not. 

Moreover, 54.5% graduates pointed out that the industrial attachment was effective whereas 

another 27.3% mentioned as it was not effective. 

Table 93: Course load of Fish Culture and Breeding trade 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Dakhil (voc) is overloaded compare to Dakhil 

(general) 59.10 22.70 18.20 

Students feel pressure to complete the content 54.50 22.70 22.70 

Data shows that 59.1% graduate agreed to say that the Dakhil (voc) was overloaded compare 

to Dakhil (gen) while 18.2% agreed with this partially. On the other hand, more than half 

(54.5%) of the graduates identified that they feel pressure to complete the content whereas 

22.7% partially agreed with this. 

 Present status of Food Processing and Preservation 

Table 94: Quality of present curriculum and textbook of Food Processing and Preservation 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Modern Curriculum 88.90 7.40 3.70 

Interesting textbook 88.90 11.10 - 

Easy Language 77.80 22.20 - 

Sufficient information 70.40 29.60 - 

Working process in well described 63.00 33.30 3.70 

Illustration are clear/vivid 70.40 25.90 3.70 

Illustration makes lesson easily understandable 77.80 14.80 7.40 
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Most of the graduates (88.9%) of food processing and preservation trade agreed that their 

textbooks were interesting and followed modern curriculum. In addition, 77.8% graduates 

pointed out that the language of their textbooks is easy for them and illustration makes lesson 

easily understandable. Furthermore, 70.4% graduates noted that their textbooks have 

sufficient information and illustrations were clear/vivid.   

 

 

Table 95: Nature of the contents included in textbooks of Food Processing and Preservation 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Joyful content in textbook 88.90 11.10 - 

Content is compatible with curriculum goal 88.90 7.40 3.70 

Content are aligned with trade work 51.90 25.90 22.20 

Number of courses per trade is sufficient 37.00 14.80 48.10 

Above table presents the graduates opinion regarding contents of the textbooks. Data shows 

that the textbook contents are joyful for the graduates agreed by the 88.9%, whereas 11.1% 

agreed partially. Most of the graduates (88.9%) agreed that the contents of textbook are 

compatible with curriculum goal although 7.4% graduates agreed partially. Furthermore, 

51.9% graduates informed that the contents are aligned with the trade related works. 

However, more than one third (37.0%) graduates fully agreed that the number of courses for 

each trade is sufficient while 48.1% graduates totally disagreed.  

Table 96: Assessment practice of Food Processing and Preservation 

Aspects Agree (%) 

Partially 

agree (%) 

Disagree 

(%) 

Question in the exercise is compatible with learning 

outcome 63.00 25.90 11.10 

Regular class-test, quiz and assignment during courses 33.30 25.90 40.70 

Time for final examination is sufficient 70.40 18.50 11.10 

Time for practical is sufficient 70.40 18.50 11.10 

Skills are evaluated properly 51.90 22.20 25.90 

Most of the graduates (63.0%) are agreed that question in the exercises are compatible with 

learning outcome and the time for final examination is sufficient to demonstrate their learning 

on the particular trades. However, 33.3% graduates agreed about the formative assessment 

during course (e.g. regular class-test, quiz, assignment etc.). Moreover, 70.4% graduates 
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informed that the allocated time for final examination and practical examination was 

sufficient.  

Table 97: Institutional facilities for Food Processing and Preservation trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for course operation 37.00 40.70 22.20 

Sufficient instrument in every trade 33.30 3.70 63.00 

Sufficient opportunities to use the instrument 29.60 11.10 59.30 

Data shows that 37.0% graduates of food processing and preservation trade think that their 

institutions have sufficient opportunities to operate the course although 40.7% agreed 

partially. However, 63.0% graduates think that their Madrasahs do not have sufficient 

instruments necessary for their trade. According to near at half (59.3%) of the graduates 

disagreed that they have opportunity to use instruments however 29.6% graduates fully 

agreed with this statement.  

Table 98: Teachers’ knowledge and skills to teach Food Processing and Preservation trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Skilled teachers 55.60 29.60 14.80 

Teachers have wide knowledge and skill 70.40 18.50 11.10 

Joyful teaching-learning 77.80 14.80 7.40 

Participatory teaching-learning 66.70 22.20 11.10 

Teaching style are aligned with content 74.10 18.50 7.40 

Most of the graduates (70.4%) of this trade believe that their teachers have wide knowledge 

and skills while 11.1% disagreed with this. Moreover, 55.6% graduates mentioned that their 

teachers are skilled however 29.6% agreed partially and 14.8% disagreed with this statement.  

Above table presents the sampled graduate opinion regarding teaching at their Madrasahs. 

Data shows that most of the (77.8%) graduates agreed that their teaching-learning method 

was joyful and 74.1% graduates pointed out that teaching style are aligned with content. In 

addition, 66.7% graduate stated that the teaching learning process was participatory whereas 

22.2% agreed partially.  

Table 99: Scope to practice learned knowledge from Food Processing and Preservation trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for practical work 33.30 25.90 40.70 

Practical classes held timely 33.30 29.60 37.00 
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Sufficient opportunities for industrial attachment 18.50 40.70 40.70 

Industrial attachment completed successfully 29.60 25.90 44.40 

Industrial attachment was effective 33.30 22.20 44.40 

Data shows that one-third of the graduates (33.3%) agreed on sufficient opportunities for 

practical work whereas 25.9% agreed partially. In addition, 33.3% pointed out that the 

practical class conducted timely while 29.6% agreed partially. However, 44.4% graduates 

disagreed on having sufficient opportunities for industrial attachment and successfully 

completed the industrial attachment. Finally, data shows that 33.3% graduates agreed to state 

that the industrial attachment was effective while 22.2% agreed partially.  

Table 100: Course load of Food Processing and Preservation trade 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Dakhil (voc) is overloaded compare to Dakhil 

(general) 37.00 37.00 25.90 

Students feel pressure to complete the content 40.70 18.50 40.70 

More than half of the graduates (37.0%) agreed that the Dakhil (voc) course is overloaded 

compare to Dakhil (general) course whereas 25.9% disagreed with this. Similarly, 40.7% 

graduates agreed of feeling pressure to complete the Dakhil (voc) course although another 

18.5% graduates agreed partially. 

 Present status of General Mechanics Curriculum 

Table 101: Quality of present curriculum and textbook of General Mechanics 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Modern Curriculum 63.60 22.70 13.60 

Interesting textbook 86.40 9.10 4.50 

Easy Language 90.90 4.50 4.50 

Sufficient information 45.50 36.40 18.20 

Working process in well described 72.70 22.70 4.50 

Illustration are clear/vivid 68.20 27.30 4.50 

Illustration makes lesson easily understandable 59.10 36.40 4.50 

Most of the graduate (90.9%) of general mechanics trade mentioned that the language of 

books was easy and 86.4% pointed out that their textbook was interesting. More than half of 

the graduate (68.2%) mentioned that illustrations of textbooks are clear while 59.1% stated 

that these illustrations makes lesson easily understandable. In addition, 63.6% graduates 

pointed out that their textbooks followed modern curriculum and 72.7% identified that the 

working process in well described in the textbooks of general mechanics trade. 
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Table 102: Nature of the contents included in textbooks of General Mechanics 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Joyful content in textbook 86.40 9.10 4.50 

Content is compatible with curriculum goal 59.10 36.40 4.50 

Content are aligned with trade work 68.20 4.50 27.30 

Number of courses per trade is sufficient 36.40 40.90 22.70 

The graduates of general mechanics trade showed their opinion regarding the contents of 

their textbooks. More than half of the graduates (86.4%) stated that the textbooks have joyful 

content while 9.1% agreed partially. More than half of the graduates (59.1%) agreed that the 

content of textbook is compatible with curriculum goal whereas 36.4% agreed partially. In 

addition, 68.2% graduated agreed partially that the content of textbooks is aligned with trade 

work. Moreover, more than one-third of the graduates (36.4%) agreed partially that the 

number of courses per trade is sufficient however 40.9% agreed this opinion partially. 

Table 103: Assessment practice of General Mechanics 

Aspects Agree (%) 

Partially 

agree (%) 

Disagree 

(%) 

Question in the exercise is compatible with learning 

outcome 45.50 27.30 27.30 

Regular class-test, quiz and assignment during courses 36.40 31.80 31.80 

Time for final examination is sufficient 45.50 27.30 27.30 

Time for practical is sufficient 50.00 22.70 27.30 

Skills are evaluated properly 45.50 27.30 27.30 

Near about half of the graduates (45.5%) are agreed that question in the exercises are 

compatible with learning outcome, time for final examination was sufficient and the skills are 

evaluated properly while 27.3% agreed partially. However, 36.4% graduates agreed about the 

formative assessment during course (e.g. regular class-test, quiz, assignment etc.). Moreover, 

50.5% graduates informed that the allocated time for practical examination was sufficient.  

Table 104: Institutional facilities for General Mechanics trade 

Institutional Facilities Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for course operation 18.20 31.80 50.00 

Sufficient instrument in every trade 13.60 31.80 54.50 

Sufficient opportunities to use the instrument 13.60 9.10 77.30 

It is found that half of the graduates (50.0%) agreed that their institutions have not sufficient 

opportunities for course operation whereas 18.2% disagreed with this. In addition, 54.5% 
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students stated that institutions have not sufficient instruments in every trade and 13.6% 

agreed to say the institutions have sufficient instruments. Moreover, 77.3% graduates pointed 

out that their institutions have not sufficient opportunities to use the instruments whereas 

13.6% disagreed with this. 

 

Table 105: Teachers’ knowledge and skills to teach General Mechanics trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Skilled teachers 54.50 31.80 13.60 

Teachers have wide knowledge 50.00 - 50.00 

Joyful teaching-learning 36.40 40.90 22.70 

Participatory teaching-learning 36.40 54.50 9.10 

Teaching style are aligned with content 72.70 18.20 9.10 

The above table shows the teachers quality as per graduates opinion. 54.5% graduates agreed 

that their teachers are skilled whereas 31.8% of the graduates agreed partially and 13.6% 

disagreed with this. In addition, half of the graduates (50.0%) agreed that their teachers have 

wide knowledge and skill whereas other 50.0% disagreed with this statement.   

Data shows that 72.7% graduates agreed that the teaching style are aligned with content while 

18.2% agreed partially. More than half of the students (54.5%) agreed partially to say that the 

teaching learning method was participatory while 36.4% fully agreed with this statement. In 

addition, 40.9% graduates agreed partially that the teaching learning method was joyful and 

36.4% agreed fully. 

Table 106: Scope to practice the learned knowledge from General Mechanics trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for practical work - 59.10 40.90 

Practical classes held timely 31.80 36.40 31.80 

Sufficient opportunities for industrial attachment 18.20 31.80 50.00 

Industrial attachment completed successfully 31.80 40.90 27.30 

Industrial attachment was effective 27.30 40.90 31.80 

This table presents the graduates’ opportunity to practice of learned knowledge. More than 

half of the graduates (59.1%) agreed partially to say that they have sufficient opportunity for 

practical work while 40.9% disagreed. In addition, 50.0% graduates strongly disagreed that 

they have sufficient opportunities for industrial attachment while 18.2% agreed fully. 
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Furthermore, 31.8% graduates mentioned that they completed the industrial attachment 

successfully while 40.9% agreed partially. 27.3% graduates agreed that the industrial 

attachment was effective whereas 40.9% agreed partially.  

 

 

Table 107: Course load of General Mechanics 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Dakhil (voc) is overloaded compare to Dakhil 

(general) 22.70 22.70 54.50 

Students feel pressure to complete the content 50.00 18.20 31.80 

It is found that 22.7% graduate agreed to say that the Dakhil (voc) was overloaded compare 

to Dakhil (general) while 54.5% disagreed with this. On the other hand, 50.0% graduates 

agreed that they feel pressure to complete the content whereas 18.2% agreed partially with 

this.   

 Present status of Poultry Rearing and Farming Curriculum 

Table 108: Quality of present curriculum and textbook of Poultry Rearing and Farming 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Modern Curriculum 91.70 8.30 - 

Interesting textbook 91.70 - 8.30 

Easy Language 91.70 8.30 - 

Sufficient information 100.00 - - 

Working process in well described 83.30 8.30 8.30 

Illustration are clear/vivid 83.30 - 16.70 

Illustration makes lesson easily understandable 75.00 25.00 - 

All of the graduates of poultry rearing and farming mentioned that the textbooks included 

sufficient information. In addition, most of the graduate (91.7%) mentioned that their 

textbook was developed following the modern curriculum and it was also interesting and the 

language was easy. Furthermore, 83.3% graduates pointed out that the working process was 

described in well at the textbook whereas 8.3% agreed partially. In addition, 83.3% of the 

graduate agreed that the illustration of textbooks was clear to understand.   

Table 109: Nature of the contents included in textbooks of Poultry Rearing and Farming 
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Aspects  Agree (%) Partially agree (%) Disagree (%) 

Joyful content in textbook 66.70 33.30 - 

Content is compatible with curriculum goal 83.30 16.70 - 

Content are aligned with trade work 25.00 - 75.00 

Number of courses per trade is sufficient 25.00 - 75.00 

More than half of the graduates (66.7%) stated that the textbooks have joyful content and 

83.3% graduate mentioned the content of textbook is compatible with curriculum goal. In 

addition, 25.0% graduated agreed to state that the content of textbooks are aligned with trade 

work while 75.0% disagreed. Moreover, 25.0% graduate agreed that the number of courses 

per trade is sufficient however 75.0% graduate disagreed.  

Table 110: Assessment practice of Poultry Rearing and Farming 

Aspects  Agree (%) 

Partially 

agree (%) 

Disagree 

(%) 

Question in the exercise is compatible with learning 

outcome 83.30 8.30 8.30 

Regular class-test, quiz and assignment during courses - 8.30 91.70 

Time for final examination is sufficient 66.70 16.70 16.70 

Time for practical is sufficient 50.00 16.70 33.30 

Skills are evaluated properly 25.00 8.30 66.70 

Above table shows the graduates opinion regarding assessment system of poultry rearing and 

farming trade. Most of the graduates (83.3%) mentioned that question in the exercise is 

compatible with learning outcome however 8.3% agreed partially with this statement. In 

addition, more than half of the graduates (66.7%) pointed out that the time for final 

examination is sufficient while 50.0% graduate said the time for practical is also sufficient.  

Table 111: Institutional facilities for Poultry Rearing and Farming trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for course operation 25.00 8.30 66.70 

Sufficient instrument in every trade 16.70 - 83.30 

Sufficient opportunities to use the instrument 16.70 - 83.30 

The graduates of poultry rearing and farming trade showed their opinion on institutional 

facilities. It is found that more than more than half of the graduates (66.7%) disagreed that 

their institutions have sufficient opportunities for course operation whereas 25.0% agreed 

fully with this. In addition, near about half (83.3%) students stated that institutions do not 
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have sufficient instruments in every trade and have not sufficient opportunities to use these 

instruments.   

Table 112: Teachers’ knowledge and skills to teach Poultry Rearing and Farming trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Skilled teachers 50.00 8.30 41.70 

Teachers have wide knowledge  - 25.00 75.00 

Joyful teaching-learning 41.70 16.70 41.70 

Participatory teaching-learning 8.30 16.70 75.00 

Teaching style are aligned with content 83.30 - 16.70 

The above table shows the teachers quality as per graduate opinion. Half of the graduates 

(50.0%) agreed that their teachers are skilled whereas 41.7% of the graduate recognized that 

their teachers are not skilled as they need. Moreover, most of the graduates (75.0%) pointed 

out that their teachers have not wide knowledge and skill whereas 25.0% of them agreed 

partially to say that they have.   

Near about half of the graduate (41.7%) agreed to say that the teaching learning method was 

joyful and 83.3% agreed that the teaching styles are aligned with content. In addition, 75.0% 

graduates mentioned that the teaching learning method was not participatory while only 8.3% 

stated that it was participatory.  

Table 113: Scope to practice the learned knowledge from Poultry Rearing and Farming trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for practical work - - 100.00 

Practical classes held timely 16.70 - 83.30 

Sufficient opportunities for industrial attachment 16.70 - 83.30 

Industrial attachment completed successfully 16.70 8.30 75.00 

Industrial attachment was effective 16.70 8.30 75.00 

This table presents the graduates’ opportunity to practice of learned knowledge. All of the 

graduates mentioned that they have not sufficient opportunity for practical work. In addition, 

16.7% graduates stated that they completed the industrial attachment successfully while 

75.0% said they were not. Moreover, 16.7% graduates pointed out that the industrial 

attachment was effective whereas another 75.0% mentioned as it was not effective. 

Table 114: Course load of Poultry Rearing and Farming trade 

Aspects  Agree (%) Partially agree (%) Disagree (%) 
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Dakhil (voc) is overloaded compare to Dakhil 

(general) 25.00 8.30 66.70 

Students feel pressure to complete the content 25.00 16.70 58.30 

Data shows that 25.0% graduate agreed to say that the Dakhil (voc) was overloaded compare 

to Dakhil (general) while 8.3% agreed with this partially. On the other hand, 25.0% graduates 

identified that they feel pressure to complete the content whereas 16.7% partially agreed with 

this. 

 

 Present status of General Electrical Works Curriculum 

Table 115: Quality of present curriculum and textbook of General Electrical Works 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Modern Curriculum 44.00 28.00 28.00 

Interesting textbook 60.00 16.00 24.00 

Easy Language 52.00 36.00 12.00 

Sufficient information 60.00 32.00 8.00 

Working process in well described 60.00 8.00 32.00 

Illustration are clear/vivid 64.00 16.00 20.00 

Illustration makes lesson easily understandable 68.00 12.00 20.00 

Most of the graduates (60.0%) of general electrical works trade agreed that their textbooks 

were interesting and near about half (44.0%) mentioned as followed modern curriculum. In 

addition, 52.0% graduates pointed out that the language of their textbooks is easy for them 

and 68.0% agreed to identify that the illustration makes lesson easily understandable.  

Furthermore, 60.0% graduates noted that their textbooks have sufficient information and 

working process is well described.   

Table 116: Nature of the contents included in textbooks of General Electrical Works 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Joyful content in textbook 32.00 32.00 36.00 

Content is compatible with curriculum goal 72.00 28.00 - 

Content are aligned with trade work 32.00 36.00 32.00 

Number of courses per trade is sufficient 40.00 36.00 24.00 

Above table presents the graduates opinion regarding contents of the textbooks. Data shows 

that the textbook contents are joyful for the graduates agreed by the 32.0%, whereas another 

32.0% agreed partially. Most of the graduates (72.0%) agreed that the contents of textbook 
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are compatible with curriculum goal although 28.0% graduates agreed partially. Furthermore, 

32.0% graduates informed that the contents are aligned with the trade related works. 

However, more than one third (40.0%) graduates fully agreed that the number of courses for 

each trade is sufficient while 36.0% graduates agreed partially.   

 

 

 

Table 117: Assessment practice of General Electrical Works 

Aspects Agree (%) 

Partially 

agree (%) 

Disagree 

(%) 

Question in the exercise is compatible with learning 

outcome 52.00 24.00 24.00 

Regular class-test, quiz and assignment during courses 20.00 16.00 64.00 

Time for final examination is sufficient 20.00 28.00 52.00 

Time for practical is sufficient 68.00 16.00 16.00 

Skills are evaluated properly 48.00 32.00 20.00 

More than half of the graduates (52.0%) are agreed that question in the exercises are 

compatible with learning outcome while 24.0% agreed partially. However, 20.0% graduates 

agreed about the formative assessment during course (e.g. regular class-test, quiz, assignment 

etc.) and 64.0% graduates disagreed with this. Moreover, 68.0% graduates informed that the 

allocated time for practical examination was sufficient and only 20.0% graduates pointed out 

that the allocated time for final examination also sufficient.  

Table 118: Institutional facilities for General Electrical Works trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for course operation 44.00 16.00 40.00 

Sufficient instrument in every trade 28.00 12.00 60.00 

Sufficient opportunities to use the instrument 24.00 16.00 60.00 

Data shows that 44.0% graduates of food processing and preservation trade think that their 

institutions have sufficient opportunities to operate the course although 16.0% agreed 

partially. However, 28.0% graduates think that their Madrasahs do not have sufficient 

instruments necessary for their trade. In addition, 24.0% graduates agreed that they have 
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sufficient opportunity to use instruments however 60.0% graduates disagreed with this 

statement.  

Table 119: Teachers’ knowledge and skills to teach General Electrical Works trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Skilled teachers 28.00 28.00 44.00 

Teachers have wide knowledge  20.00 20.00 60.00 

Joyful teaching-learning 40.00 12.00 48.00 

Participatory teaching-learning 28.00 16.00 56.00 

Teaching style are aligned with content 60.00 20.00 20.00 

Most of the graduate (60.0%) of this trade believes that their teachers have not wide 

knowledge and skills while 20.0% believe that have. Moreover, 44.0% graduates mentioned 

that their teachers are not skilled however 28.0% believe that they are skilled.  

Above table presents the sampled graduate opinion regarding teaching at their Madrasahs. 

Data shows that near about half of the graduates (40.0%) agreed that their teaching-learning 

method was joyful and 60.0% graduates pointed out that teaching style are aligned with 

content. In addition, 28.0% graduate stated that the teaching learning process was 

participatory whereas 16.0% agreed partially.  

Table 120: Scope to practice the learned knowledge from General Electrical Works trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for practical work 32.00 28.00 40.00 

Practical classes held timely 28.00 28.00 44.00 

Sufficient opportunities for industrial attachment 24.00 20.00 56.00 

Industrial attachment completed successfully 16.00 16.00 68.00 

Industrial attachment was effective 24.00 32.00 44.00 

Data shows that one-third of the graduates (32.0%) agreed on sufficient opportunities for 

practical work whereas 28.0% agreed partially. In addition, 28.0% pointed out that the 

practical class conducted timely while 28.0% agreed partially. However, 56.0% graduates 

disagreed on having sufficient opportunities for industrial attachment and only 16% graduates 

successfully completed the industrial attachment. Finally, data shows that 24.0% graduates 

agreed to state that the industrial attachment was effective while 32.0% agreed partially.  

Table 121: Course load of General Electrical Works trade 

Aspects  Agree (%) Partially agree (%) Disagree (%) 
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Dakhil (voc) is overloaded compare to Dakhil 

(general) 32.00 12.00 56.00 

Students feel pressure to complete the content 32.00 20.00 48.00 

More than half of the graduates (56.0%) disagreed that the Dakhil (voc) course is overloaded 

compare to Dakhil (general) course whereas 32.0% agreed with this. Similarly, 48.0% 

graduates disagreed of feeling pressure to complete the Dakhil (voc) course although another 

32.0% graduates agreed. 

 

 Present status of Fruit and Vegetable Cultivation 

Table 122: Quality of present curriculum and textbook of Fruit and Vegetable Cultivation 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Modern Curriculum 12.50 87.50 - 

Interesting textbook 25.00 75.00 - 

Easy Language 75.00 25.00 - 

Sufficient information 50.00 50.00 - 

Working process in well described 37.50 62.50 - 

Illustration are clear/vivid 37.50 50.00 12.50 

Illustration makes lesson easily understandable 12.50 75.00 12.50 

Most of the graduate (75.0%) of fruit and vegetable cultivation trade mentioned that the 

language of books was easy while 25.0% agreed partially. 25.0% graduate mentioned that 

their textbook was interesting while 75.0% agreed partially. In addition, 87.5% graduates 

partially agreed that their textbooks followed modern curriculum while 12.5% agreed fully. 

Furthermore, half of the graduates pointed out that the textbooks include sufficient 

information while other 50.0% agreed partially with this. 

Table 123: Nature of the contents included in textbooks of Fruit and Vegetable Cultivation 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Joyful content in textbook 25.00 75.00 - 

Content is compatible with curriculum goal 50.00 37.50 12.50 

Content are aligned with trade work 25.00 62.50 12.50 

Number of courses per trade is sufficient - - 100.00 

The graduates of fruit and vegetable cultivation trade showed their opinion regarding the 

contents of their textbooks. One-fourth of the graduates (25.0%) stated that the textbooks 

have joyful content while 75.0% agreed partially. Half of the graduates (50.0%) agreed that 

the content of textbook is compatible with curriculum goal whereas 37.5% agreed partially. 
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In addition, 62.5% graduated agreed partially that the content of textbooks are aligned with 

trade work while 25.0% agreed fully.  

Table 124: Assessment practice of Fruit and Vegetable Cultivation 

Aspects Agree (%) 

Partially 

agree (%) 

Disagree 

(%) 

Question in the exercise is compatible with learning 

outcome 12.50 75.00 12.50 

Regular class-test, quiz and assignment during courses - - 100.00 

Time for final examination is sufficient 12.50 - 87.50 

Time for practical is sufficient - - 100.00 

Skills are evaluated properly - - 100.00 

Above table shown that 75.0% graduates partially agreed that question in the exercise is 

compatible with learning outcome while 12.5% agreed fully. All of the graduates pointed out 

that the formative assessment was not happen in the classroom, the time for practical exam 

was not sufficient and skills were not evaluated properly.  

Table 125: Institutional facilities for Fruit and Vegetable Cultivation trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for course operation 25.00 50.00 25.00 

Sufficient instrument in every trade - - 100.00 

Sufficient opportunities to use the instrument - - 100.00 

All of the graduates mentioned that Madrasahs have not sufficient instrument in every trade 

and not enough opportunities to use the instruments. In addition, one-fourth of the graduates 

(25.0%) agreed that their institutions have sufficient opportunities for course operation 

whereas half of the graduates agreed partially.  

Table 126: Teachers’ knowledge and skills to teach Fruit and Vegetable Cultivation trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Skilled teachers 25.00 75.00 - 

Teachers have wide knowledge and skill 12.50 62.50 25.00 

Joyful teaching-learning 25.00 62.50 12.50 

Participatory teaching-learning 25.00 62.50 12.50 

Teaching style are aligned with content 37.50 62.50 - 

The above table shows the teachers quality as per graduates opinion. One fourth of the 

graduates (25.0%) agreed that their teachers are skilled whereas 75.0% of the graduates 
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agreed partially. In addition, 12.5% graduates agreed that their teachers have wide knowledge 

and skill whereas 62.5% of them agreed partially and 25.0% disagreed with this statement.   

Data shows that 37.5% graduates agreed that the teaching styles are aligned with content 

while 62.5% agreed partially. One-fourth of the students (25.0%) agreed to say that the 

teaching learning method was participatory while 62.5% agreed partially with this statement. 

In addition, 62.5% graduates agreed partially that the teaching learning method was joyful 

and 25.0% agreed fully. 

 

 

Table 127: Scope to practice the learned knowledge from Fruit and Vegetable Cultivation trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for practical work - 37.50 62.50 

Practical classes held timely 12.50 12.50 75.00 

Sufficient opportunities for industrial attachment - 12.50 87.50 

Industrial attachment completed successfully - 12.50 87.50 

Industrial attachment was effective 12.50 - 87.50 

This table presents the graduates’ opportunity to practice of learned knowledge. More than 

half of the graduates (62.5%) disagreed to say that they have sufficient opportunity for 

practical work. In addition, 87.5% graduates strongly mentioned that they have not sufficient 

opportunities for industrial attachment, not completed the industrial attachment successfully 

and the industrial attachment was ineffective. 

Table 128: Course load of Fruit and Vegetable Cultivation trade 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Dakhil (voc) is overloaded compare to Dakhil 

(general) 12.50 

- 

87.50 

Students feel pressure to complete the content 12.50 - 87.50 

Data shows that 87.5 % graduate disagreed to say that the Dakhil (voc) was overloaded 

compare to Dakhil (general) and they feel pressure to complete the content whereas 12.5% 

agreed with this.   

 Present status of Welding and Fabrication 
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Table 129: Quality of present curriculum and textbook of Welding and Fabrication 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Modern Curriculum 100.00 - - 

Interesting textbook 75.00 25.00 - 

Easy Language 62.50 37.50 - 

Sufficient information 75.00 25.00 - 

Working process in well described 87.50 - 12.50 

Illustration are clear/vivid 50.00 50.00 - 

Illustration makes lesson easily understandable 62.50 31.20 6.20 

All of the graduates of welding and fabrication trade mentioned that their textbook was 

developed following the modern curriculum and it was also interesting mentioned by the 

75.0% graduates. In addition, 62.5% graduates of this trade agreed that the language of 

textbooks was easy while 37.5% agreed partially. Most of the graduates (87.5%) agree to say 

that the working process was described in well at the textbook whereas 12.5% disagreed. In 

addition, half (50.0%) of the graduate agreed that the illustration of textbooks was clear to 

understand and 75.0% mentioned that the text books included sufficient information.   

Table 130: Nature of the contents included in textbooks of Welding and Fabrication 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Joyful content in textbook 75.00 25.00 - 

Content is compatible with curriculum goal 81.20 18.80 - 

Content are aligned with trade work 62.50 37.50 - 

Number of courses per trade is sufficient - 75.00 25.00 

Most of the graduates (75.0%) stated that the textbooks have joyful content and 81.2% 

graduate mentioned the content of textbook is compatible with curriculum goal. In addition, 

62.5% graduated agreed to state that the content of textbooks is aligned with trade work. 

Moreover, 75.0% graduate partially agreed that the number of courses per trade is sufficient 

however 25.0% disagreed with this opinion.  

Table 131: Assessment practice of Welding and Fabrication 

Aspects 
Agree (%) 

Partially 

agree (%) 

Disagree 

(%) 

Question in the exercise is compatible with learning 

outcome 93.80 6.20 

- 

Regular class-test, quiz and assignment during courses 68.80 31.20 - 

Time for final examination is sufficient 93.80 6.20 - 

Time for practical is sufficient 87.50 12.50 - 

Skills are evaluated properly 68.80 31.20 - 
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Above table shows the graduates opinion regarding assessment system of welding and 

fabrication trade. Most of the graduates (87.5%) mentioned that the time for practical is 

sufficient while 93.8% graduate said the time for final examination is also sufficient. In 

addition, most of the graduates (93.8%) agreed to mentioned that question in the exercise is 

compatible with learning outcome however 6.2% agreed partially with this statement.  

Table 132: Institutional facilities for Welding and Fabrication trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for course operation 37.50 62.50 - 

Sufficient instrument in every trade 43.80 56.20 - 

Sufficient opportunities to use the instrument 56.20 43.80 - 

The graduates of welding and fabrication trade showed their opinion on institutional 

facilities. It is found that 37.5% graduates agreed that their institutions have sufficient 

opportunities for course operation whereas 62.5% agreed partially. In addition, near about 

half (43.8%) students stated that institutions do not have sufficient instruments in every trade 

and have sufficient opportunities (56.2%) to use these instruments. 

Table 133: Teachers’ knowledge and skills to teach Welding and Fabrication trade 

Aspects Agree (%) Partially agree (%) Disagree (%) 

Skilled teachers 56.20 18.80 25.00 

Teachers have wide knowledge and skill 68.80 31.20 - 

Joyful teaching-learning 43.80 56.20 - 

Participatory teaching-learning 62.50 37.50 - 

Teaching style are aligned with content 68.80 31.20 - 

The above table shows the teachers quality as per graduate opinion. More than half of the 

graduates (56.2%) agreed that their teachers are skilled whereas 25.0% of the graduate 

recognized that their teachers are not skilled as they need. Moreover, more than half of the 

graduates (68.8%) agreed that their teachers have wide knowledge and skill whereas 31.2% 

of them agreed partially with this statement.   

Data shows that 43.8% graduates agreed to say that the teaching learning method was joyful 

and 68.8% agreed that the teaching style are aligned with content. In addition, 62.5% 

graduates mentioned that the teaching learning method was participatory while 37.5% shown 

their opinion as partially agreed regarding this statement. 

Table 134: Scope to practice the learned knowledge from Welding and Fabrication trade 
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Aspects Agree (%) Partially agree (%) Disagree (%) 

Sufficient opportunities for practical work 62.50 25.00 12.50 

Practical classes held timely 68.80 31.20 - 

Sufficient opportunities for industrial attachment 50.00 50.00 - 

Industrial attachment completed successfully 43.80 50.00 6.20 

Industrial attachment was effective 43.80 56.20 - 

This table presents the graduates’ opportunity to practice of learned knowledge. More than 

half of the graduates (62.5%) mentioned that they have sufficient opportunity for practical 

work while 12.5% graduates mentioned as not sufficient. In addition, 50.0% graduates stated 

that they have sufficient opportunity for industrial attachment while another 50.0% agreed 

partially. Moreover, 43.8% graduates pointed out that the industrial attachment was effective 

whereas another 56.2% agreed partially.  

 

Table 135: Course load of Welding and Fabrication 

Aspects  Agree (%) Partially agree (%) Disagree (%) 

Dakhil (voc) is overloaded compare to Dakhil 

(general) 50.00 37.50 12.50 

Students feel pressure to complete the content 43.80 56.20 - 

Data shows that 50.0% graduate agreed to say that the Dakhil (voc) was overloaded compare 

to Dakhil (general) while 37.5% agreed with this partially. On the other hand, 43.8% 

graduates identified that they feel pressure to complete the content whereas 56.2% partially 

agreed with this. 

 Instructor’s view about the status of present Dakhil (voc) curriculum 

Table 136: Quality of present curriculum and textbook of Dakhil (voc) Courses 

Aspects 
Completely 

Agree (%) 

Partially 

Agree (%) 

Disagree 

(%) 

Updated Curriculum 49.1 47.3 3.6 

Easy Textbook language 68.6 26.6 4.7 

Sufficient information in textbook 34.3 56.8 8.9 

Work processes are appropriately described in textbook 41.4 49.7 8.9 

Illustration of textbook is clear 33.7 52.7 13.6 

Illustration of Textbook is comprehend for learning 38.5 53.3 8.3 

The above table reflects that more than half of the instructors (68.6%) completely agreed with 

the use of easy language in textbooks of Dakhil (voc) courses. However, less than half of the 

instructors completely agreed with other issues such as updated curriculum, sufficient 
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information in the textbook, well described work pressure, clear illustration that was 

comprehend for learning. 

Again, more than half of the instructors partially agreed with the issues that there was 

sufficient information in textbooks, the illustration of textbooks was clear that was 

understandable for learning.  

Table 137: Nature of the contents included in textbooks of Dakhil (voc) Courses 

Aspects 
Completely 

Agree (%) 

Partially 

Agree (%) 

Disagree 

(%) 

Completed subjects are interesting 44.4 47.3 8.3 

Contents of textbook are relevant for achieving curriculum goal 52.1 42.0 5.9 

Course contents are relevant to job  48.5 43.2 8.3 

Sufficient trade based subject 45.0 39.1 16.0 

The data of the preceding table reveals that more than half of the instructors (52.1%) 

completely agreed on the topic that contents of textbook was relevant for achieving the 

curriculum goals. On the other hand, less than half of the instructors completely agreed on 

other issues of this trade, these are interesting subject, job relevant course content and 

sufficient trade-based subject. 

Table 138: Course load of Dakhil (voc) courses 

Aspects Completely 

Agree (%) 

Partially 

Agree (%) 

Disagree 

(%) 

Sufficient time  63.3 28.4 8.3 

Load of vocational courses is higher than Dakhil (general) 35.5 26.0 61.5 

Time crisis for completing the course in time 32.0 27.8 40.2 

Completing the course make pressure on students 33.7 27.2 39.1 

The given data of the preceding table reveals that more than half of the instructors (63.3%) 

completely agreed that the time for this course was sufficient. However, one-third of the 

instructors (35.5%) completely agreed that the course load of vocational courses was higher 

than Dakhil (general) while 26% instructors partially agreed. A good number of teachers also 

agreed that they face time shortage for completing the vocational courses in time. 

Table 139: Assessment practice of Dakhil (voc) courses 

Aspects Completely 

Agree (%) 

Partially 

Agree (%) 

Disagree 

(%) 

Questions included in textbook’s exercise are able to justify 

learning outcome  

44.4 46.7 8.9 

Regular formative assessment occurred 78.7 18.3 3.0 

Formative assessment is effective for learning 73.4 22.5 4.1 
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Monitoring of course activities is occurred 59.2 30.8 10.1 

Majority of the instructors agreed that the questions included in textbook exercises are able to 

justify learning outcomes either completely or partially. Furthermore, majority instructors 

opined that they conduct regular formative assessment and this formative assessment is 

effective for learning. According to the majority instructors, the course activities are 

monitored for proper implementation.  

Table 140: Institutional facilities for Dakhil (voc) Courses 

Aspects 

Completely 

Agree (%) 

Partially 

Agree (%) 

Disagree 

(%) 

Sufficient infrastructural facilities  22.5 50.9 26.6 

Sufficient machinery for trade based skill development 18.9 45.6 35.5 

Enough opportunity for trade based skill development 30.2 41.4 28.4 

Majority of the instructors partially agreed that the institutions have sufficient infrastructural 

facilities, enough opportunity and sufficient machineries for trade based skill development. 

However, a good number of instructors disagreed with that.  

 Superintendents’ view about the status of present Dakhil (voc) curriculum 

Table 141: Quality, facilities and load of curriculum 

Aspects 
Agree 

(%) 

Partially 

agree (%) 

Disagree 

(%) 

Updated vocational Curriculum 48.0 26.7 25.3 

Adequate infrastructural facilities 12.0 53.3 34.7 

Teachers are efficient to teach 47.4 32.9 19.7 

Teaching –learning methods are interesting 60.5 25.0 14.5 

Teachers are skilled about course contents 50.0 38.2 11.8 

Practical classes are held appropriately 35.6 39.7 24.7 

Internship activities are held appropriately 38.7 36.0 25.3 

Load of vocational course is higher than Dakhil (general) 39.7 25.6 34.6 

Difficult to complete the course in time 35.1 20.8 44.2 

Monitoring held on implementation of course activities 54.5 22.1 23.4 

Data shows that majority of the superintendents agreed that the vocational curriculum is 

updated considering present market demand. Moreover, majority superintendents also agreed 

that the teachers are efficient and have skills, their teaching-learning methods are interesting 
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to students, practical classes and internship are held appropriately, course load in higher than 

Dakhil (general) courses and the monitoring is held for proper implementation. However, 

majority superintendents claimed that the infrastructural facilities are not adequate in the 

Madrasahs. 

Experts have different opinion about the curriculum that is up to date or not. Some of them 

think recent curriculum is up to date and it updates on regular basis. They also noted that 

major changes take place every five years. However, they agreed about the problem of its 

implication. Besides, other experts think it is not very updated and they also recommended 

reforming it. Furthermore, they also think that students’ interests are declined in this 

curriculum. 

 

 

 

 Classes and teachers of Dakhil (voc) courses 

Table 142: Regular class and availability of teachers for Dakhil (voc) courses 

  

Regular class 

happened (%) 

Subject teacher 

available (%) 

Full time teacher 

available (%) 

Agro Based Food 33.3 25.0 16.7 

General Electronics 84.0 72.0 68.0 

Automotive 95.2 61.9 61.9 

Building Maintenance 76.2 66.7 61.9 

Civil Construction 100.0 85.7 85.7 

Computer and Information Technology 33.3 18.2 9.1 

Dress Making 91.3 65.2 65.2 

Electrical Maintenance Works 66.7 47.6 47.6 

Farm Machinery 38.1 33.3 28.6 

Fish Culture and Breeding 81.8 68.2 63.6 

Food Processing and Preservation 63.0 40.7 44.4 

General Mechanics 77.3 59.1 63.6 

Poultry Rearing and Farming 16.7 16.7 8.3 

General Electrical Works 32.0 16.0 12.0 

Fruit and Vegetable Cultivation 87.5 62.5 62.5 

Welding and Fabrication 93.8 93.8 62.5 

Total 63.7 48.7 44.5 
* Graduate responses 

The data of the above table reflects the regular class, availability of subject teacher and full 

time teacher. According to majority (63.7%) of the Dakhil (voc) graduates classes were taken 
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regularly although less than half of them had subject based teacher (48.7%) and full time 

teacher (44.5%) in their Madrasahs.  

Regular class 

Regular classes were taken in most of the time for majority of the trades and the graduates of 

Civil Construction had all class. However, majority students of Agro Based Food; Computer 

and Information Technology; Farm Machinery; Poultry Rearing and Farming; and General 

Electrical Works claimed that they did not have regular classes in their Madrasahs.  

Availability of subject-based teacher  

Subject based teachers were not available in all Madrasahs although most of the graduates 

(93.8%) of Welding and Fabrication and 85.7% graduates of Civil Construction informed that 

they have subject based teachers in their Madrasahs. The scarcity of subject-based teacher is 

severe in the Madrasahs which offer Agro Based Food; Computer and Information 

Technology; Electrical Maintenance Works; Farm Machinery; Food Processing and 

Preservation; Poultry Rearing and Farming; and General Electrical Works trades.  

Availability of full time teacher 

Full time teachers are not availability in all Madrasahs to teach the trade related subjects 

although 85.7% graduates of Civil Construction informed that they have full time teachers in 

their Madrasahs. The unavailability of full time teacher is severe in the Madrasahs which 

offer the Agro Based Food; Computer and Information Technology; Electrical Maintenance 

Works; Farm Machinery; Food Processing and Preservation; Poultry Rearing and Farming; 

and General Electrical Works trades.  

 Scope of hands-on activities and assessment 
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Figure 43: Availability of scope to learn through hands-on activities 

The Madrasahs have limited scope for students to learn through hands-on activities related to 

their trades. It is a good number of Madrasahs do not have any scope to arrange hands-on 

activities to facilitate students’ learning. The instructors and superintendents argued that 

scope for arranging hands-on activities is not sufficient. Moreover, most of the 

superintendents noticed that they do not have modern equipments in their lab/workshop to 

use in teaching and practical classes. 

There is scope of hands on experience in teaching learning activities in our curriculum 

mentioned by some of the experts. They think there is scope of this in every trade. However, 

they also think this requires proper monitoring and there is a shortage of manpower in this 

case. Besides, other experts think there is a little scope for hands-on activities provided in our 

curriculum. They also noted that we need more facilities in our laboratories, teachers need 

proper training private institutions provide more hands on activities and Governmental 

institutions give more emphasize on enrollment. 
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Figure 44: Monitoring and assessment of industrial training and skills 

The monitoring and assessment of industrial training is not properly implemented by the 

authorized teachers or personnel. One of the key strategies of assessing students’ learning and 

skills at vocational system is to assess them through practical examination. Data shows that 

only one-third Dakhil (voc) graduates had been monitored (34.6%) and assessed (35.5%) by 

their assigned teachers. Similarly, only 46.2% graduates reported that their process skills of 

particular trade related skills were assessed through practical examinations. 

The instructors and superintendents reported comparatively better scenario about the 

monitoring and assessment of industrial training and skills of Dakhil (voc) graduates. 

According to the instructors, monitoring and assessment of industrial training were occurred 

in most of the cases however graduates’ skill assessment through practical examination was 

occurred in 58.6% cases. According to the superintendents, monitoring and assessment of 

industrial training were occurred in majority cases however graduates’ skill assessment 

through practical examination was occurred in 46.2% cases. 

Moreover, all the experts think that the current assessment system is valid and effective for 

assessing the students learning. They also noted that two types of assessment (summative and 

formative assessment) system are there in our education system. However, they claimed that 

proper implementation of this assessment system is not ensured in our school and they think 

assessment process in our school need to be monitored frequently. 

Table 143: Assessing through CBT&A method and its appropriateness 
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Yes No Not Known Full Partial Less No 

Agro Based Food - 16.7 83.3 - - - - 

General Electronics 32.0 36.0 32.0 50.0 25.0 - 25.0 

Automotive 9.5 38.1 52.4  - - - 

Building Maintenance 14.3 42.9 42.9 100.0 - - - 

Civil Construction 28.6 14.3 57.1 50.0 - 50.0 - 

Computer & Information 

Technology 

12.1 27.3 60.6  

- - - 

Dress Making 47.8 - 52.2 40.0 - 60.0 - 

Electrical Maintenance Works 9.5 47.6 42.9 - - 100.0 - 

Farm Machinery 23.8 52.4 23.8 33.3 66.7  - 

Fish Culture & Breeding 18.2 18.2 63.6 33.3 - 66.7 - 

Food Processing & 

Preservation 

14.8 51.9 33.3 100.0 

- - - 

General Mechanics 31.8 18.2 50.0  - - - 

Poultry Rearing & Farming 8.3 8.3 83.3 100.0 - - - 

General Electrical Works 32.0 20.0 48.0 - 66.7 33.3 - 

Fruit & Vegetable Cultivation 25.0 62.5 12.5 - - 100.0 - 

Welding & Fabrication 56.3 6.3 37.5  100.0 - - 

Total 21.7 28.7 49.6 41.7 25.0 30.6 2.8 
* Graduate responses 

CBT&A method is not much popular to the Dakhil (voc) graduates. Only 21.7% graduates 

informed that they were assessed through CBT&A method during their course while 28.7% 

disagreed. However, half (49.6%) graduates do not about the CBT&A method of assessment 

at vocational system.  

According to the graduates who admitted of using CBT&A in assessment, 41.7% think that it 

was fully appropriate to assess their learned skills while 25% think it was partially 

appropriate. However, 30.6% graduates think that it was less appropriate to assess their skills.  

 Strengths and Weaknesses of the Dakhil (voc) Curriculum 

The graduates, instructors, superintendents and employers identified several strengths and 

weaknesses of the existing Dakhil (voc) curriculum. According to them the major strengths of 

the Dakhil (voc) curriculum are: 

- Syllabus has included all the important contents 

- Scope of formative assessment during course 

- Textbooks are written in Bangla and easy language 

- Scope of hands-on activities focusing on skills 

- Scope of industry attachment for internships 

Furthermore, they also identified several weaknesses of the existing Dakhil (voc) curriculum. 

According to them the major weaknesses are: 
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- Syllabus is not updated considering the contemporary job demands 

- Huge syllabus which creates loads on teachers and students and extra time is needed 

to complete the syllabus 

- Less vocation related subjects 

- Illustrations used in the books are not clear 

- Theoretical parts are not similar with practical parts 

- Less focus is given on trade related skills 

- Textbooks included old and back dated technologies and machineries  

- Theoretical part is more detailed than practical part 

- Lack of monitoring 

- Less scope to develop communication and management skills 

Based on the weaknesses several changes have been suggested by the respondents. The major 

suggested changes are:  

- Revision of curriculum is essential considering present market demand including local 

and international job market 

- Add new equipment and machineries in curriculum 

- Develop textbooks according to the revised curriculum  

- Include more vocational related subject and reduce general subjects 

- Practical part is more needed than theoretical part 

- Give more importance in trade based subjects 

- Develop more practical oriented syllabus and increase more practical classes 

- Add colorful pictures of equipment and machineries in textbooks and their detailed 

descriptions 

- Add servicing part for new machineries with both practical and theoretical knowledge 

- Increase opportunities to gather practical experiences from related industries 

- Management and communication skills need to be included in curriculum 

Moreover, all the experts think that there is a scope for revise the current curriculum and need 

to revise it in every 3- 5 years. They also think that as the Curriculum development is a 

continuous process, it should include increasing number Technical subjects as the fewer 

number of technical subjects constraints students opportunities to participate in the job 

market. 

- Graduates’ Knowledge about NTVQF 
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Figure 45: Graduates’ knowledge about NTVQF 

Only 2% of the sampled Dakhil (Voc) graduates know about NTVQF. Data shows that only a 

few graduates of Electrical Maintenance Works; Farm Machinery; Fish Culture and 

Breeding; Food Processing and Preservation; and Welding and Fabrication know about 

NTVQF. 

The experts argued that the vocational courses should have a relation with NTVQF. They 

also added that the present curriculum of vocational courses needs to review and make a clear 

alignment with the NTVQF. 
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G. Ways of creating overseas and local career pathways 

In a highly competitive global economy, the prosperity of the citizens and the success of 

employers increasingly depend on the education and skills of the workforce. Career Pathways 

systems provide a framework for organizing and formally aligning the education, workforce, 

and supportive services needed to guide a wide range of individuals successfully through the 

continuum of education and training courses that are necessary for credential attainment and 

careers.  

Career Pathways are a series of connected education and training strategies and support 

services that enable individuals to secure industry-relevant certification and obtain 

employment within an occupational area and to advance to higher levels of future education 

and employment in that area. 

Building comprehensive Career Pathways systems in a country requires aligning multiple 

programs and committing to systems change from public and private stakeholders (including 

employers, representatives of workers, and other key stakeholders). To succeed, states, 

localities/regions, and public and private partners must agree upon a common vision and 

goals for the system and identify the value-add that each partner brings to the table and 

receives from the partnership.  

The Six Key Elements identified in the joint framework are actions that states and local areas 

can take to develop and implement Career Pathways systems:  

1. Build Cross-System Partnerships  

2. Engage Employers/Identify Key Industry Sectors  

3. Design Education and Training Programs that Meet the Needs of Participants  

4. Identify Funding for Sustainability and Scale  

5. Align Policies and Programs  

6. Align Cross-System Data and Performance Measurement 

To create a comprehensive career pathway the respondents identified several initiatives and 

suggestions to consider. According to the instructors, superintendents, employers and experts 

the major initiatives that are needed to take for developing comprehensive career pathways 

are: 

- Establish industries and increase job sectors at locality and center 
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- Communicate with different organizations including local and abroad 

- Establish strong linkage between institution and industry 

- Review the local and international job market to identify present and new jobs 

- Start new trade according to the demand of job market 

- Improve the quality of vocational education and produce skilled workers 

- Increase the scope of learning through practical work 

- Arrange training on modern technology for teachers 

- Introduced assessment through NTVQF to label graduates’ skills 

- Provide bank loan to small business and establish new enterprises 

- Need to develop specific policies for entering into the job market 

- Need to develop a comprehensive policy for govt. and non-govt. industries and 

enterprises for similar even same facilities and career ladder. 

All the experts think there is enough opportunity to work in this sector. They also think as the 

internal sector of job market. There have opportunities in governmental and private sectors. 

They also mentioned some suggestion for creating more opportunities to work vocational 

education needs integrated campaign and more manpower. 
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H. Trend of entering into higher education of Graduates of Dakhil 

(Vocational) courses and higher education pathway 

 Higher Education enrolment status of the Dakhil (voc) graduates 

 

Figure 46: Higher Education enrolment status of the Dakhil (voc) graduates 

Higher study is a common tendency of the Dakhil (voc) graduates considering all grades. The 

above table reflects that most (77.5%) of the sampled Dakhil (voc) graduates of all trades 

continue their study at next or higher level. Tendency of enrolling into higher education is 

found higher for the graduates of Agro Based Food, General Electronics, Automotive, 

Computer and Information Technology, Farm Machinery, Fish Culture and Breeding, 

General Mechanics, Fruits and Vegetable Cultivation trades. However, tendency of entering 

into higher education is found lower for the graduates of Civil Construction and Dress 

Making trades. 

Table 144: Enrolled course in next to or higher education 

 

HSC 

Voc (%) 

Diploma 

Engineering (%) 

HSC  

Gen. (%) 

Others 

(%) 

Agro Based Food 20.0 10.0 70.0 - 

General Electronics 32.0 28.0 32.0 8.0 

Automotive 11.8 17.6 70.6 - 

Building Maintenance 36.4 9.1 36.4 18.2 

Civil Construction 50.0 - 50.0 - 

Computer and Information Technology 20.0 - 80.0 - 

Dress Making - 27.3 72.7 - 

Electrical Maintenance Works 21.4 71.4 7.1 - 

Farm Machinery 23.5 23.5 52.9 - 
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Fish Culture and Breeding 59.1 4.5 36.4 - 

Food Processing and Preservation 24.0 - 72.0 4.0 

General Mechanics 21.1 31.6 47.4 - 

Poultry Rearing and Farming 37.5 - 62.5 - 

General Electrical Works 31.6 15.8 47.4 5.3 

Fruit and Vegetable Cultivation - - 100.0 - 

Welding and Fabrication - 72.7 27.3 - 

Total 24.7 17.5 55.6 2.2 

Data reveals that 77.5% of the Dakhil (voc) graduates are studying at next or higher level 

including vocation and general education systems. Among them one-fourth are studying at 

next level of vocational education i.e. HSC (voc), 17.5% are studying at Diploma 

Engineering level while more than half (55.6%) are studying at HSC level of general 

education. Data indicates that majority of the Dakhil (voc) graduates migrated to general 

education system. The tendency towards general education is found prominent among the 

Dakhil (voc) graduates for higher education. 

Tendency towards vocation education at higher levels is found more among the graduates of 

General Electronics; Building Maintenance; Electrical Maintenance Works; Fish Culture & 

Breeding; General Mechanics; General Electrical Works; and Welding & Fabrication trades. 

However, tendency towards general education is found more among the graduates of Fruit & 

Vegetable Cultivation; Agro Based Food; Automotive; Computer & Information Technology; 

Dress Making; Farm Machinery; Food Processing & Preservation; and Poultry Rearing & 

Farming trades. 

 Reasons of continuing higher education in vocational sector 

Continuation of higher education in vocational/technical areas provided scope for Dakhil 

(voc) graduates gaining practical oriented skillful experiences. Thus for they want to continue 

their higher education in vocational/technical areas. Dakhil (voc) graduates mentioned 

several reasons continue their higher education in vocational/technical areas. The major 

reasons are: 

- to get better job 

- for self-establishment 

- to gain practical knowledge through hands-on activity 

- to become an engineer 

- more opportunity in job market  
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The instructors and superintendents also gave some reasons for studying at higher or next 

levels of vocational education. According to them the major reasons are: 

- For getting a good job in the vocational sector 

- For establishing and running self- employment enterprises 

- Increase social value 

- Achieve high skills in the vocation field 

- Meet the demand of higher education in job sector 

 

 Reasons of shifting to higher education in general education sector 

A good number of graduates moved to general education after completing Dakhil (voc) 

courses. They claimed that they want to continue their higher education in general education 

due to several reasons. The major reasons are:  

- family problem  

- maintain social status 

- less scope to develop skills 

- lack of vocational/technical institution have higher education opportunities 

- lack of skilled teachers 

- create better future 

- unavailability of jobs using vocational certificate 

The experts also identified several reasons for enrolling into general education after 

completing Dakhil (voc) courses. According to them, the major reasons are:  

- the less quality of teaching-learning at Dakhil (voc) level 

- scarcity of opportunities of jobs in job market for the Dakhil (voc) graduates 

- lack of social acceptability for vocational education than that of general education.  
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* Graduate responses 

Figure 47: Graduates’ interest to higher education 

Majority of the Dakhil (voc) graduates are interested to study at next or higher level of 

vocational education. The interest is found most for the graduates of Farm Machinery while it 

is found majority for most of the trades available at Dakhil (voc) level. However, only one-

fourth graduates of Civil Construction and none of Fruit and Vegetable Cultivation trades are 

interested to study at higher or next level. 

 Opportunities of higher education 

 

Figure 48: Availability of higher education facilities for Dakhil (voc) graduates 

There are several higher education facilities available in Bangladesh however the Dakhil 

(voc) graduates are not well known about the existing facilities. According to one-third 

(36.1%) Dakhil (voc) graduates there are higher education facilities whereas it is 83.9% for 

the instructors and 82.7% for the superintendents of the Madrasahs. According to the 
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graduates the different types of higher education are there for Dakhil (Voc) graduates. After 

completing Dakhil (Voc) graduates can be admitted themselves in different types of higher 

education. The higher education types that are mentioned by the Dakhil (voc) graduates –  

- HSC (vocational) 

- general education (HSC and upwards) 

- BSc Engineering (EEE, CSE, and Textile) 

- Diploma engineering form polytechnic institute  

- Higher studies in abroad 

The instructors and superintendents identified several higher education opportunities for the 

Dakhil (voc) graduates. According to them the higher education levels in vocational sector 

are: 

- Diploma Engineering 

- HSC (voc) 

- BSc. Engineering 

- MSc. Engineering 

- Polytechnic textile 

- Leather technology 

The instructors and superintendents also added that the Dakhil (voc) graduates usually study 

at Diploma Engineering and BSc. Engineering in vocational sector. However, a good number 

of graduates returned to general education streams at HSC after completing their Dakhil (voc) 

courses. 

According to the instructors and superintendents, the Dakhil (voc) graduates usually studying 

at the Polytechnic institutes for diploma courses however the graduates returned to general 

education usually studying in colleges at HSC levels.  

All the experts agreed that there are opportunities of higher education in Bangladesh. They 

have a lot of opportunities, such as- they can enroll into the HSC (general) courses, HSC 

(vocational) courses or Diploma in engineering and further. Graduates also can obtain higher 

education degrees up to Ph.D. They get opportunities of higher studies till 10 years after their 

graduation. They can reach at the top through vocational education. But some of the experts 

claimed that the opportunities are sequential however not enough. 
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 Trades that play vital role to the expansion of higher education in vocational sector 

Every trade has several implications to spread out higher education in vocational sector. 

Dakhil (voc) graduates mentioned some trades that plays vital role to the expansion of higher 

education in vocational sector. The trades are –  

- Electrical maintenance works 

- Food processing and preservation 

- Agro based food 

- Building maintenance 

- Civil construction 

- Fish culture and breeding 

- Computer and Information Technology 

 

 Incentives need to take by govt. or non-govt. organization to encourage higher 

education in vocational sector 

Several types of initiatives can be taken by govt. or non-govt. organization to encourage 

higher education in vocational sector. Dakhil (voc) graduates suggested some incentives that 

need to take by govt. or non-govt. organizations to encourage higher education in vocational 

sector. The incentives are: 

- Increasing number of vocational institution 

- Cost minimization and give adequate opportunity for higher education 

- Creating job opportunity 

- To provide government stipend 

- Encouraging students towards technical education 

- Increasing government found for vocational education 

- Need to arrange training 

- Increase government institution 

- Increase the standard of vocational education 

- Need experienced and efficient teachers 
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 Obstacles of higher education 

There are many factors that act as major obstacles to study higher education in vocational 

areas.  Dakhil graduates mentioned some factors that hinder their prospect to study in higher 

education in vocational areas. The major factors are: 

- Financial crisis  

- Lack of adequate institute for higher education 

- Excess educational expansion 

- Lack of accessibility, scopes and opportunities  

- Early marriage 

- Lack of proper initiatives 

The instructors and superintendents identified several obstacles of getting higher education 

for the Dakhil (voc) graduates. According to them the major obstacles are: 

- Less and even no opportunity at local level for HSC (voc) or Alim (voc) courses 

- Limited number of educational institutions for vocational education 

- Lack of govt. facilities for vocational education 

- Financial problems of students  

- Limited number of stipend for students to study at higher levels 

- Limited seats and trades in the vocational institutions 

- Trade based courses are not so standard according to market demand 

- Community people are less informed and aware about vocational education 

- Comparatively low achiever students of general education enroll into vocational 

education 

- Lack of social values on vocational education 

- Most of the trade related subjects are not found in next level of vocation education 

- Only one higher education university on vocational education 

Some of the experts think that different trades' names cause various problems because these 

names are not same at higher or next level of education and need to uniformity. Moreover, 

they also noted that the sector of Engineering is multi-diverted and it has a wide area. They 

also think that all of the trades need to be clustered and we should be concerned about the 

implementation of syllabus.  However, few of the experts think it doesn’t create that much of 
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a problem as the names and works of different trades are specific and the implementations of 

different trades are need to be specific.  

All the experts mentioned the obstacles of the graduates to get opportunity of higher 

education in Bangladesh. The major obstacles are: 

- The website of vocational education board is not updated 

- There is lack of proper supervision 

- Lack of service oriented mindset 

- There are scope to re-enter into general education from Dakhil vocational 

- Teacher recruitment is not done in the proper way 

- The decision of the parents and family is the main reason for not enrolling in higher 

education 

 How to increase incentives for vocational education 

The instructors and superintendents of Madrasahs suggested for increasing incentives to 

attract Dakhil (voc) students for higher education in vocational sector. According to them the 

possible govt. incentives are: 

- Increase govt. fund allocation for vocational education 

- Increase scholarship from govt. and non-govt. for the students enrolled into higher 

education 

- Give priorities to vocational students in recruiting manpower for technical sectors 

- Offer long-term loan low interest for the vocational graduates 

- Provide necessary supports from different vocational institution 

- Arrange capacity building training programmes for the teachers of vocational 

education including govt. and non-govt. 

- Develop infrastructural capacity including modern equipments for the vocational 

institutes. 

The instructors and superintendents of Madrasahs have provided several suggestions to 

encourage vocational graduates to enroll into higher education in vocational discipline. Their 

major suggestions are: 

- Promotion and expansion about vocational education and its usefulness 

- Give opportunity to sit for the admission test in all engineering universities 

- Establish more govt. and non govt. institutions 

- Provide scholarship for graduates enrolled into higher education 
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- Establish higher level vocational institution at Upazila level 

- Increase social awareness through mass media 

- Open Alim (voc) courses in the Alim Madrasahs 

- Make the higher education free of cost 

- Increase job opportunities for the vocational graduates who completed higher level 

- Increase facilities for the institutes which are offering HSC (voc) or Diploma courses 

- Establish specialized vocation university only for the graduates who completed 

certain level of vocation education. 

Moreover the experts suggested to develop a proper govt. policy and necessary initiatives to 

encourage the Dakhil (voc) graduates in next higher level of vocational education.  
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I. Ways of creating supporting BTEB affiliated private institutes to 

capacity building 

 

Figure 49: Qualification of the instructors of Madrasahs 

Data shows that the instructors teaching different trades in the Madrasahs are not fully 

competent to teach Dakhil (voc) courses. According to the instructors, only 7.2% instructors 

are highly competent while majority (60.4%) are moderately competent and 27% are less 

competent. On the other hand, only 4.2% superintendents noted that the instructors are 

competent to teach the Dakhil (voc) course while 30.2% superintendents think the instructors 

are moderately competent and another 30.2% think them as less competent. It is noted that 

35.4% superintendents think their instructors are incompetent to teach the trades of Dakhil 

(voc) courses. 

 

Figure 50: Infrastructural facilities of Madrasahs 

7.2% 

60.4% 

27.0% 

5.4% 4.2% 

30.2% 30.2% 
35.4% 

0% 

10% 

20% 

30% 

40% 

50% 

60% 

70% 

80% 

90% 

100% 

Highly competent Moderately 
competent 

Less competent Incompetent 

Instructors Superintendents 

7.20% 

35.10% 

51.40% 

6.30% 
1.2% 

20.2% 

35.4% 

43.2% 

0% 

10% 

20% 

30% 

40% 

50% 

60% 

70% 

80% 

90% 

100% 

Sufficient Moderate Few None 

Instructors Superintendents 



133 
 

Infrastructural facilities are also not good in the Madrasahs to operate Dakhil (voc) courses. 

Data shows that only 7.2% instructors and 1.2% superintendents think their institutional 

facilities are sufficient while 35.1% instructors and 20.2% superintendents think they have 

moderate facilities. On the other hand, 51.4% instructors and 35.4% superintendents reported 

that they have very few infrastructural facilities while 6.3% instructors and 43.2% 

superintendents think they do not have facilities for Dakhil (voc) courses. 

 

Figure 51: Teachers of Govt. institutions monitor academic activities of Madrasahs 

The instructors of govt. vocational institutions do not usually monitor the academic activities 

of the Madrasahs particularly the Dakhil (voc) courses. Data shows that 33.3% teachers 

expressed as they monitor academic activities of Dakhil (voc) courses however only 12.2% 

superintendents agreed. The superintendents and instructors informed that Principal of TSC, 

Chief instructor and Department Heads visit the Madrasahs in some cases. 

 

Figure 52: Have scope to share skills and experiences among instructors of govt. and non-govt. 

institutions 
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opportunities of sharing skills and experiences are not available in all areas. According to 

majority of the instructors and superintendents there is no scope to share skills and 

experiences among instructors of govt. and non-govt. institutions.  

The instructors and superintendents suggested to create scope of monitoring of affiliated 

vocation institutes by the govt. institutes specially by the TSCs. They think that it would 

increase capacity of the instructors teaching Dakhil (voc) trades as well as increase the 

quality of teaching learning practices in the Madrasahs. They also identified several ways to 

introduce and ensure monitoring which are: 

- Visit by Principals, chief instructors and trade instructors of TSC 

- Discussion and sharing among instructors of Madrasahs and TSC 

- Discussion and sharing among instructors of Madrasahs  

- Faculty exchange for taking class in Madrasahs at least twice in a month 

The instructors and superintendents of the Madrasahs think that the govt. institutions can take 

several initiatives for improving professional skills of them. In this regard, they suggested to 

– 

- Introduce trade based training for the Madrasah instructors 

- Sharing working experiences with the trade teachers 

- Sharing trade related equipments with the Madrasahs 

- Assessing skills of Madrasah teachers and provide feedback for improving 

- Mentoring by the chief instructors and senior instructors of TSCs 

- Sharing lab facilities with the Madrasah teachers 

- Arrange lab visits for the teachers in TSCs 

- Exchange faculty among the institutes 

- Arrange seminar and discussion sessions with the Madrasah teachers 

Furthermore, the instructors and superintendents also added some recommendations for 

improving learning and skills of the Dakhil (voc) students studying in different Madrasahs. 

They think that the govt. institutes especially the TSCs can take several initiatives for 

improving the quality of the Dakhil (voc) graduate through supports. According to them these 

initiatives would be –  

- Appointing trade-based qualified teacher 

- Create opportunity to visit govt. institutions specially TSC  
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- Give opportunity to do class in govt. institutions 

- Create opportunity to do practical classes and use the workshops in govt. institutes 

- Arrange training for students of Madrasahs 

- Conduct several theoretical and practical classes by the expert teachers of TSCs or 

govt. institutes 

- Emphasize give on the industrial attachment and make a collaboration with TSC in 

this regard 

- Proper monitoring and mentoring is required during theoretical classes, practical 

classes and industrial attachment period 

- Formative assessment should be prioritized focusing on particular skills related to 

trades. 

 

All the experts think that the govt. institutions of vocational education can provide 

assistance to the non- governmental organizations and also ensure proper monitoring. 
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Chapter 4: Results and Discussion 

Based on analysis of the collected data from different sources several major findings have 

been identified in this study. The findings are presented below in line with the identified 

specific objectives. 

4. 1Existing status of Dakhil (Vocational) courses 

 Almost all (except General Mechanics) the participants of Dakhil (voc) in this survey 

graduated from the Madrasahs attached with general education. Among these 

institutions, more than half (53.8%) have MPO while 46.2% institutions are not 

enjoying MPO. 

 Majority of the Dakhil (voc) graduates selected their trade considering the opportunity 

to rapid income (40%), social respect (33%), opportunity to more income (30.4%) and 

job demand in local market (31%). Moreover, they also thought about job demand in 

international market, social acceptability and family choices for choosing their trades 

at Dakhil (voc) level.  

 It is found that only 3.7% of Dakhil (voc) graduates and 36.8% Superintendents 

confirmed the existence of Job Placement Cell at their Madrasahs while one-third 

(38.9%) of their graduates do not know about the existence of Job Placement Cell. 

More than half (56.1%) of the Dakhil (voc) graduates are informed about their 

professions during study while 43.9% are not informed. Majority of the Dakhil (voc) 

graduates received guidance about professions during their study from the Counseling 

and Guidance Cell in which it exists. However, it varies from trade to trade. Finally 

almost all the graduates of Dakhil (voc) got some information about self-employment 

opportunities related to their trades.  

 According to 42.6% instructors the Dakhil (voc) courses have moderate level of 

recognition in their graduates’ family and society. Most of the experts reported that in 

the rural settings only students with low grades enter into this education. It shows the 

low level of social acceptance of vocational education. That is why it is not believed 

to have much dignity. The stakeholders suggested several initiatives to increase 

recognition of Dakhil (voc) course at family and society. Their major suggestions are: 

Ensure jobs in local market through collaboration; Develop awareness of community 
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people; Provide available higher education opportunities; Create linkage between 

industry-institute collaboration; Ensure quality education through hands on activities 

by qualified subject-based teacher; Create opportunity for establishing self-

employment; Provide stipend for the vocational students; Increase promotion and 

campaign on the necessity of vocational education etc. 

4.2 Employment status of Graduates of Dakhil (Vocational) courses 

 Higher study is a common tendency of the Dakhil (voc) graduates considering all 

grades. 77.5% of the sampled Dakhil (voc) graduates of all trades continue their study 

at next or higher level. Very few graduates are in Job (3.1%) and self-employment 

(7.3%). However, 16.6% graduates are neither doing any job nor studying at higher 

level. 

 Most (81.8%) of the employed Dakhil (voc) graduates of all trades are involved in 

temporary and part-time jobs whereas18.2% graduates of all trades have permanent 

and full time job. Majority (63.6%) of sampled Dakhil (voc) graduates got 

employment in private sector while 18.2% got employment in government sector. 

Very few got jobs in Multi-National (9.1%) companies. One-third (36.4%) of the 

employed Dakhil (voc) graduates are doing their jobs in both municipality and 

Growth Center areas while 27.3% graduates are involved in employment located in 

villages.  

 Time varies for trade to trade for getting gob after completing their Dakhil (voc) 

degree. Graduates of Welding and Fabrication get job immediately after completing 

their Dakhil (voc) degree while it is half (50%) for Building Maintenance trade and 

one-third (33.3%) for General Electronics trade. It is noticeable that all the graduates 

of General Mechanics and one-third (33.3%) of Farm Machinery entered into jobs 

before starting their Dakhil (voc) course. 

 More than half (54.5%) of employed graduates are demanding more skills during their 

Dakhil (voc) course. Only 27.3% Dakhil (voc) graduates think that they can satisfy 

the demand of their employers and clients using their learned skills. All the experts 

agreed that graduates of vocational education have average level of skills, which 
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should be more enriched. They also noted that this level of skills won’t help them to 

compete in their job sector.  

 Majority (64.4%) of the employers think that achieved skills of the Dakhil (voc) 

graduates are not enough to fulfill their demand although one-third employers think 

oppositely. The major reasons are: The graduates have subject knowledge but do not 

have proper skills; The graduates have less knowledge about machinery tools and 

equipment; The graduates do not have enough practical experience about their work; 

Communication skill of the graduates is poor; Less opportunity of applying the 

achieved skills in real job; The skill coverage under the trades is not matched fully 

with the present job demand. However, Experts opined that Graduates' skills are 70% 

up to mark and their certificate is pretty acceptable in the internal job market. 

Graduates do not seem to have service oriented mindset. Moreover, All the trades 

under Dakhil (voc) degree are not equally recognized in the job market and employers 

have too many expectations about the graduates. 

 The Dakhil (voc) graduates established their self-employment enterprises at different 

areas. Data shows that 23.1% of graduates’ self-employment location is at Pourosova, 

30.8% of graduates’ self-employment is at Upazilla sadar, 19.2% of graduates’ self-

employment location is at Growth center areas and 26.9% of graduates’ self-

employment location is at village areas. The major reasons of involving in self-

employment are mainly to create employment for own and get financial benefits from 

such employment. 53.8% of the self-employed Dakhil (voc) graduates achieved some 

skills during courses to establish self-employment.  

 Financial investment is a common phenomenon for anyone to initiate self-

employment enterprise. 57.7% of Dakhil (voc) graduates arrange finance from 

own/family to establish their self-employment opportunities while 15.4% graduates 

arrange Bank loan, 38.5% arrange finance from relatives and 11.5% arrange finance 

from NGO loan. However, none of the self-employers take Govt. loan in establishing 

their self-employment enterprises. It is also found that the Dakhil (voc) certificate 

does not generally assist the graduates to get loan from either govt. or non-govt. 

sources to establish self-employment enterprises. 
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 Moreover, 16.9% graduates remain unemployed for 2/3 years while 18.6% graduates 

remain unemployed for 1/2 years. The major reasons are: lack of job opportunities in 

the local market; unavailability of industry and factory at local level; less opportunity 

to create self-employment; cannot effort the finance to establish self–employment 

enterprise; less value of certificate in the job market; less value of certificate etc. 

4.3 Level of Satisfaction of the Graduates 

 Most of the Dakhil (voc) graduates are not satisfied with their starting salary or 

earning Starting salary is between 3001.00-6000.00 TK for most of the graduates of 

almost all trades. Data shows that 45.5% graduates are getting 3001-6000 Tk per 

month as salary while 27.3% graduates are getting 6001-10000 Tk and 18.2% 

graduates are getting 10001-15000 Tk. Few (9.1%) graduates are getting more than 

15000 Tk per month as salary. Moreover, only 27.3% Dakhil (voc) graduates have 

overtime facilities in their workplaces. The payment for overtime is not enough as it 

starts from 75 Tk to 100 Tk per hour and all the employees showed their 

dissatisfaction to the payment for overtime.  

 All the Dakhil (voc) working graduates are not happy with the facilities of their 

workplaces. They showed their dissatisfaction towards all the aspects of company 

rules in their job places. The graduates showed their dissatisfaction towards weekly 

working days, social recognition and promotion opportunity. They also showed their 

low satisfaction towards weekly holyday, daily working hours, salary, relevancy of 

trade and work, job security and job rules at their work places.  

 The graduates are not fully satisfied to the environment of their workplaces. The 

graduates’ satisfaction is found average to majority aspects while it is low to some 

issues. 

 Most of the the graduates showed their high satisfaction towards Job Environment, 

Safety Environment for male and female and Awareness about Sexual harassment 

among colleagues at their work place. Furthermore, they showed their average 

satisfaction towards Scope to share opinion with colleague and Scope to share opinion 

with Employer at their work place. Graduates also expressed their dissatisfaction 

towards Helpful environment for male and female at their work place. 
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 The graduates of showed their high satisfaction towards sex-separated toilets, 

facilities for pure water, health facilities for women and enough use of safety 

equipment at their work place and where it is available. Furthermore, they expressed 

average satisfaction towards Day care centre and enough primary treatment facilities 

at their work place. 

 The Dakhil (voc) graduates expressed their average satisfaction towards all the issues 

of housing facilities, transport facilities, canteen, and insurance, own medical facilities 

and special facilities for disable at their work place.  

 Changing job is a common occurrences found among the graduates. Dakhil (Voc) 

graduates change their job over the time. 27.3% Dakhil (voc) graduates have already 

changed their previous jobs and majority (62.5%) wants to change present job. The 

major reasons of changing jobs are: to start own business; to re-start education in the 

next level; to establish self-employment enterprise; to get higher salary. 

 The present jobs of the graduates are completely dignified for 27.3% family while it is 

partially dignified for 45.5% and moderately dignified for 27.3% family. Similarly, at 

friend circle, their jobs are completely dignified for 27.3% while it is moderately 

dignified for 54.4% and partially dignified for 18.2%.  

 Graduates are not usually interested to change their present self-employment status 

except the graduates. The major reasons behind the continuation of their present self-

employment status. The major reasons are: lack of job source; to earn more income 

for family; to be more skilled through their own works; can earn more rather than 

salary from jobs etc. Moreover, the present self-employment is fully recognized to the 

family members for 53.8% graduates while it is 15.4% for partial recognition and 

30.8% for moderate level of recognition. Similarly, their present self-employment is 

fully recognized to their friends for 50% graduates whereas it 23.1% for partial 

recognition and another 23.1% for moderate recognition.  

 The self-employed Dakhil (voc) graduates have different level of satisfaction towards 

the facilities available for operating their self-employment enterprises in their working 

areas. Data shows that around half of the self-employed graduates are highly satisfied 

towards supply of capital while it is 46.2% towards supply of skilled manpower and 
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42.3% towards supply of equipments and supply of raw materials. It is also found that 

majority (65.4%) of the self-employed graduates are highly satisfied towards the 

marked demand of their product while 42.3% are highly satisfied towards income 

from their self-employment. Their less satisfaction is found more towards the supply 

of capital in compare to other aspects. 

4.4 Level of satisfaction of the employer on graduates’ performance 

 The employers are not dissatisfied to the knowledge, skills and performance of the 

Dakhil (voc) graduates working in their industries or workshops. Employers’ higher 

satisfaction is found more to the theoretical knowledge, skills, interest on work, 

attitude towards work, capability to handover assigned job timely, punctuality, 

honesty, discipline, collegial relation, respect to others and interest to learning new 

skills.  

 Employers’ satisfaction level is comparatively less to the computer skills of graduates, 

mathematical skills, communication skills, understanding ability of tasks, creative 

thinking, skills and interest to solve problems, challenge taking mentality, innovative 

ideas, quality of performance, productivity, responsibility, leadership capacity and 

adaptation ability in new and unexpected situation. 

 Most (83.6%) of the employers confirmed that the vocational graduates are 

comparatively more competent that the general workers. The reasons are vocational 

graduates have basic knowledge and skills on trade related jobs; practical experience 

on related jobs; can understand their instructions easily; can work fast than the general 

graduates and productivity of vocational graduates is higher than that of general 

workers. 

4.5 Job demand for Dakhil (Vocational) graduates 

 59.4% of Dakhil (voc) graduates informed about the existence of relation between 

studied trade and industry work although 40.6% graduates noticed that no relation 

between studied trade and industrial works exists. Moreover, 43.8% graduates noted 

that they found complete relation between their studied trades and their works in 

industries while 39% graduates noted it as partial, 7.6% noted as minimum and 9.5% 

noted it as none. 
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 Experts thought contents in the textbooks have a relation with the local and 

international job sectors. They also think proper implementation of the contents need 

to be ensured in the classroom and need to create students opportunities to make a 

relation their learning contents with the local and international job sectors. However, 

other experts think the contents provided in the textbooks there is a lack of relevancy 

with the local and international job sectors.  Relevancy is not enough. In addition, 

there is a lot of criticism in this case and internal market is lagging behind compared 

to external market. 

 The Dakhil (voc) graduates have different opinion regarding the location of works 

related to their trades. 43.1% of the Dakhil (voc) graduates informed that works are 

available in the city corporation areas while around one-third informed that the 

working locations are the pourosova and village areas. The job opportunities are not 

adequate enough for the Dakhil (voc) graduates considering all locations.  

 Dakhil (voc) certificate does not get high importance in the local job market. 

According to the graduates, superintendents, instructors and employers it is found that 

it has partial and low importance in the local job market. The employers also 

identified some reason behind this low importance of this certificate. The major 

reasons are: Lack of skills of the graduates related to jobs; less technical knowledge of 

the graduates; lack of practical experience of the Dakhil (voc) graduates; tendency to 

change jobs; demand of higher salary; no significant differences between general and 

vocational graduates’ skills. 

 Majority of the Dakhil (voc) graduates do not know about the available scopes of 

work in the international market. According to one-fourth (25.6%) of the graduates 

scope of work is available in the international job market. However, 10.4% graduates 

informed that working scope is not available. Same picture was revealed from the 

superintendents’ and Instructor’s data.  

 Almost all of the graduates and Instructors provide guidelines for creating job in local 

market. These are- Government initiatives need to be taken to establish industries; 

Communications between industry-institution need to be strengthened; Create more 

internship opportunities in the industries; Increase private and government investment 

in the vocational sectors; Policy needs to be taken to emphasize recruiting vocational 



143 
 

graduates in the job market with priority; Specialized recruitment system for 

vocational graduates needs to create in government job sector; Increase awareness of 

the employers and change the social outlook; Create opportunity to offer loan for 

establishing self-employment enterprises from govt. and non-govt. sectors. 

4.6 Present status of Curriculum 

 Graduates’ View 

- Present status of Agro Based Food Curriculum 

 Graduates of Agro Based Food agreed that the language of their textbooks is easy 

(100%), interesting (91.7%), well described (75.0%), modern (58.3%), and have 

sufficient information (41.7%). Majority of the graduates (58.3%) agreed that the 

contents of textbook are compatible with curriculum goal. Most of the graduates 

(83.3%) are agreed that question in the exercises are compatible with learning 

outcome. 50% graduates think that their skills are assessed properly through 

examinations.  

 Majority of the graduates agreed that their Madrasahs do not have sufficient 

instruments necessary for their trade. Majority of the graduates agreed with their 

teachers have wide knowledge and skill (58.3%) and teaching-learning process is 

participatory (75%).  41.7% graduates disagreed on having sufficient opportunities for 

industrial attachment. 58.3% disagreed on successful completion of industrial 

attachment and 50% disagreed on the effectiveness of industrial attachment. Majority 

of the graduates agreed that the Dakhil (voc) course is overloaded compare to Dakhil 

(general) course.  

- Present status of General Electronics Curriculum 

 Graduates of general electronics trade agreed that their textbook is interesting 

(76.0%), easy (60.0%) and the well described (56.0%), modern (52.0%), have 

sufficient information and illustration is understandable. 68.0% graduate agreed that 

the content of textbook is compatible with curriculum goal. In addition, 64.0% 

graduated agreed that the content of textbooks are aligned with trade work. 68.0% 

graduates mentioned that their skills are evaluated properly through examination.  
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 52.0%) graduates agreed that their institutions have sufficient opportunities for course 

operation. 72% graduates agreed that their teachers have wide knowledge and skill. 

Moreover, 48.0% graduates pointed out that the industrial attachment was effective. 

36.0% graduate agreed that the Dakhil (voc) was overloaded compare to Dakhil (gen). 

- Present status of Automotive Curriculum 

 Graduates of automotive trade agreed that the language of their textbooks is easy 

(85.7%), interesting (81.0%), modern, working process in well described and 

illustration makes lesson easily understandable and have sufficient information 

(71.4%). Majority of the graduates (81.0%) agreed that the contents of textbook are 

compatible with curriculum goal. Most of the graduates (85.7%) are agreed that 

question in the exercises are compatible with learning outcome. 52.4% graduates 

think that their skills are assessed properly through examinations. 

 Less than half of the graduates agreed that they have sufficient instruments necessary 

for their trade (42.9%). Most of the graduates agreed with their teachers have wide 

knowledge and skill (90.5%) and teaching-learning process is participatory (71.4%). 

66.7% graduates agreed on having sufficient opportunities for practical work. 66.7% 

graduates agreed on successful completion of industrial attachment and 71.4% agreed 

on the effectiveness of industrial attachment. More than half of the graduates agreed 

that Dakhil (voc) course is overloaded compare to Dakhil (general) course. 

- Present status of Building Maintenance Curriculum 

 Graduates of building maintenance trade agreed that their textbook was interesting 

(57.1%), easy (53.4%), modern (47.6%) have sufficient information and illustration is 

understandable (47.6%). 71.4% agreed that the contents of textbook are compatible 

with curriculum goal. 33.3% of graduates agreed that question in the exercises are 

compatible with curriculum outcome.  

 42.9% of the graduates think that their institutions have sufficient opportunities to 

operate the courses.  47.6% graduates stated that their teachers have sufficient skills. 

47.6% graduates agreed on sufficient opportunities for practical work and 28.6% 

graduates agreed that the Dakhil (voc) course is overloaded compare to Dakhil 

(general) course.  
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- Present status of Civil Construction Curriculum 

 Graduates of Civil Construction agreed that language of their textbooks is easy 

(100%), interesting (85.7%), well described (100%), modern (85.7%), have sufficient 

information (85.7%) and illustration is understandable (85.7%). 85.7% graduate 

agreed that the content of textbook is compatible with curriculum goal. Most of the 

graduates agreed that question in the exercise is compatible with learning outcome 

(85.7).  

 71.4% graduates agreed that their institutions have sufficient opportunities for course 

operation and most of the graduates (85.7%) agreed that their teachers are skilled. 

More than half of the graduates (57.1%) mentioned that they have sufficient 

opportunity for practical and 71.4% graduate agreed that the Dakhil (voc) was 

overloaded compare to Dakhil (general).  

- Present status of Computer and Information Technology Curriculum 

 Graduates of Computer and Information Technology agreed that the language of their 

textbooks is easy (87.5%), interesting (85.7%), well described (81.8%), modern 

(69.7%) and have clear illustration (54.5%). 75.8% graduates agreed that the contents 

of the textbook are compatible with curriculum goal and 63.60% graduates agreed 

that questions in the exercises are compatible with learning outcome. 69.7% graduates 

think that their skills are assessed properly through examinations. 

 72.7% graduates of Computer and Information Technology think that their Madrasahs 

do not have sufficient opportunities to operate courses. 43.4% of the graduates think 

that their teachers are skilled enough to teach them and 60.6% graduates agreed that 

their teachers have wide knowledge. Only 27.3% graduates agreed on having 

sufficient opportunities for industrial attachment. 36.40% disagreed on successful 

completion of industrial attachment and 63.60% disagreed on the effectiveness of 

industrial attachment. 66.70% of the graduates agreed that the Dakhil (voc) course is 

overloaded compare to Dakhil (general) course. 
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- Present status of Dress Making Curriculum 

 Graduates of Dress Making trade agreed that the language of their textbooks is 

interesting (100%), easy (95.7%), well described (78.3%), modern (82.60%) and have 

clear illustration (78.3%) and understandable (87%). 100% graduates agreed that the 

contents of the textbook are compatible with curriculum goal and 95.7% graduates 

agreed that the questions in the exercises are compatible with learning outcome. 

95.7% graduates think that their skills are assessed properly through examinations. 

 78.3% graduates of Dress Making trade think that their Madrasahs have sufficient 

opportunities to operate courses. 100% graduates think that their teachers are skilled 

enough to teach them and 73.9% graduates agreed that their teachers have wide 

knowledge. 87% graduates agreed on having sufficient opportunities for industrial 

attachment. Only 13% graduates disagreed on successful completion of industrial 

attachment and 87% graduates agreed on the effectiveness of industrial attachment. 

Only 13% graduates agreed that the Dakhil (voc) course is overloaded compare to 

Dakhil (general) course. 

- Present status of Electrical Maintenance Works Curriculum 

 Graduates from Electrical Maintenance Works agreed that the language of their 

textbook is easy (19.0%), interesting (61.9%) and have clear illustration (57.6%). 

66.7% graduates agreed that the contents of textbooks are compatible with curriculum 

goal. 57.1% graduates agreed that questions in the exercises are compatible with 

learning outcome. 61.9% graduates think that their skills are assessed properly 

through examinations. 

 42.9% graduates think that their institutions have sufficient opportunities to operate 

these courses. 81.0% graduates stated that their teachers have sufficient skills to teach 

them. However 52.4% graduates agreed on Madrasha having sufficient opportunities 

for industrial attachment. About 47.6% graduates agreed that Dakhil (voc) course is 

overloaded compare to Dakhil (general) course. 
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- Present status of Farm Machinery Curriculum 

 Graduates from Farm Machinery trade agreed that the language of their textbooks is 

easy (71.4%). About 42.9% graduates agreed that the content of the textbook is 

compatible with curriculum goals. 38.1% graduates agreed that question in the 

exercise is compatible with learning outcome. 66.7% graduates agreed that their 

skills are assessed properly. 

 About 52.4% graduates agreed that their institutions do not have sufficient 

opportunities for course operation. 28.6% graduates agreed that their teachers are 

skilled enough to teach them. However, 57.1% graduates strongly disagreed that 

they have sufficient opportunities for industrial attachment.  61.9% graduates 

partially agreed that Dakhil (voc) course is overloaded compare to Dakhil (general) 

course. 

- Present status of Fish Culture and Breeding Curriculum 

 Graduates of Fish Culture and Breeding agreed that language of their textbooks is 

easy (72.7%), interesting (86.4%), well described (63.6%), modern (86.4%), have 

sufficient information (59.1%) and illustration is understandable (59.1%). 72.7% 

graduate agreed that the content of textbook is compatible with curriculum goal. 

Majority of the graduates agreed that their skills are evaluated properly through 

examination (77.3%).  

 Majority of the graduates agreed that they do not have sufficient instruments 

necessary for their trade. Majority of the graduates agreed with their teachers have 

wide knowledge and skill (68.2%) and teaching-learning process is participatory 

(81.8%). 63.6% graduates agreed on having sufficient opportunities for practical 

work. 40.9% graduates agreed on successful completion of industrial attachment and 

54.5% agreed on the effectiveness of industrial attachment. More than half of the 

graduates agreed that Dakhil (voc) course is overloaded compare to Dakhil (general) 

course. 
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- Present status of Food Processing and Preservation Curriculum 

 Graduates of Food Processing and Preservation agreed that language of their 

textbooks is easy (77.8%), interesting (88.9%), well described (63.0%), modern 

(88.9%), have sufficient information (70.4%) and illustration is understandable 

(70.4%). 88.9% graduate agreed that the content of textbook is compatible with 

curriculum goal. Majority of the graduates agreed that question in the exercise is 

compatible with learning outcome (63.0%). More than half of the graduates agreed 

that their skills are evaluated properly through examination (51.9%).  

 Majority of the graduates agreed that they do not have sufficient instruments 

necessary for their trade. Majority of the graduates agreed with their teachers have 

wide knowledge and skill (70.4%) and teaching-learning process is participatory 

(66.7%). 33.3% graduates agreed on having sufficient opportunities for practical 

work. 29.6% graduates agreed on successful completion of industrial attachment and 

33.3% agreed on the effectiveness of industrial attachment. More than half of the 

graduates agreed that Dakhil (voc) course is overloaded compare to Dakhil (general) 

course.  

- Present status of General Mechanics Curriculum 

 Graduate of General Mechanics trade agreed that the language of their textbooks is 

easy (90.9%), interesting (86.4%), well described (72.7%) and modern (63.6%), 

illustrations of are clear (68.2%) and understandable (59.1%). 59.1% graduates agreed 

that the content of textbook is compatible with curriculum goal. 45.5% graduates 

agreed that questions in the exercises are compatible with learning outcome. 27.3% of 

them agreed partially that their skills are assessed properly through examination. 

 54.5% of the graduates stated that institutions do not have sufficient instruments 

necessary for their trades.  54.5% graduates agreed that their teachers are skilled and 

have wide knowledge. 54.5% graduates agreed partially that their teaching learning 

method was participatory. 50.0% graduates strongly disagreed on having sufficient 

opportunities for industrial attachment. Only 31.8% graduates agreed on successful 

completion of industrial attachment and 27.3% graduates agreed on the effectiveness 
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of industrial attachment. 22.7% graduate agreed that the Dakhil (voc) was overloaded 

compare to Dakhil (general) courses. 

- Present status of Poultry Rearing and Farming Curriculum 

 Graduate of Poultry Rearing and Farming trade agreed that the language of their 

textbooks is easy, interesting and modern (91.7%), well described (83.3%)%), 

illustrations of are clear and understandable (83.3%) and have sufficient information 

(100%). 83.3% graduates agreed that the content of textbook is compatible with 

curriculum goal and questions in the exercises are compatible with learning outcome.  

 83.3% of the graduates stated that institutions do not have sufficient instruments 

necessary for their trades. 50.0% graduates agreed that their teachers are skilled and 

75.0% agreed that teachers have wide knowledge. 75.0% graduates stated that their 

teaching learning method was not participatory. All the graduates disagreed on having 

sufficient opportunities for industrial attachment. Only 16.7% graduates agreed on 

successful completion of industrial attachment and 75.0% graduates disagreed on the 

effectiveness of industrial attachment. 25.0% graduate agreed that the Dakhil (voc) 

was overloaded compare to Dakhil (general) courses. 

- Present status of General Electrical Works Curriculum 

 Graduates of General Electrical Works agreed that language of their textbooks is easy 

(52.0%), interesting (60.0%), well described (60.0%), modern (44.0%), have 

sufficient information (60.0%) and illustration is understandable (64.0%). 72.0% 

graduate agreed that the content of textbook is compatible with curriculum goal. 

52.0% of the graduates agreed that question in the exercise is compatible with 

learning outcome. 48.0% graduates agreed that their skills are evaluated properly 

through examination. 

 Less than half of the graduates agreed that they do not have sufficient instruments 

necessary for their trade. Majority of the graduates disagreed with their teachers have 

wide knowledge and skill (60.0%) and they also disagreed that teaching-learning 

process is participatory (56.0%). 32.0% graduates agreed on having sufficient 

opportunities for practical work. 68.0% graduates disagreed on successful completion 

of industrial attachment and 24.0% graduates agreed on the effectiveness of industrial 
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attachment. Few graduates agreed that Dakhil (voc) course is overloaded compare to 

Dakhil (general) course.  

- Present status of Fruit and Vegetable Cultivation 

 Graduates of Fruit and Vegetable Cultivation trade agreed that the language of their 

textbooks is interesting (25%), easy (75%), well described (37.5%), modern (12.50%) 

and have clear illustration (37.5%) and understandable (12.5%). 50% graduates 

agreed that the contents of the textbook are compatible with curriculum goal and only 

12.5% graduates agreed that the questions in the exercises are compatible with 

learning outcome. 100% graduates think that their skills are not assessed properly 

through examinations. 

 25% graduates of Fruit and Vegetable Cultivation Trade think that their Madrasahs do 

not have sufficient opportunities to operate courses. 25% of the graduates think that 

their teachers are skilled enough to teach them and 12.50% graduates agreed that their 

teachers have wide knowledge. 87.5% graduates disagreed on having sufficient 

opportunities for industrial attachment and 87.5% disagreed on successful completion 

of industrial attachment. Only 12.5% agreed on the effectiveness of industrial 

attachment. 12.50% graduates agreed that the Dakhil (voc) course is overloaded 

compare to Dakhil (general) course. 

- Present status of Welding and Fabrication 

 Graduates of Welding and Fabrication agreed that the language of their textbooks is 

easy (62.5%), have clear illustration (50%). About 81.2% graduates agreed that the 

contents of textbooks are compatible with curriculum goal. 93.8% graduates are 

agreed that question in the exercises are compatible with learning outcome. 68.80% 

graduates agree that their skills are evaluated properly. 

 About 37.5% graduates agreed that their institutions have sufficient opportunities for 

course operation. 56.2% graduates agreed that their teachers are skilled enough to 

teach them. 50% graduates stated that they have sufficient opoortunities for industrial 

attachment. About 50% graduates agreed that Dakhil (voc) course is overloaded 

compare to Dakhil (general) course.  
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 Instructor’s view about the status of present Dakhil (voc) curriculum 

 68.6% graduates completely agreed with the easy language in textbooks of Dakhil 

(voc) courses. However, less than half of the instructors completely agreed with other 

issues such as updated curriculum, sufficient information in the textbook, well 

described work pressure, clear illustration that was comprehend for learning. Again, 

more than half of the instructors partially agreed with the issues that there was 

sufficient information in textbooks, the illustration of textbooks was clear that was 

understandable for learning.  

 52.1% graduates completely agreed on the topic that contents of textbook were 

relevant for achieving the curriculum goals. On the other hand, less than half of the 

instructors completely agreed on other issues of this trade, these are interesting 

subject, job relevant course content and sufficient trade-based subject. 

 63.3% graduates completely agreed that the time for this course was sufficient. 

However, 35.5% graduates completely agreed that the course load of vocational 

courses was higher than Dakhil (general). 

  Majority of the instructors agreed that the questions included in textbook exercises 

are able to justify learning outcomes either completely or partially. Majority of the 

instructors partially agreed that the institutions have sufficient infrastructural 

facilities, enough opportunity and sufficient machineries for trade based skill 

development 

 Superintendents’ view about the status of present Dakhil (voc) curriculum 

Majority of the superintendents agreed that the vocational curriculum is updated considering 

present market demand. Moreover, majority superintendents also agreed that the teachers are 

efficient and have skills, their teaching-learning methods are interesting to students, practical 

classes and internship are held appropriately, course load in higher than Dakhil (general) 

courses and the monitoring is held for proper implementation. However, majority 

superintendents claimed that the infrastructural facilities are not adequate in the Madrasahs. 
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 Opinion of Exerts on curriculum 

 Experts have different opinion about the curriculum that is up to date or not. Some of 

them think recent curriculum is up to date and it updates on regular basis. They also 

noted that major changes take place every five years. However, they agreed about the 

problem of its implication. Besides, other experts think it is not very updated and they 

also recommended reforming it. Furthermore, they also think that students’ interests 

are declined in this curriculum. 

 Classes and teachers of Dakhil (voc) courses 

 63.7% of the Dakhil (voc) graduates classes were taken regularly. Subject based 

teachers were not available in all Madrasahs although most of the graduates (93.8%). 

The scarcity of subject-based teacher is severe in the Madrasahs and full time teachers 

are not availability in all Madrasahs to teach the trade related subjects. 

 The Madrasahs have limited scope for students to learn through hands-on activities 

related to their trades. A very little scope to arrange hands-on activities to facilitate 

students’ learning. The instructors and superintendents argued that scope for 

arranging hands-on activities is not sufficient. Moreover, most of the superintendents 

noticed that they do not have modern equipments in their lab/workshop to use in 

teaching and practical classes. 

 There is scope of hands on experience in teaching learning activities in our curriculum 

mentioned by some of the experts. They think there is scope of this in every trade. 

However, they also think this requires proper monitoring and there is a shortage of 

manpower in this case. Besides, other experts think there is a little scope for hands-on 

activities provided in our curriculum. They also noted that we need more facilities in 

our laboratories, teachers need proper training private institutions provide more hands 

on activities and Governmental institutions give more emphasize on enrollment. 

 The monitoring and assessment of industrial training is not properly implemented by 

the authorized teachers or personnel. According to the superintendents, monitoring 

and assessment of industrial training were occurred in majority cases however 

graduates’ skill assessment through practical examination was occurred in 46.2% 

cases. 
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 All the experts think that the current assessment system is valid and effective for 

assessing the students learning. Moreover, CBT&A method is not much popular to the 

Dakhil (voc) graduates. Only 21.7% graduates informed that they were assessed 

through CBT&A method during their course. According to the graduates who 

admitted of using CBT&A in assessment, 41.7% think that it was fully appropriate to 

assess their learned skills.  

 Strengths and Weaknesses of the Dakhil (voc) Curriculum 

The graduates, instructors, superintendents and employers identified several strengths and 

weaknesses of the existing Dakhil (voc) curriculum. According to them the major strengths of 

the Dakhil (voc) curriculum are: 

- Syllabus has included all the important contents 

- Scope of formative assessment during course 

- Textbooks are written in Bangla and easy language 

- Scope of hands-on activities focusing on skills 

- Scope of industry attachment for internships 

Furthermore, they also identified several weaknesses of the existing Dakhil (voc) curriculum. 

According to them the major weaknesses are: 

- Syllabus is not updated considering the contemporary job demands 

- Huge syllabus which creates loads on teachers and students and extra time is needed 

to complete the syllabus 

- Less vocation related subjects 

- Illustrations used in the books are not clear 

- Theoretical parts are not similar with practical parts 

- Less focus is given on trade related skills 

- Textbooks included old and back dated technologies and machineries  

- Theoretical part is more detailed than practical part 

- Lack of monitoring 

- Less scope to develop communication and management skills 

Based on the weaknesses several changes have been suggested by the respondents. The major 

suggested changes are:  
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- Revision of curriculum is essential considering present market demand including local 

and international job market 

- Add new equipment and machineries in curriculum 

- Develop textbooks according to the revised curriculum  

- Include more vocational related subject and reduce general subjects 

- Practical part is more needed than theoretical part 

- Give more importance in trade based subjects 

- Develop more practical oriented syllabus and increase more practical classes 

- Add colorful pictures of equipment and machineries in textbooks and their detailed 

descriptions 

- Add servicing part for new machineries with both practical and theoretical knowledge 

- Increase opportunities to gather practical experiences from related industries 

- Management and communication skills need to be included in curriculum 

Moreover, all the experts think that there is a scope for revise the current curriculum and need 

to revise it in every 3- 5 years. They also think that as the Curriculum development is a 

continuous process, it should include increasing number Technical subjects as the fewer 

number of technical subjects constraints students opportunities to participate in the job 

market. 

4.7 Ways of creating overseas and local career pathways 

 In a highly competitive global economy, the prosperity of the citizens and the success 

of employers increasingly depend on the education and skills of the workforce. The 

Six Key Elements identified in the joint framework are actions that states and local 

areas can take to develop and implement Career Pathways systems:  

1. Build Cross-System Partnerships  

2. Engage Employers/Identify Key Industry Sectors  

3. Design Education and Training Programs that Meet the Needs of Participants  

4. Identify Funding for Sustainability and Scale  

5. Align Policies and Programs  

6. Align Cross-System Data and Performance Measurement 

To create a comprehensive career pathway the Instructors, superintendents, employers and 

experts the major initiatives that are needed to take for developing comprehensive career 

pathways are: 
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- Establish industries and increase job sectors at locality and center 

- Communicate with different organizations including local and abroad 

- Establish strong linkage between institution and industry 

- Review the local and international job market to identify present and new jobs 

- Start new trade according to the demand of job market 

- Improve the quality of vocational education and produce skilled workers 

- Increase the scope of learning through practical work 

- Arrange training on modern technology for teachers 

- Introduced assessment through NTVQF to label graduates’ skills 

- Provide bank loan to small business and establish new enterprises 

- Need to develop specific policies for entering into the job market 

- Need to develop a comprehensive policy for govt. and non-govt. industries and 

enterprises for similar even same facilities and career ladder. 

All the experts think there is enough opportunity to work in this sector. They also think as the 

internal sector of job market. There have opportunities in governmental and private sectors. 

They also mentioned some suggestion for creating more opportunities to work vocational 

education needs integrated campaign and more manpower. 

4.8 Trend of entering into higher education of Graduates of Dakhil 

(Vocational) courses and higher education pathway 

 77.5% of the sampled Dakhil (voc) graduates of all trades continue their study at next 

or higher level including vocation and general education systems. Among them one-

fourth are studying at next level of vocational education i.e. HSC (voc), 17.5% are 

studying at Diploma Engineering level while more than half (55.6%) are studying at 

HSC level of general education. The major reasons behind this migration: to get better 

job; for self-establishment; to gain practical knowledge through hands-on activity; to 

become an engineer; more opportunity in job market.  

 The experts also identified several reasons for enrolling into general education after 

completing Dakhil (voc) courses. According to them, the major reasons are: the less 

quality of teaching-learning at Dakhil (voc) level; scarcity of opportunities of jobs in 

job market for the Dakhil (voc) graduates; lack of social acceptability for vocational 

education than that of general education.  
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 There are several higher education facilities available in Bangladesh however the 

Dakhil (voc) graduates are not well known about the existing facilities. The higher 

education types that are mentioned by the Dakhil (voc) graduates – HSC 

(vocational); general education (HSC and upwards); BSc Engineering (EEE, CSE, 

and Textile); Diploma engineering form polytechnic institute; Higher studies in 

abroad. 

 All the experts agreed that there are opportunities of higher education in Bangladesh. 

They have a lot of opportunities, such as- they can enroll into the HSC (general) 

courses, HSC (vocational) courses or Diploma in engineering and further.  

- Trades that play vital role to the expansion of higher education in vocational 

sector 

 Dakhil (voc) graduates mentioned some trades that plays vital role to the expansion of 

higher education in vocational sector. The trades are: Electrical maintenance works; 

Food processing and preservation; Agro based food; Building maintenance; Civil 

construction; Fish culture and breeding; Computer and Information Technology 

- Incentives need to take by govt. or non-govt. organization to encourage higher 

education in vocational sector 

 Several types of initiatives can be taken by govt. or non-govt. organization to 

encourage higher education in vocational sector. The incentives are: Increasing 

number of vocational institution; Cost minimization and give adequate opportunity for 

higher education; Creating job opportunity; To provide government stipend; 

Encouraging students towards technical education; Increasing government found for 

vocational education; Need to arrange training; Increase government institution; 

Increase the standard of vocational education; Need experienced and efficient teachers 

- Obstacles of higher education 

 There are many factors that act as major obstacles to study higher education in 

vocational areas. The major factors are: Financial crisis; Lack of adequate institute for 

higher education; Excess educational expansion; Lack of accessibility, scopes and 

opportunities; Early marriage; Lack of proper initiatives; Less and even no 
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opportunity at local level for HSC (voc) or Alim (voc) courses; Limited number of 

educational institutions for vocational education; Limited number of stipend for 

students to study at higher levels; community people are less informed and aware 

about vocational education; comparatively low achiever students of general 

education; lack of service oriented mindset.    

4.9 Ways of creating supporting BTEB affiliated private institutes to 

capacity building 

 The instructors, Superintendents, Principals and Head teachers suggested to create 

scope of monitoring of affiliated vocation institutes by the govt. institutes specially by 

the TSCs. They think that it would increase capacity of the instructors teaching Dakhil 

(voc) trades as well as increase the quality of teaching learning practices in the 

Madrasahs. They also identified several ways to introduce and ensure monitoring 

which are: 

- Visit by Principals, chief instructors and trade instructors of TSC 

- Discussion and sharing among instructors of Madrasahs and TSC 

- Discussion and sharing among instructors of Madrasahs  

- Faculty exchange for taking class in Madrasahs at least twice in a month 

The instructors and superintendents of the Madrasahs think that the govt. institutions can take 

several initiatives for improving professional skills of them. In this regard, they suggested to  

- Introduce trade based training for the Madrasah instructors 

- Sharing working experiences with the trade teachers 

- Sharing trade related equipments with the Madrasahs 

- Assessing skills of Madrasah teachers and provide feedback for improving 

- Mentoring by the chief instructors and senior instructors of TSCs 

- Sharing lab facilities with the Madrasah teachers 

- Arrange lab visits for the teachers in TSCs 

- Exchange faculty among the institutes 

- Arrange seminar and discussion sessions with the Madrasah teachers 

Furthermore, the instructors and superintendents also added some recommendations for 

improving learning and skills of the Dakhil (voc) students studying in different Madrasahs. 

According to them these initiatives would be –  

- Appointing trade-based qualified teacher 
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- Create opportunity to visit govt. institutions specially TSC  

- Create opportunity to do practical classes and use the workshops in govt. institutes 

- Conduct several theoretical and practical classes by the expert teachers of TSCs or 

govt. institutes 

- Emphasize give on the industrial attachment and make a collaboration with TSC in 

this regard 

- Proper monitoring and mentoring is required during theoretical classes, practical 

classes and industrial attachment period 

- Formative assessment should be prioritized focusing on particular skills related to 

trades. 
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Chapter 5: Recommendations 

Several recommendations have been made in this study based on the findings. The 

recommendations are presented under the following sections in line with the specific 

objectives. 

5.1 Existing status of Dakhil (vocational) courses 

 It is found that all of the sampled graduates of Dakhil (voc) are from attached non-

govt. Madrasahs. However, the quality of the attached schools is a big concern 

considering trade based teachers, qualified teachers, workshop facilities and others. 

Independent technical and vocational Madrasahs are therefore needed to establish at 

local level.  

 The ‘career guidance and counseling’ cell and ‘job placement’ cell are not functioning 

and even not available in the Madrasahs offering vocational courses. In this regard, 

initiatives need to be taken to establish and activate the ‘career guidance and 

counseling’ cell and ‘job placement’ cell at all institutes. Moreover, information 

regarding local and international job market need to be available for students prior to 

selecting trade. 

 The seat allocation for each trade could be re-organized for the trades based on market 

demand. In this regard facilities need to be ensured for expanding vocational 

education opportunities in the Madrasah. It also demands a detailed analysis through 

comprehensive study on market need for reallocating seats to accommodate more 

students. 

 A significant number of Dakhil (voc) graduates have moved to general education for 

next level of higher study. It is found that only 15% seats are reserved for the Dakhil 

(voc) graduates to enter into Diploma in Engineering courses at the Polytechnic 

institutes. In this regard, easy access and more opportunities of vocational education 

at diploma level are needed to increase.  

 Data shows that only 64 TSCs are available for studying HSC (voc) and these 

institutes are managed only by govt. and located at the district level mainly. 

Furthermore, no Madrasah is found which offering Alim (voc) courses. It is difficult 

for the rural level students especially girls (45.53%) to study in the district level 
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institutions. The limited scope of HSC (voc) deters the Dakhil (voc) graduates from 

vocational education at higher level and they ultimately decide to enroll in general 

education. This scenario demands to establish more vocational institutes for HSC 

(voc) and Alim (voc) courses by both govt. and private sector. 

 Data shows that the Madrasahs are suffering for infrastructure facilities to run the 

Dakhil (voc) course including classroom and lab facilities. Necessary infrastructure 

and lab facilities are therefore burning demands for the Madrasahs. Govt. needs to 

take immediate initiatives for ensuring those facilities in each Madrasah offering 

Dakhil (voc) courses. 

 It is found that mostly low ability students enroll in TVET education. It might be 

happened due to unawareness of the family and society about the course nature, level 

of earning and job opportunities. Awareness campaign needs to be arranged through 

media to increase enrollment and acceptability among family and society. 

5.2 Employment status of Dakhil (Vocational) Graduates 

 It is found that only 3.1% Dakhil (voc) graduates are currently employed in different 

jobs mostly in private sectors. However, there are several scopes are available in the 

job market for the Dakhil vocational graduates which are mainly occupied by the non-

vocational graduates. A comprehensive investigation is therefore required to identify 

the job opportunities for the Dakhil (voc) graduates and develop a policy for 

recruiting them in the job market. 

 The employed Dakhil (voc) graduates are demanding more skills during their courses 

to perform their jobs effectively. Job requirements and skills are needed think while 

designing the vocational courses through a situation analysis on present skills. 

 The vocational graduates are not getting loan facilities to initiate self-employment 

enterprises. Prioritize vocational certificate as a provision of sanctioning loan is 

therefore needed for encouraging more graduate to establish self-employment 

enterprises. 
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5.3 Job satisfaction of Dakhil (voc) graduates 

 The salary of the vocational graduates in the job market is inadequate and difficult to 

bear minimum expenses. It is also found that the salary is varied among organizations 

and there is no specific structure and incremental policy in the job market. Therefore, 

a salary structure for TVET graduates need to develop aligned with minimum national 

salary. In this regard national policy could be formulated for structuring standard 

salary at different job levels for the TVET graduates. This policy formulation may 

therefore help to increase social acceptability as well as enrollment in vocational 

education. 

 Workplace environment is not suitable for the vocational graduates in most of the 

cases and the graduates are also not satisfied with the facilities available in their 

workplaces. Necessary facilities at workplace and security are therefore needed to be 

ensured at every level. There should be a policy for small to large enterprises to 

ensure physical, environmental, security, and insurance facilities at a minimum level. 

5.4 Satisfaction of the Employer on Graduate’s performance 

 It is found that most (83.6%) of the employers confirmed that the vocational graduates 

are comparatively more competent than the general workers. However, they showed 

their less satisfaction towards some skills which also very decisive to ensure 

productivity and leadership capacity of the vocational graduates. Therefore, these 

issues are needed to be considered while designing courses and implementing the 

curriculum. 

 The employers informed that the vocational graduates are well known to the theories 

of different trade related jobs. However, these graduates are not fully capable to apply 

those theories into their jobs. Therefore, vocational curriculum needs to be aligned 

with the present market demand including both local and international market. There 

should be a balance between theory and practice in every course.  

5.5 Job demand for Dakhil (Voc) graduates 

 Data shows that around half of the Dakhil (voc) graduates do not found complete 

linkage between studied trades and their works in the industries. This affects in 

decreasing the job demand of Dakhil (voc) graduates in the job market. It is essential 
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to review the existing curriculum to increase the job demand of Dakhil (voc) 

graduates. This review will focus to strength the alignment between trades with 

industry works in both local and international level. 

 This study found that Dakhil (voc) certificate does not get importance in the local job 

market. However, the employers showed satisfaction towards vocational graduates’ 

knowledge, skills and attitudes. Review existing job policy both for Govt. and Private 

sector is therefore required for giving preference to vocational graduates. 

5.6 Changes need to incorporate in curriculum 

 This study found that all stakeholders are satisfied to the current textbooks for all 

trades. However, there is a scope to improve the languages used in the contents, 

clarity in description and illustrations. Moreover, compatibility of the contents to 

achieve the curriculum goals is not at satisfactory level. Detailed curriculum analysis 

is therefore needed to be initiated to ensure graduates’ achievement of curriculum 

intended goals. 

 Exercises included in the textbooks are not sufficient to assess the learning outcome 

of the graduates. Moreover, the graduates are assessed through an inappropriate 

approach during their courses. The assessment policy is therefore needed to review 

for making it more aligned with skills of respective trades. In this regard, CBT&A and 

NTVQF could be reflected in the assessment policy with higher focus while designing 

the assessment system of the Dakhil (voc) program.  

 Data shows that a significant number of respondents claimed that there are 

insufficient and even worst opportunities in the Madrasahs for operating vocational 

courses. The infrastructure facility is considered as the biggest issue in this situation. 

Therefore, existing policy needs to be reviewed and implemented while giving 

approval to open vocational course to the attached schools. Moreover, the existing 

policy needs to be enforced in the vocational institutions. 

 This study found that there is a big scarcity of trade-based full time and skilled 

teachers in the Madrasahs. This scenario hindering the quality teaching–learning 

practices in the vocational classes. Skilled and trade-based teacher is therefore 

required in each school to ensure effective teaching-learning. Furthermore, the teacher 

education program for technical and vocational teachers needs to be updated with 
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modern techniques and technologies to update teachers’ with adequate knowledge, 

skills and attitude. The trade teachers of Dakhil (voc) courses are essentially needed to 

include in the teacher education and training. 

 Data shows that the trade courses are integrated with general subjects in vocational 

curriculum. This ultimately make the vocational curriculum heavier than general 

curriculum and students are feeling loaded. Careful review of course curriculum based 

on the competencies of Dakhil (voc) curriculum is therefore essentially required. 

During this review the more subjects and skills could be introduced related to specific 

trades by minimizing the load of general subjects. 

 Opportunities for industrial attachments are a big concern for all trades. This study 

found that this attachment is not functioning at all especially in the attached and 

private schools which ultimately hampering students’ hands-on learning scope. 

Industry-institution attachment is therefore needed to be strengthened and monitored 

to ensure students’ hands-on learning and skill development relevant to particular 

courses. 

 Data shows that all the Madrasahs do not have proper workshop or lab equipped with 

related machineries and apparatuses. In this situation the Dakhil (voc) students do not 

get opportunities to gather practical knowledge and skills to handle machineries and 

apparatuses in their workplaces. Moreover, the existing labs are not usually updated 

while the curriculum gets updated. The lab facility is considered as the biggest issue 

in this situation. Therefore, existing policy needs to be reviewed and implemented 

while giving approval to open vocational course for all institutions. Moreover, the 

existing policy needs to be enforced in the vocational institutions for ensuring 

adequate lab facilities required for operating Dakhil (voc) courses. 

5.7 Ways of creating oversees and local career pathways  

 This study found that vocational institution-industry partnership is not yet established. 

However, strong partnership between institute and industry is essential for creating 

career path way of the vocational graduates. Therefore, identify local and 

international level enterprises and industries and build a cross-system partnership is 

highly required. 
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 Engage Employers/Key Industry Sectors in designing curriculum and implementation 

of vocational courses at institution level. Encourage local employers to employ 

vocational graduates priority basis rather employing unskilled people. Furthermore, 

design education and training programs that meet the needs of participants. 

 Create job ladder for the vocational graduates so that they can proceed to the upper 

layer showing their professional skills. In this regard the Dakhil (voc) courses need to 

be aligned with the NTVQF. Furthermore, govt. policy is required to create a common 

pathway in the local job market. 

 This study found that the Dakhil (voc) certificate is not recognized in the financial 

support system including banking sectors. This creates problem in establishing self-

enterprises by the graduates. Policy is therefore needs to develop for getting bank loan 

easily for the vocational graduates to establish small business and enterprises. 

5.8: Trend of entering into higher education of Graduates of HSC (Voc) 

courses and higher education pathway 

 This study found that majority of the Dakhil (voc) graduates moved to next level of 

higher education either in HSC (voc) or Diploma in Engineering courses. However, 

there is no opportunity to enter into Alim (voc) course as it is not available in 

Madrasahs. Advocacy and promotional activities are therefore required to keep the 

trend up as well as encourage more institutions to offer vocational courses at higher 

level. Furthermore, initiating Alim (voc) courses for the Dakhil (voc) graduates is 

needed in some Alim Madrasahs. 

 Data shows that a considerable number of Dakhil (voc) graduates enrolled into 

general education at their next level. The major reasons include scarcity of job 

opportunities and lack of social acceptability. This situation demands to identify 

exemplary cases of vocational graduates and scope of further opportunities of 

establish oneself through vocational higher education and disseminate through media 

and social campaign. 

 It is found that comparatively less number of students is enrolling into the vocational 

education sector especially at higher level. Data shows that only 17.5% of the Dakhil 

(voc) graduates are enrolled in Diploma in Education as their next education level. To 
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expand higher education opportunities more institutions are needed to be established 

by govt. and non-govt. sectors. 

5.9 Suggestions for improving the BTEB affiliated institutes  

 This study found that there is a big scarcity of trade-based full time and skilled 

teachers in the BTEB affiliated Madrasahs. This scenario hindering the quality 

teaching–learning practices in the vocational classes. Skilled and trade-based teacher 

is therefore required in each school to ensure effective teaching-learning. Moreover, 

teachers of the affiliated vocational Madrasahs need to be included in the teacher 

education program and training for technical and vocational teachers.  

 Data shows that most of the teachers of BTEB affiliated Madrasahs do not have 

academic and professional qualification on the particular trades they are teaching. 

Therefore, trade-based teacher recruitment for the Madrasahs is essential in each 

vocational institute. In this regard, existing policy of approving trades for each 

institute needs to be reviewed and executed for affiliation. Moreover, a central 

accreditation council like NTRCA (for gender education) could be established to 

certify teachers who are interested in teaching vocation courses. 

 It is found that the affiliated Madrasahs are less monitored by respective agencies and 

they are mostly working independently. As consequences, no professional sharing is 

found among the teachers of vocational Madrasahs. This situation demands to create 

professional networking like regional Professional Learning Community (PLC) 

among the colleagues of same trade from different institutions including govt. and 

non-govt. This will provide further scope to share lab and workshop facilities for the 

students studying in affiliated institutes. 

 Since less monitoring is happening strong supervision from BTEB needs to be more 

frequent to ensure proper implementation of vocational curriculum in each Madrasah. 
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Annexure: Instruments used 

 



Annexure 1: Instrument Used for Graduates of Dakhil (Vocational) 
 
 
 

`vwLj (†fv‡Kkbvj) m¤úbœKvix MÖvRy‡qU‡`i Rb¨ cÖkœgvjv 
K. mvaviY Z_¨ 
1.  bvg :  
    

2.  †RÛvi :  bvix  cyiæl 
 

    

3.  †gvevBj b¤̂i:   B-†gBj:  
     

4.  wVKvbv : K. ’̄vqx Avev‡mi Ae ’̄vb: 
 wmwU K‡c©v‡ikb  †cŠimfv  Dc‡Rjv m`i (†cŠimfv e¨ZxZ)  MÖvg 

 

    

   L. eZ©gvb Avev‡mi Ae ’̄vb: 
 wmwU K‡c©v‡ikb  †cŠimfv  Dc‡Rjv m`i (†cŠimfv e¨ZxZ)  MÖvg 

 

    

5.  †h cÖwZôvb n‡Z `vwLj (†fv‡Kkbvj) †Kvm© m¤úbœ K‡i‡Qb: 
 5.1 cÖwZôv‡bi bvg :  
    

 5.2 cÖwZôv‡bi wVKvbv : Dc‡Rjv:  †Rjv:  
       

 5.3 cÖwZôv‡bi aib : 
 ¯‹zj/gv`ªvmv mshy³  ¯^Zš¿ KvwiMwi 

 

  

 5.4 cÖwZôvb e¨e ’̄vcbvi aib : 
 miKvwi  †emiKvwi (GgwcI fz³)  †emiKvwi (GgwcI fz³ bq)  GbwRI 

 

  

6.  `vwLj (†fv‡Kkbvj) †Kvm© m¤úbœ Kivi mvj:  
   

7.  GB †fv‡Kkbvj †Kv‡m©i AvIZvq Avcwb †h †UªW m¤úbœ K‡i‡Qb:  
   

8.  Kx Kx we‡ePbvq GB †UªW wbe©vPb K‡iwQ‡jb? (GKvwaK DËi n‡Z cv‡i) 
 †`kxq evRv‡i Kv‡Ri Pvwn`v  AvšÍR©vwZK evRv‡i Kv‡Ri Pvwn`v  mvgvwRK MÖnY‡hvM¨Zv 
      

 mvgvwRK gh©v`v  cwiev‡ii cÖfve  mncvVx‡`i cÖfve 
      

 wkÿ‡Ki cÖfve  `ªæZ Av‡qi my‡hvM  AwaK Av‡qi my‡hvM 
      

 Ab¨vb¨ (wjLyb):  
 

  

9.  Avcbvi cÖwZôv‡b PvKzix ms ’̄vb †mj (Job Placement Cell) Av‡Q wK? 
 nu¨v  bv  Rvbv bvB 

9.1 nu¨v n‡j, Avcbvi PvKzix cvIqvi †ÿ‡Î GB †mj mnvqZv K‡i‡Q wK? 
 nu¨v  bv 

 

9.1.1 nu¨v n‡j, Kx ai‡bi mnvqZv K‡i‡Q (wjLyb):  
 

  

10.  Avcwb covïbv PjvKvjxb mg‡q Avcbvi †ckvMZ Z_¨ m¤ú‡K© AewnZ n‡qwQ‡jb wK? 
 nu¨v  bv 

 



10.1 nu¨v n‡j, †Kv_v †_‡K ev Kvi wbKU n‡Z AewnZ n‡qwQ‡jb? (GKvwaK DËi n‡Z cv‡i) 
 cÖwZôvb  wkÿK  †Kv‡m©i cvV¨cy¯ÍK  wewfbœ †bvwUk  mncvVx 
          

 Kg© †gjv  weÁvcb  Ab¨vb¨ (wjLyb):  
 

10.2 nu¨v n‡j, Kx Kx Z_¨ m¤ú‡K© AewnZ n‡qwQ‡jb? (GKvwaK DËi n‡Z cv‡i) 
 †ckvi aib  †ckvi Pvwn`v  Kg©‡ÿ‡Îi my‡hvM  Kg©‡ÿ‡Îi wVKvbv  †ckvi Dbœqb 
          

Ab¨vb¨ (wjLyb):  
 

  

11.  Avcbvi cÖwZôv‡b civgk© I wb‡`©kbv †mj (Councelling & Guidance Cell) Av‡Q wK? 
 nu¨v  bv  Rvbv bvB 

 

  

12.  Avcwb covïbv PjvKvjxb Avcbvi †ckv m¤ú‡K© †Kvbi~c civgk© I wb‡`©kbv †c‡qwQ‡jb wK? 
 nu¨v  bv 

12.1 nu¨v n‡j, †Kv_v †_‡K ev Kvi wbKU n‡Z civgk© †c‡qwQ‡jb? (GKvwaK DËi n‡Z cv‡i) 
 cÖwZôvb  wkÿK  †Kv‡m©i cvV¨cy¯ÍK  wewfbœ †bvwUk  mncvVx 
          

 Kg© †gjv  weÁvcb  civgk© I wb‡`©kbv †mj  Ab¨vb¨ (wjLyb):   
 

12.2 Kx ai‡bi civgk© †c‡qwQ‡jb (wjLyb):  
 

  

13.  Avcwb covïbv PjvKvjxb †`kxq Kg©-evRv‡i PvKzixi my‡hvM m¤ú‡K© AewnZ n‡qwQ‡jb wK? 
 nu¨v  bv 

13.1 nu¨v n‡j, †Kv_v †_‡K ev Kvi wbKU n‡Z AewnZ n‡qwQ‡jb? (GKvwaK DËi n‡Z cv‡i) 
 cÖwZôvb  wkÿK  †Kv‡m©i cvV¨cy¯ÍK  wewfbœ †bvwUk  mncvVx 
          

 Kg© †gjv  weÁvcb  Ab¨vb¨ (wjLyb):  
 

  

14.  Avcwb covïbv PjvKvjxb ‰e‡`wkK Kg©-evRv‡i PvKzixi my‡hvM m¤ú‡K© AewnZ n‡qwQ‡jb wK? 
 nu¨v  bv 

14.1 nu¨v n‡j, †Kv_v †_‡K ev Kvi wbKU n‡Z AewnZ n‡qwQ‡jb? (GKvwaK DËi n‡Z cv‡i) 
 cÖwZôvb  wkÿK  †Kv‡m©i cvV¨cy¯ÍK  wewfbœ †bvwUk  mncvVx 
          

 Kg© †gjv  weÁvcb  Ab¨vb¨ (wjLyb):  
 

  

15.  Avcwb covïbv PjvKvjxb Avcbvi AvZ¥-Kg©ms ’̄vb m¤ú‡K© AewnZ n‡qwQ‡jb wK? 
 nu¨v  bv 

15.1 nu¨v n‡j, †Kv_v †_‡K ev Kvi wbKU n‡Z AewnZ n‡qwQ‡jb? (GKvwaK DËi n‡Z cv‡i) 
 cÖwZôvb  wkÿK  †Kv‡m©i cvV¨cy¯ÍK  wewfbœ †bvwUk  mncvVx 
          

 Kg© †gjv  weÁvcb  Ab¨vb¨ (wjLyb):  
 

15.2 nu¨v n‡j, Kx Kx Z_¨ m¤ú‡K© AewnZ n‡qwQ‡jb? (GKvwaK DËi n‡Z cv‡i) 
 AvZ¥-Kg©ms¯’v‡bi aib  AvZ¥-Kg©ms¯’v‡bi my‡hvM  AvZ¥-Kg©ms¯’v‡bi fwel¨r 
      

 Ab¨vb¨ (wjLyb):  
 

  

16.  Avcwb covïbv PjvKvjxb AvZ¥-Kg©ms ’̄vb m„wói my‡hvM I m¤¢vebv m¤ú‡K© †Kvbi~c civgk© I wb‡`©kbv 
†c‡qwQ‡jb wK? 

 nu¨v  bv 



16.1 nu¨v n‡j, †Kv_v †_‡K ev Kvi wbKU n‡Z civgk© †c‡qwQ‡jb? (GKvwaK DËi n‡Z cv‡i) 
 cÖwZôvb  wkÿK  †Kv‡m©i cvV¨cy¯ÍK  wewfbœ †bvwUk  mncvVx 
          

 Kg© †gjv  weÁvcb  Ab¨vb¨ (wjLyb):  
 

16.2 Kx ai‡bi civgk© †c‡qwQ‡jb (wjLyb):  
 

 

L. MÖvRy‡qU‡`i eZ©gvb Kg©-Ae ’̄v welqK 
17.  Avcwb eZ©gv‡b wK K‡ib? (GKvwaK DËi n‡Z cv‡i) 

 PvKzix  AvZ¥-Kg©ms¯’v‡b wb‡qvwRZ  ‡eKvi  cieZx© av‡ci D”P wkÿvq wb‡qvwRZ 
L.1: PvKzix‡Z wb‡qvwRZ‡`i Rb¨ (cÖkœ bs 18 n‡Z 23) 

18.  PvKzixi aib: 
18.1  ¯’vqx  A¯’vqx 18.2  c~Y©Kvjxb  LÛKvjxb 

 

  

19.  PvKzixiZ cÖwZôv‡bi aib: 
 miKvwi  ‡emiKvwi  GbwRI  eûRvwZK †Kv¤úvbx  Ab¨vb¨ (wjLyb):  

 

  

20.  PvKzixiZ cÖwZôv‡bi Ae ’̄vb: 
 wmwU K‡c©v‡ikb  †cŠimfv  Dc‡Rjv m`i (†cŠimfv e¨ZxZ)  MÖvg 
        

 †MÖv_-†m›Uvi (†Rjv/Dc‡Rjvi evB‡i eo evRvi) 
 

  

21.  Avcbvi cÖ_g PvKzix cÖvwßi mgq I c`ex: 
µwgK cÖ_g PvKzix cÖvwßi mgq wUK (√) w`b c‡`i bvg (c`ex) 

1. †Kvm© ïiæi c~‡e©   
2. †Kvm© PjvKvjxb   
3. †Kvm© mgvwßi 1-3 gv‡mi g‡a¨   
4. †Kvm© mgvwßi 4-6 gv‡mi g‡a¨   
5. †Kvm© mgvwßi 6-12 gv‡mi g‡a¨   
6. †Kvm© mgvwßi 1 eQi ci   

 

  

22.  Avcbvi eZ©gvb c‡`i bvg (c`ex) D‡jøL Kiæb:  
 

  

23.  Avcwb eZ©gvb Kg©‡ÿ‡Î †h †h KvR K‡ib (cÖavb 3wU wjLyb): 
K.  

  
L.  
  

M.  
 

  

 L.2: AvZ¥-Kg©ms ’̄v‡b wb‡qvwRZ‡`i Rb¨ (cÖkœ bs 24 n‡Z 30) 
24.  Avcwb †Kvb ai‡bi AvZ¥-Kg©ms ’̄v‡b wb‡qvwRZ (wjLyb)?  

 

  

25.  Kg©‡ÿ‡Îi Ae ’̄vb: 
 wmwU K‡c©v‡ikb  †cŠimfv  Dc‡Rjv m`i (†cŠimfv e¨ZxZ)  MÖvg 
        
 †MÖv_-†m›Uvi (†Rjv/Dc‡Rjvi evB‡i eo evRvi) 

 

  

26.  Avcbvi AvZ¥-Kg©ms ’̄v‡b wb‡qvwRZ nIqvi KviY Kx? (GKvwaK DËi n‡Z cv‡i) 
 wb‡Ri Kg©-ms¯’vb m„wó Kiv  A‡b¨i Kg©-ms¯’v‡bi my‡hvM Kiv  Avw_©Kfv‡e jvfevb nIqv 
      

 Ab¨vb¨ (wjLyb):  
 



  

27.  Avcwb eZ©gvb Kg©‡ÿ‡Î †h †h KvR K‡ib (cÖavb 3wU wjLyb): 
K.  

  

L.  
  

M.  
 

  

28.  AvZ¥-Kg©ms ’̄v‡b wb‡qvwRZ n‡Z cÖ‡qvRbxq Avw_©K ms ’̄vb Kxfv‡e †RvMvo K‡i‡Qb? (GKvwaK DËi n‡Z cv‡i) 
 wbR/cwievi  e¨vsK FY  AvZ¥xq/eÜzi wbKU n‡Z FY  GbwRI FY 
        

 miKvwi cÖKí FY  Ab¨vb¨ (wjLyb):  
 

  

29.  hw` †Kvb ai‡bi FY wb‡q _v‡Kb, `vwLj (†fv‡Kkbvj) DËx‡Y©i mb`cÎ Avcbvi FY †c‡Z †Kvb mnvqZv 
K‡i‡Q wKbv? 

 nu¨v  bv 
 
29.1 nu¨v n‡j, Kvi KvQ n‡Z FY †c‡Z mnvqZv K‡i‡Q (wjLyb)?  
  

 
 

  

30.  Avcbvi `vwLj (†fv‡Kkbvj) covïbv AvZ¥-Kg©ms ’̄vb m„wó‡Z Kx f~wgKv †i‡L‡Q? (2wU g~j f~wgKv D‡jøL 
Kiæb) 

K.  
  
L.  

 

  

 L.3: hviv †eKvi/PvKzix‡Z wb‡qvwRZ bb Zv‡`i Rb¨ (cÖkœ bs 31 n‡Z 32) 
31.  Avcwb KZ w`b hver †Kvb Kg©-ms ’̄v‡b wb‡qvwRZ bb? 

µwgK Kg©-ms¯’v‡bi evB‡i _vKvi mgqKvj wUK (√) w`b 
1. 6 gvm a‡i  
2. 1 eQi a‡i  
3. 2 eQi a‡i  
4. 3 eQi a‡i  
5. †Kvm© m¤úbœ Kivi ci †_‡KB   
6. Ab¨vb¨ (wjLyb):  

 

  

32.  Avcwb PvKzix‡Z wb‡qvwRZ bv _vKvi KviY (m‡e©v”P 2wU KviY wjLyb): 
K.  

  
L.  

 

  

 L.4: `vwLj (†fv‡Kkbvj) cieZ©x D”Pwkÿv Í̄‡i Aa¨qbiZ‡`i Rb¨ (cÖkœ bs 33 n‡Z 34) 
33.  †h wkÿv cÖwZôv‡b D”Pwkÿvq Aa¨qbiZ Zvi bvg I Ae ’̄vb: 

33.1 cÖwZôv‡bi bvg :  
   

33.2 cÖwZôv‡bi Ae ’̄vb (†Rjv) :  
 

  

34.  D”P wkÿv Í̄‡i †h †Kv‡m© eZ©gv‡b Aa¨qbiZ: 
 GBPGmwm (†fv‡Kkbvj)  wW‡cøvgv Bb BwÄwbqvwis/mggvb  GBPGmwm (mvaviY)/mggvb 
      

 Ab¨vb¨ (wjLyb):  
 



34.1 hw` GBPGmwm (†fv‡Kkbvj) A_ev wW‡cøvgv Bb BwÄwbqvwis/mggvb nq, Z‡e KvwiMwi wkÿvq D”Pwkÿv 
MÖn‡Yi g~j KviY Kx (m‡e©v”P 2wU wjLyb): 

K.  
  
L.  

 

34.2 hw` GBPGmwm (mvaviY)/mggvb nq, Z‡e `vwLj (†fv‡Kkbvj) ev KvwiMwi wkÿvi cwie‡Z© mvaviY 
wkÿvq hvIqvi KviY Kx (m‡e©v”P 2wU wjLyb): 

K.  
  
L.  

 

 

M. Kg© mš‘wó welqK (hviv PvKyix I AvZ¥-Kg©ms ’̄v‡b Kg©iZ ïaygvÎ Zv‡`i Rb¨) 
  

M.1: PvKzix‡Z wb‡qvwRZ‡`i Rb¨ (cÖkœ bs 35 n‡Z 49) 
35.  Avcbvi cÖ_g PvKzixi ïiæi †eZb KZ wQj? (wjLyb):  UvKv 

 

  

36.  Avcwb PvKzixi ïiæi †eZ‡b mš‘ó wQ‡jb wK? 
 nu¨v  bv 

 

37.  eZ©gv‡b Avcwb mßv‡n KZ w`b KvR K‡ib? (wjLyb):  w`b 
 

  

38.  eZ©gv‡b Avcwb ‰`wbK KZ N›Uv KvR K‡ib? (wjLyb):  N›Uv 
 

  

39.  eZ©gv‡b Avcbvi gvwmK †eZb KZ? (wjLyb):  UvKv 
 

  

40.  Avcbvi †eZb eZ©gvb †cÖÿvc‡U RxweKv wbe©v‡ni Rb¨ ch©vß wKbv? 
 nu¨v  bv 

 

41.  Avcbvi PvKzix‡Z Ifvi UvBg myweav Av‡Q wKbv? 
 nu¨v  bv 

 

41.1 nu¨v n‡j, ‰`wbK KZ N›Uv IfviUvBg KvR K‡i _v‡Kb? (wjLyb):  N›Uv 
    

41.2 Ifvi UvBg n‡Z N›Uv cÖwZ KZ DcvR©b K‡ib? (wjLyb):  UvKv 
    

41.3 Ifvi UvBg m‡šÍvlRbK wKbv?  nu¨v  bv 
 

  

42.  Avcwb PvKzixi cvkvcvwk Ab¨ †Kvb KvR K‡ib wK?  nu¨v  bv 
42.1 nu¨v n‡j, KLb GB KvR K‡ib? 
 KvR ïiæi Av‡M  QzwUi ci  QzwUi w`b  Ab¨vb¨ (wjLyb):  

 

42.2 ‡Kb?  
 

  

43.  Avcbvi eZ©gvb PvKzix‡Z gvwmK g~j †eZb Qvov Ab¨vb¨ myweavmg~n I mš‘wó (hw` _v‡K): 
µwgK myweavmg~n Av‡Q bvB Av‡Q n‡j, mš‘wói gvÎv wPwýZ Kiæb 

80% Gi †ewk 60 -80% 40 - 60 % 40% Gi wb‡P 
1. evwo fvov (House Rent)       
2. wPwKrmv fvZv (Medical Allowances)       
3. hvZvqvZ fvZv (Transport Allowances)       
4. `ÿZvi cÖ‡Yv`bv (Performance Incentives)       
5. Drmvng~jK fvZv (Motivational Benefits)       
6. Drme fvZv (Festival Allowance)       
7. evrmwiK †eZb e„w× (Increment)       
8. Ab¨vb¨ (wjLyb):  

 

  



44.  Avcbvi eZ©gvb Kg©‡ÿ‡Îi myweavw` m¤úwK©Z mš‘wó (wUK wPý w`b): 
µwgK myweavw` 

mš‘wói gvÎv 
80% Gi 

†ewk 
60%-
80% 

40%-
60% 

40% Gi 
wb‡P 

cÖ‡hvR¨ 
bq 

1. mvßvwnK Kg© w`em      
2. mvßvwnK QzwU      
3. ˆ`wbK Kg© N›Uv      
4. Kg© N›Uv Abymv‡i †eZb      
5. mvgvwRK ¯^xK…wZ      
6. †Kv‡m©i †jLvcovi mv‡_ Kv‡Ri mvgÄm¨Zv      
7. PvKzixi wbivcËv      
8. PvKzixi wbqg-Kvbyb ev wewa weavb      
9. c‡`vbœwZ      
10. Kg©‡ÿ‡Îi cwi‡ek 

Kv‡Ri cwi‡ek      
bvix-cyiæl mK‡ji Rb¨ mnvqK      
bvix-cyiæl mK‡ji Rb¨ wbivc`      
mnKgx©‡`i g‡a¨ †hŠb wbcxob welqK m‡PZbZv      
KvR mswkøó mgm¨v m¤ú‡K© mnKg©x‡`i mv‡_ gZ wewbg‡qi my‡hvM      
KvR mswkøó mgm¨v m¤ú‡K© PvKzix`vZvi mv‡_ gZ wewbg‡qi my‡hvM      

11. Kg©‡ÿ‡Î AeKvVv‡gvMZ myweavw` Av‡Q bvB 
Kg©x‡`i wb‡R‡`i †Q‡j-†g‡q‡`i Rb¨ †W-†Kqvi †m›Uvi   
bvix-cyiæ‡li Rb¨ Avjv`v Avjv`v Uq‡jU   
wbivc`/weï× Lvevi cvwbi myweav   
bvix‡`i Rb¨ ¯^v ’̄¨MZ myweavw`   
cÖv_wgK wPwKrmv cÖ`v‡bi ch©vßZv   
KvR mswkøó cÖ‡qvRbxq hš¿cvwZi ch©vßZv   
Kg©‡ÿ‡Î wbivcËv mswkøó miÄvgvw`i e¨envi   
Kg©‡ÿ‡Î wbivcËv mswkøó miÄvgvw`i ch©vßZv   

12. Avevmb myweav   
13. hvZvqv‡Zi Rb¨ cwienY myweav   
14. cÖwZôv‡bi wbR¯^ K¨vw›Ub   
15. Bbmy¨‡iÝ myweav   
16. cÖwZôv‡bi wbR¯^ wPwKrmv myweav   
17. cÖwZeÜx‡`i Rb¨ we‡kl myweav   

 

  

45.  cÖwZôv‡bi cÿ n‡Z †ckvMZ ¯̂v ’̄¨ I wbivcËv RwbZ cÖwkÿ‡Yi e¨e ’̄v Av‡Q wK? 
 nu¨v  bv 

 

45.1 nu¨v n‡j, Kx ai‡bi cÖwkÿ‡Yi e¨e ’̄v i‡q‡Q? (wjLyb):  
      

45.2 nu¨v n‡j, Avcwb GB ai‡bi cÖwkÿY †c‡q‡Qb wK?   nu¨v  bv 
      

45.2.1 nu¨v n‡j, GB cÖwkÿY e¨e ’̄vq Avcwb KZUv mš‘ó? 
 cy‡ivcywi  AvswkK  †gvUvgywU  mš‘ó bB 

  

  

46.  Avcwb wK KL‡bv PvKzix cwieZ©b K‡i‡Qb?  nu¨v  bv 
 

46.1 nu¨v n‡j, PvKzix cwieZ©‡bi g~j KviY Kx (m‡e©v”P 3wU)? 
K.  

  
L.  

  

M.  
 
46.2 bv n‡j, Avcbvi eZ©gvb †ckv cwieZ©b Ki‡Z Pvb wKbv?   nu¨v  bv 
       



 46.2.1 nu¨v n‡j, Gi g~j KviY Kx?  
       

 46.2.2 bv n‡j, eZ©gvb †ckvq _vKvi g~j KviY Kx?  
 

  

47.  Avcbvi eZ©gvb KvR Avcbvi cwiev‡ii wbKU KZUv gh©v`vc~Y©? 
 cy‡ivcywi  AvswkK  †gvUvgywU  gh©v`vc~Y© bq 

 

  

48.  Avcbvi eZ©gvb KvR Avcbvi mgeqmx eÜz‡`i (hviv Ab¨ †ckvq wb‡qvwRZ) wbKU KZUv gh©v`vc~Y©? 
 cy‡ivcywi  AvswkK  †gvUvgywU  gh©v`vc~Y© bq 

 

  

49.  Avcbvi eZ©gvb KvR Avcbvi mgv‡Ri wbKU KZUv gh©v`vc~Y©? 
 cy‡ivcywi  AvswkK  †gvUvgywU  gh©v`vc~Y© bq 

 

  

 M.2: AvZ¥-Kg©ms ’̄v‡b wb‡qvwRZ‡`i Rb¨ (cÖkœ bs 50 n‡Z 60) 
50.  mßv‡n KZ w`b KvR K‡ib? (wjLyb):  w`b 

 

  

51.  ˆ`wbK KZ N›Uv KvR K‡ib? (wjLyb):  N›Uv 
 

  

52.  Avcbvi eZ©gvb gvwmK DcvR©b KZ? (wjLyb):  UvKv 
 

  

53.  Avcwb GB AvZ¥-Kg©ms ’̄v‡b KZw`b hver wb‡qvwRZ Av‡Qb?  eQi  gvm 
 

  

54.  `vwLj (†fv‡Kkbvj) †Kvm© m¤ú‡bœi ci AvZ¥-Kg©ms¯’v‡bi my‡hvM m„wó Ki‡Z KZ mgq †j‡M‡Q?  eQi  gvm 
 

  

55.  AvZ¥-Kg©ms ’̄v‡b wb‡qvwRZ nIqvi c~‡e© Ab¨ †Kvb KvR ev PvKzix‡Z wb‡qvwRZ wQ‡jb wKbv?  nu¨v  bv 
55.1 nu¨v n‡j, KZ mgq?  eQi  gvm 

 

  

56.  Avcwb Avcbvi eZ©gvb †ckv cwieZ©b Ki‡Z Pvb wK?  nu¨v  bv 
56.1 nu¨v n‡j, Gi g~j KviY Kx?  
   

56.2 †ckvi aiY Kx n‡e?  
   

56.3 bv n‡j, eZ©gvb †ckvq _vKvi g~j KviY Kx?  
 

  

57.  Avcbvi eZ©gvb †ckv Avcbvi cwiev‡ii wbKU KZUv gh©v`vc~Y©? 
 cy‡ivcywi  AvswkK  †gvUvgywU  gh©v`vc~Y© bq 

 

  

58.  Avcbvi eZ©gvb KvR Avcbvi mgeqmx eÜz‡`i (hviv Ab¨ †ckvq wb‡qvwRZ) wbKU KZUv gh©v`vc~Y©? 
 cy‡ivcywi  AvswkK  †gvUvgywU  gh©v`vc~Y© bq 

 

  

59.  Avcbvi eZ©gvb ‡ckv Avcbvi mgv‡Ri wbKU KZUv gh©v`vc~Y©? 
 cy‡ivcywi  AvswkK  †gvUvgywU  gh©v`vc~Y© bq 

 

  

60.  Avcbvi eZ©gvb AvZ¥Kg©ms ’̄vb m¤úwK©Z mš‘wó (wUK wPý w`b): 
µwgK AvZ¥Kg©ms¯’vb m¤úwK©Z myweavw` mš‘wói gvÎv 

80% Gi †ewk 60-80% 40-60% 40% Gi wb‡P 
1. ch©vß cuywRi mieivn     
2. `ÿ Rbkw³ ev Kg©xi †hvMvb     
3. cY¨ Drcv`b ev †mev cÖ`v‡bi Rb¨ cÖ‡qvRbxq hš¿cvwZi †hvMvb     
4. cY¨ Drcv`b ev †mev cÖ`v‡bi Rb¨ cÖ‡qvRbxq KuvPvgv‡ji †hvMvb     
5. Drcvw`Z c‡Y¨i ev †mevi evRvi     
6. AvZ¥-Kg©ms¯’v‡b m¤úvw`Z Kv‡Ri cÖwµqv mswkøó mnvqZv cÖvwßi my‡hvM     
7. mgvR KZ…©K ¯^xK…wZ     
8. cwievi KZ…©K ¯^xK…wZ     



9. eÜy-evÜe KZ…©K ¯^xK…wZ     
10. †Kv‡m©i †jLvcovi mv‡_ AvZ¥-Kg©ms¯’v‡b Kv‡Ri mvgÄm¨Zv     
11. Kg©Pvix‡`i wbqwgZ Dcw¯’wZ     
12. Kg©Pvix‡`i Kv‡Ri `ÿZv      
13. AvZ¥-Kg©ms¯’vb n‡Z DcvR©b     
14. Kg©Pvix‡`i cÖ`vbK…Z †eZb     
15. Kg©Pvix‡`i cÖ`vbK…Z Ab¨vb¨ myweavw`     
16. e¨emv ïiæ Kivi cÖv_wgK welqvewj     

e¨emv cÖwZôv‡bi Ae¯’vb wba©viY     
e¨emv ïiæ Kivi AvBbMZ wewa-weavb     
e¨emv cÖwZôv‡bi wbewÜKiY I jvB‡mÝ MÖnY     

17. Kg©‡ÿ‡Î AeKvVv‡gvMZ myweavw` Av‡Q bvB 
bvix-cyiæ‡li Rb¨ Avjv`v Avjv`v Uq‡jU   
wbivc`/weï× Lvevi cvwbi myweav   
bvix‡`i Rb¨ ¯^v ’̄¨MZ myweavw`   
cÖv_wgK wPwKrmv cÖ`v‡bi ch©vßZv   
Kg©‡ÿ‡Î wbivcËv mswkøó miÄvgvw`i ch©vßZv   
Kg©‡ÿ‡Î wbivcËv mswkøó miÄvgvw`i e¨envi   

18. Kg©Pvix‡`i Rb¨ Avevmb myweav   
19. Kg©Pvix‡`i hvZvqv‡Zi Rb¨ cwienY myweav   
20. Kg©Pvix‡`i Rb¨ ỳcy‡ii Lvev‡ii myweav   
21. Kg©Pvix‡`i Rb¨ Bbmy¨‡iÝ myweav   
22. Kg©Pvix‡`i Rb¨ wPwKrmv myweav   
23. cÖwZeÜx‡`i Rb¨ we‡kl myweav   

 

  

N: wkÿvµg I cvV¨µg welqK (cÖkœ bs 61 n‡Z 74) 
61.  wkÿvµg, cvV¨cy Í̄K I welqe ‘̄ m¤úwK©Z gZvgZ (wUK wPý w`b): 

µwgK we‡eP¨ w`Kmg~n 
gZvgZ 

GKgZ 
(3) 

AvswkK 
GKgZ (2) 

GKgZ 
bB (1) 

1. m¤úbœK…Z wkÿvµg hy‡Mvc‡hvMx    
2. m¤úbœK…Z †Kv‡m©i welqe ‘̄mg~n Avb›``vqK    
3. cvV¨cy¯ÍKmg~n AvKl©Yxq    
4. cvV¨cy¯Í‡Ki fvlv mnR‡eva¨    
5. cvV¨cy¯Í‡K ch©vß Z_¨ cvIqv hvq    
6. cvV¨cy¯Í‡K †UªW mswkøó Kv‡Ri cÖwµqv h_vh_fv‡e ewY©Z    
7. cvV¨cy¯Í‡Ki Abykxjbxi cÖkœmg~n AwR©Z wkLb hvPvB‡q mnvqK    
8. cvV¨cy¯Í‡Ki welqe¯‘ wkÿvµ‡gi jÿ¨ AR©‡b mnvqK    
9. cvV¨cy¯Í‡K e¨eüZ Qwe/wPÎmg~n my¯úó    
10. cvV¨cy¯Í‡K e¨eüZ Qwe/wPÎmg~n cvV mn‡R eyS‡Z mnvqK    
11. †Kvm© h_vh_fv‡e cwiPvjbvi Rb¨ cÖwZôv‡b ch©vß my‡hvM myweav i‡q‡Q    
12. †Kvm© cwiPvjbvq wkÿKMY h_vh_fv‡e `ÿ    
13. †Kv‡m©i wkLb-†kLv‡bv †KŠkj Avb›``vqK    
14. K¬vm PjvKvjxb welqe ‘̄ m¤úwK©Z wkÿv_©xi wb‡Ri AwfÁZv wewbgq Kivi my‡hvM Av‡Q    
15. wkÿ‡Ki cvV`vb †KŠkj welqe¯‘i mv‡_ wgj Av‡Q    
16. †Kvm© wkÿKMY †Kv‡m©i welqe¯‘ m¤ú‡K© we Í̄…Z Ávb I `ÿZv avib K‡ib    
17. †Kv‡m©i welqe ‘̄mg~n Kg©‡ÿ‡Îi Kv‡Ri mv‡_ wgj Av‡Q    
18. †Kv‡m© e¨envwiK K¬v‡mi ch©vß my‡hvM i‡q‡Q    
19. †Kv‡m© e¨envwiK K¬vmmg~n h_vh_fv‡e m¤úbœ n‡q‡Q    
20. †Kv‡m©i ev¯Íe cÖwkÿY/BÛvw÷ªqvj GUvP‡g›U Gi ch©vß my‡hvM wQj    
21. †Kv‡m©i cÖwkÿY/BÛvw÷ªqvj GUvP‡g›U h_vh_fv‡e m¤úbœ n‡q‡Q    
22. †Kv‡m©i cÖwkÿY/BÛvw÷ªqvj GUvP‡g›U Kvh©µg h‡_ó Kvh©Ki wQj    
23. `vwLj (mvaviY) wkÿvi Zzjbvq `vwLj (†fv‡Kkbvj) wkÿvq covïbvi Pvc †ewk    
24. †Kv‡m©i welqe ‘̄mg~n wba©vwiZ mg‡qi g‡a¨ fv‡jvfv‡e m¤úbœ Kiv KóKi    
25. †Kv‡m©i welqe ‘̄mg~n mwVKfv‡e m¤úbœ Ki‡Z Avgv‡`i Ici Pvc c‡o    
26. †UªW wfwËK †Kv‡m©i msL¨v ch©vß    
27. †UªW wfwËK `ÿZv Dbœq‡bi Rb¨ ch©vß hš¿cvwZ wQj    
28. †UªW wfwËK `ÿZv Dbœq‡bi Rb¨ h‡_ó my‡hvM wQj    



29. †Kvm© PjvKvjxb K¬vm †U÷, KzBR, G¨vmvBb‡g›U wbqwgZ AbywôZ n‡q‡Q    
30. P~ovšÍ cixÿvq eivÏK…Z mgq h‡_ó    
31. e¨envwiK cixÿvq eivÏK…Z mgq h‡_ó    
32. †Kv‡m©i wkÿv_©xi `ÿZv h_vh_fv‡e g~j¨vqb Kiv nq    
33. g~j¨vqbK…Z DËicÎ †`Lvi my‡hvM †`qv nq    

 

  

62.  Avcbv‡`i wbqwgZ K¬vm n‡Zv wK?  nu¨v  bv 
 

  

63.  mßv‡n KZw`b K¬vm n‡Zv?  w`b| 
 

  

64.  cÖwZ †Kv‡m©i Rb¨ cÖ‡qvRbxq msL¨K welqwfwËK wkÿK wQ‡jb wKbv?  nu¨v  bv 
 

  

65.  cÖwZ †Kv‡m©i Rb¨ cÖ‡qvRbxq msL¨K c~Y©Kvjxb wkÿK wQ‡jb wKbv?  nu¨v  bv 
 

  

66.  Avcwb †h †Kvm© K‡i‡Qb Zv‡Z KZUzKz nv‡Z-Kj‡g †kLvi my‡hvM wQj? 
 cy‡ivcywi  AvswkK  mvgvb¨  GKev‡iB bv 

 

  

67.  Avcwb †Kvm© PjvKvjxb j¨v‡e/IqvK©k‡c KvR Kivi my‡hvM †c‡q‡Qb KZUzKz? 
 cy‡ivcywi  AvswkK  mvgvb¨  GKev‡iB bv 

 

67.1 Avcwb g‡b K‡ib wK j¨v‡e/IqvK©k‡c KvR Kivi hZUzKz my‡hvM †c‡q‡Qb Zv h‡_ó?  nu¨v  bv 
 

  

68.  ev Í̄e cÖwkÿY ev BÛvwóªqvj †Uªwbs Gi †gqv` KZ? (wjLyb):  mßvn| 
 

  

69.  ev Í̄e cÖwkÿ‡Y BÛvwóª Gi mn‡hvwMZv †Kgb? 
 cy‡ivcywi  AvswkK  mvgvb¨  GKev‡iB bv 

 

  

70.  ev Í̄e cÖwkÿY ev BÛvwóªqvj †Uªwbs PjvKvjxb Z`viwK Kiv nq wKbv?  nu¨v  bv 
 

70.1 nu¨v n‡j, GB Z`viwK †K K‡i _v‡Kb (wjLyb):  
 

  

71.  ev Í̄e cÖwkÿY ev BÛvwóªqvj †Uªwbs PjvKvjxb g~j¨vqb Kiv nq wKbv?  nu¨v  bv 
 

71.1 nu¨v n‡j, †K †K g~j¨vqb K‡i _v‡Kb (wjLyb):  
 

  

72.  `vwLj (†fv‡Kkbvj) Í̄‡i e¨envwiK cixÿvq †h cÖwµqvq Avcbvi `ÿZvmg~n hvPvB Kiv nq Zv h_vh_ e‡j 
g‡b K‡ib wK? 

 nu¨v  bv 
 

72.1 Avcbvi g‡Zi c‡ÿ 2wU KviY D‡jøL Kiæb: 
K.  

  
L.  

 

72.2 Avcbvi †Uª‡W Avcbvi `ÿZv KZUzKz AwR©Z n‡q‡Q e‡j g‡b K‡ib? 
 cy‡ivcywi  AvswkK  mvgvb¨  GKev‡iB bv 

 

  

73.  CBT (Competency Based Test) c×wZ‡Z g~j¨vqb n‡q‡Q wK? 
 nu¨v  bv  Rvwb bv 

 

73.1 nu¨v n‡j, GB g~j¨vqb cÖwµqv‡K KZUv h_vh_ g‡b K‡ib? 
 cy‡ivcywi  AvswkK  mvgvb¨  GKev‡iB bv 

 

  
 



74.  eZ©gvb kÖg evRvi we‡ePbvq Avcbvi cwVZ welqe ‘̄‡jvi g‡a¨ Kx Kx cwieZ©b Avbvi cÖ‡qvRb Av‡Q e‡j g‡b 
K‡ib (wjLyb): 
 
 
 

 

  

O. PvKzwiRxex I AvZ¥-Kg©ms ’̄vb G wb‡qvwRZ‡`i Rb¨ (cÖkœ bs 75 n‡Z 82 ch©šÍ) 
75.  ev Í̄e †ÿ‡Î KvR Ki‡Z G‡m Avcbvi Kv‡Q g‡b n‡q‡Q wK †h, †Kvm© PjvKvjxb Avcbvi Av‡iv wKQz `ÿZv 

AR©b Kiv `iKvi wQj? 
 nu¨v  bv 

75.1 nu¨v n‡j, Kx Kx welq `ÿZv AR©b Kiv `iKvi wQj e‡j g‡b K‡ib (3wU wjLyb)? 
K.  

  
L.  

  

M.  
 

  

76.  Avcwb †h †h `ÿZv AR©b K‡i G‡m‡Qb Zv wK †mev MÖnxZv/PvKzix`vZvi Pvwn`v c~i‡Y h‡_ó e‡j g‡b K‡ib? 
 nu¨v  bv  AvswkK 

76.1 bv/AvswkK n‡j, †Kb? 
 
 
 

 
76.2 †mev MÖnxZv/PvKzix`vZvi Pvwn`v c~i‡Yi Rb¨ Avcbvi Avi †Kvb †Kvb `ÿZv AR©b Kiv `iKvi wQj e‡j g‡b K‡ib? 
 
 

 
 

  

77.  †Kv‡m© Avcbvi Kv‡Q cÖZ¨vwkZ `ÿZv AR©‡bi †ÿ‡Î †Kvm© wkÿKMY Avcbv‡`i cwic~Y© mnvqZv cÖ`vb Ki‡Z 
†c‡i‡Qb wK? 

 nu¨v  bv  AvswkK 
 

77.1 †Kb? 
 

 

  

78.  Avcwb †h †Kvm© m¤úbœ K‡i G‡m‡Qb Zv Avcbvi PvKzix`vZvi Kv‡Q KZUv gh©v`vc~Y©? 
 cy‡ivcywi  AvswkK  mvgvb¨  GKev‡iB bv 

78.1 †Kb? 
 

 

  

79.  Avcbvi PvKzix`vZv Avcbvi `ÿZvmg~n Kv‡Ri †ÿ‡Î cÖ‡qvM Kivi ¯̂vaxbZv †`b wK? 
 nu¨v  bv 

 

  

80.  ev Í̄‡e KvR Kivi mgq Avcbvi PvKzix`vZv wK KL‡bv Zuvi wb‡`©kbv Abymv‡i KvR Ki‡Z e‡jb? 
 nu¨v  bv 

 

  

81.  Avcbvi wK KL‡bv g‡b n‡q‡Q †h, Avcbvi PvKzix`vZvi wb‡`©kbv Ges Avcbvi AwR©Z `ÿZvi g‡a¨ cv_©K¨ 
i‡q‡Q? 

 nu¨v  bv 
 



81.1 nu¨v n‡j, Kx cv_©K¨ i‡q‡Q? 
 
 
 

 

  

82.  Avcwb †h †UªWwU m¤úbœ K‡i‡Qb eZ©gv‡b †mB †UªW-Gi KvR cwic~Y©fv‡e m¤úv`b Ki‡Z n‡j G‡Z †Kvb †Kvb 
`ÿZv¸‡jv bZzbfv‡e ms‡hvRb Kiv `iKvi e‡j Avcwb g‡b K‡ib? 
82.1 ‡UªW (bvg wjLyb):  
 

82.2 †h `ÿZv¸‡jv bZzbfv‡e ms‡hvRb Kiv `iKvi: 
 
 

 
 

  

P. kÖgevRv‡i Kv‡Ri Pvwn`v welqK 
  

83.  Avcbvi cwVZ †UªW-Gi mv‡_ mswkøó BÛvwóªi Kv‡Ri m¤úK© Av‡Q wK?  nu¨v  bv 
83.1 nu¨v n‡j, KZUzKz m¤úK© Av‡Q? 

 cy‡ivcywi  AvswkK  mvgvb¨  GKev‡iB bv 
 

  

84.  Avcwb †h †UªW m¤úbœ K‡i‡Qb †m mswkøó Kv‡Ri my‡hvM †`kxq evRv‡i Av‡Q wK? 
 nu¨v  bv 

84.1 n¨vu n‡j, D³ my‡hv‡Mi aiY: 
 PvKzix  AvZ¥-Kg©ms ’̄vb 

84.2 GB Kv‡Ri my‡hvM m¤ú‡K© Kxfv‡e †R‡b‡Qb? 
 
 
 

 

  

84.3 GB my‡hvMmg~n †Kvb GjvKvq Aew ’̄Z? (GKvwaK DËi n‡Z cv‡i) 
 wmwU K‡c©v‡ikb  †cŠimfv  Dc‡Rjv m`i (†cŠimfv e¨ZxZ)  MÖvg 
        

 †MÖv_-†m›Uvi (†Rjv/Dc‡Rjvi evB‡i eo evRvi) 
84.4 GB my‡hvMmg~n †Kvb GjvKvq ‡ewk? 

 wmwU K‡c©v‡ikb  †cŠimfv  Dc‡Rjv m`i (†cŠimfv e¨ZxZ)  MÖvg 
        

 †MÖv_-†m›Uvi (†Rjv/Dc‡Rjvi evB‡i eo evRvi) 
 

84.5 GB my‡hvM ch©vß wK?  nu¨v  bv 
 

84.6 †`kxq kÖg-evRv‡i PvKzixi †ÿ‡Î `vwLj (†fv‡Kkbvj) mvwU©wd‡KU KZUzKz ¸iæZ¡ †c‡q _v‡K? 
 cy‡ivcywi  AvswkK  mvgvb¨  GKev‡iB bv 

 

84.6.1 gZvg‡Zi c‡ÿ KviY D‡jøL Kiæb: (wjLyb):  
 

84.7 †`kxq kÖg-evRv‡i Kv‡Ri my‡hvM e„w×‡Z Avcbvi civgk© Kx (2wU)? 
K.  
  
L.  

 

  

85.  Avcwb †h †UªW m¤úbœ K‡i‡Qb Zv mswkøó Kv‡Ri my‡hvM †`‡ki evB‡ii evRv‡i Av‡Q wKbv? 
 nu¨v  bv  Rvbv bvB 

 



85.1 nu¨v n‡j, Kx Kx my‡hvM i‡q‡Q? 
 
 
 

85.2 Avcbvi Rvbv g‡Z we‡`‡k D³ Kv‡Ri Pvwn`v KZUzKz? 
 Lye †ewk  †gvUvgywU  mvgvb¨  GKev‡iB bv 

85.3 GB Kv‡Ri my‡hvM m¤ú‡K© Kxfv‡e †R‡b‡Qb?  
 
 

 
85.4 †Kvb †Kvb †`‡k GB my‡hvM †ewk e‡j Avcwb g‡b K‡ib (2wU)? K.  L.   
85.5 GB my‡hvM ch©vß wK?  nu¨v  bv 

 

85.6 †`‡ki evB‡ii kÖg-evRv‡i PvKzixi †ÿ‡Î `vwLj (†fv‡Kkbvj) mvwU©wd‡KU KZUzKz ¸iæZ¡ †c‡q _v‡K? 
 cy‡ivcywi  AvswkK  mvgvb¨  GKev‡iB bv 

 

85.6.1 Avcbvi Rvbv g‡Z †KD wK GB my‡hvM †c‡q‡Q?  nu¨v  bv 
85.7 †`‡ki evB‡ii kÖg-evRv‡i Kv‡Ri my‡hvM e„w×‡Z Avcbvi civgk© Kx (2wU)? 

K.  
  
L.  

 

  

Q. D”P wkÿvi my‡hvM welqK 
86.  KvwiMwi wkÿv avivq MÖvRy‡qkb/wW‡cøvgv mgvc‡bi ci D”PZi wkÿvi †Kvb my‡hvM Av‡Q e‡j Avcwb Rv‡bb 

wKbv? 
 nu¨v  bv  Rvbv bvB 

86.1 nu¨v n‡j, Kx Kx ai‡bi wkÿvi my‡hvM Av‡Q e‡j Avcwb Rv‡bb? 
 
 
 

 

  

87.  Avcbvi Rvbv g‡Z Avcbvi †KD D”Pwkÿv MÖnY Ki‡Qb wK?  nu¨v  bv 
DËi nu¨v n‡j, 
87.1 Zviv †Kvb ai‡bi D”Pwkÿv MÖnY Ki‡Qb ev K‡i‡Qb? 
 
 

 
87.2 Zviv †Kv_vq †Kv_vq D”Pwkÿv MÖnY Ki‡Qb ev K‡i‡Qb? 
 
 
 

 

  

88.  Avcwb wK g‡b K‡ib, evsjv‡`‡ki †cÖÿvc‡U `vwLj (†fv‡Kkbvj) wkÿvq D”P wkÿvi cÖ‡qvRb Av‡Q? 
 nu¨v  bv 

88.1 nu¨v n‡j, †Kvb ai‡bi D”Pwkÿvi cÖ‡qvRb Av‡Q e‡j g‡b K‡ib? 
 
 
 

88.2 bv n‡j, †Kb D”Pwkÿvi cÖ‡qvRb †bB e‡j g‡b K‡ib? 
 
 

 
 



  

89.  Avcwb `vwLj (†fv‡Kkbvj) wkÿvq D”Pwkÿv MÖnb Ki‡Z AvMÖnx wKbv?  nu¨v  bv 
 
89.1 nu¨v n‡j, Avcwb †Kb D”Pwkÿvq AvMÖnx? 
 
 
 

89.2 bv n‡j, Avcwb †Kb D”P wkÿvq AvMÖnx bb? 
 
 
 

 

  

90.  `vwLj (†fv‡Kkbvj) Gi ci D”Pwkÿvq fwZ©i †ÿ‡Î cÖwZeÜKZvmg~n D‡jøL Kiæb (2wU): 
K.  

  
L.  

 

  

91.  †`‡ki evB‡i D”PZi wkÿvi †ÿ‡Î `vwLj (†fv‡Kkbvj) †Kv‡m©i †µwWU UªvÝdvi Kivi my‡hvM Av‡Q wK?  
 nu¨v  bv  Rvbv bvB 

 

  

92.  Avcwb wK g‡b K‡ib `vwLj (†fv‡Kkbvj) wkÿvq D”Pwkÿv MÖnY Ki‡j Avcbvi Ávb I Kg© `ÿZv AviI e„w× 
cv‡e?  

 nu¨v  bv 
92.1 nu¨v n‡j, Kxfv‡e? 
 
 
 

 
92.2 bv n‡j, †Kb? 
 
 

 
 

  

93.  `vwLj (†fv‡Kkbvj) wkÿvq D”Pwkÿv MÖnY Ki‡j Zv Kg©‡ÿ‡Î †ckvMZ AMÖMwZi ev c‡`vbœwZi Rb¨ mnvqK 
wn‡m‡e KvR K‡i wK 

 nu¨v  bv 
93.1 nu¨v n‡j, Kxfv‡e? 
 
 

93.2 bv n‡j, †Kb? 
 
 

 
 

  

94.  `vwLj (†fv‡Kkbvj) wkÿvq D”Pwkÿv MÖn‡Y DrmvwnZ Kivi Rb¨ miKvwi ev †emiKvwi we‡kl myweavi e¨e ’̄v 
Av‡Q wK? 

 nu¨v  bv 
94.1 nu¨v n‡j, Kx Kx e¨e ’̄v i‡q‡Q (2wU)? 

K.  
  

L.  
 



94.2 GB myweav ch©vß g‡b K‡ib wK?  nu¨v  bv 
 

94.3 bv n‡j, Kxfv‡e GB cÖ‡Yv`bv e„w× Kiv hvq? 
K.  

  
L.  

  

M.  
 

  

95.  KvwiMwi wkÿv avivq D”Pwkÿvi cÖmv‡i †Kvb †UªW¸‡jv †ewk f~wgKv ivL‡Q?  
  

  
  

 

  

96.  `vwLj (†fv‡Kkbvj) wkÿvq D”Pwkÿv MÖn‡Y DrmvwnZ Kivi Rb¨ miKvwi ev †emiKvwi ch©v‡q Kx Kx e¨e ’̄v 
MÖnY Kiv `iKvi e‡j g‡b K‡ib (wjLyb): 

 
 
 

 

  

97.  KvwiMwi wkÿvi cÖmv‡i †`‡ki wgwWqv †Kvb f~wgKv ivL‡Q wKbv?  nu¨v  bv 
 

97.1 nu¨v n‡j, Kx f~wgKv ivL‡Q e‡j g‡b K‡ib? 
 
 
 

 

  

R. GbwUwfwKDGd mb`cÖvß‡`i `ÿZv 
98.  Avcwb GbwUwfwKDGd m¤ú‡K© AeMZ wK?  nu¨v  bv 

(DËi ÔbvÕ n‡j GLv‡bB †kl Kiæb) 
  

99.  GbwUwfwKDGd Gi cÖwµqvwU‡K Avcwb Kxfv‡e g~j¨vqb K‡ib? 
 
 

 
 

  

100.  GbwUwfwKDGd mb`cÖvß Ges `vwLj (†fv‡Kkbvj) mb`cÖvß Kgx©‡`i g‡a¨ Kv‡Ri `ÿZvi wfwË‡Z Kv‡K 
GwM‡q ivL‡eb? 

 `vwLj (†fv‡Kkbvj) mb`cÖvß Kg©x  GbwUwfwKDGd mb`cÖvß Kg©x 
 

100.1 Avcbvi gZvg‡Zi KviY: 
 
 

 
 

  

101.  †Kvb cÖwµqvq GKRb Kg©xi `ÿZv h_vh_fv‡e g~j¨vqb Kiv hvq? 
 `vwLj (†fv‡Kkbvj)  GbwUwfwKDGd 

 

  

102.  `vwLj (†fv‡Kkbvj) †Kvm©‡K GbwUwfwKDGd-Gi Avw½‡K cwigvR©‡bi †ÿ‡Î Kx KiYxq e‡j Avcbvi g‡b nq? 
 
 
 

 

 
Avcbv‡K AmsL¨ ab¨ev` 

  



Annexure 2: Instrument Used for Instructors of Dakhil (Vocational) 
 

`vwLj (†fv‡Kkbvj) ‡Kv‡m©i BÝUªv±iM‡Yi Rb¨ cÖkœgvjv 
K. mvaviY Z_¨ 
1.  bvg:  
   

2.  ‡gveBj b¤̂i:  
   

3.  †UªW bvg:  
   

4.  wefvM:  
       

5.  AwfÁZv: eQi  gvm  
  

6.  †h cÖwZôv‡b wkÿKZv Ki‡Qb: 
6.1 cÖwZôv‡bi bvg:  
  

6.2 cÖwZôv‡bi †KvW:  
     

6.3 cÖwZôv‡bi wVKvbv: Dc‡Rjv:  †Rjv:  
     

6.4 cÖwZôv‡bi aib:  mshy³  ¯̂Zš¿ 
  

6.5 cÖwZôv‡bi e¨e ’̄vcbvi aib: 
 miKvwi  †emiKvwi (GgwcI fz³)  †emiKvwi (GgwcI fz³ bq)  GbwRI 

  

  

7.  Avcwb †h welq covb: (†UªW Ges bb †UªW) 
K.  

  

L.  
  

M.  
  

N.  
  

O.  
 

  

8.  Avcbvi wkÿvMZ †hvM¨Zv: 
µwgK m‡e©v”P wWwMÖi bvg wUK (√) w`b  †UK‡bvRwji bvg 

1. D”PZi wkÿv (Ggwdj/wcGBPwW)   
2. GgGmwm Bb BwÄwbqvwis/†Rbv‡ij/K…wl/†UKwbK¨vj GWz‡Kkb   
3. weGmwm Bb BwÄwbqvwis/†Rbv‡ij/K…wl/†UKwbK¨vj GWz‡Kkb   
4. wW‡cøvgv Bb BwÄwbqvwis/†Rbv‡ij/K…wl   
5. wW‡cøvgv Bb †UKwbK¨vj GWz‡Kkb   
6. wW‡cøvgv Bb †fv‡Kkbvj GWz‡Kkb   
7. Ab¨vb¨ (wjLyb):   

 

  

9.  Avcbvi †ckvMZ cÖwkÿY:  Av‡Q  ‡bB 
 

µwgK cÖwkÿ‡Yi bvg cÖwkÿ‡Yi †ÿÎ cÖwkÿ‡Yi ¯’vb cÖ`vbKvix ms¯’v cÖwkÿ‡Yi †gqv`  
1.      
2.      
3.      
4.      
5.      

 



  

10.  evsjv‡`‡k `vwLj (†fv‡Kkbvj) wkÿvi Dbœq‡b BÝUªv±iM‡Yi Rb¨ AviI ‡Kvb †ckvMZ cÖwkÿY cÖ‡qvRb Av‡Q e‡j g‡b K‡ib wK? 
 nu¨v  bv 

 

10.1 hw` n¨vu nq,Zvn‡j Kx ai‡bi cÖwkÿY cÖ‡qvRb Zv D‡jøL Kiæb: 
  

 

  

L. fwZ© I mvgvwRK ¯̂xK…wZ welqK 
11.  `vwLj (†fv‡Kkbvj) wkÿvq wkÿv_©xi fwZ©i nvi e„w×‡Z Kx Kx c`‡ÿc †bIqv `iKvi e‡j Avcwb g‡b K‡ib (3wU wjLyb)? 

K.  
  

L.  
  

M.  
 

  

12.  `vwLj (†fv‡Kkbvj) wkÿv GKRb wkÿv_©xi wbKU KZUv ghv©`vc~b© e‡j Avcbvi g‡b nq? 
 cy‡ivcywi  AvswkK  †gvUvgywU  MÖnY‡hvM¨ bq 

 

12.1 GB ghv©`v Kxfv‡e Av‡iv e„w× Kiv hvq (3wU wjLyb)? 
K.  

  

L.  
  

M.  
 

  

13.  `vwLj (†fv‡Kkbvj) wkÿv GKRb wkÿv_©xi evev/gv I cwiev‡ii wbKU KZUv ghv©`vc~b© e‡j Avcbvi g‡b nq? 
 cy‡ivcywi  AvswkK  †gvUvgywU  MÖnY‡hvM¨ bq 

 

13.1 GB ghv©`v Kxfv‡e Av‡iv e„w× Kiv hvq (3wU wjLyb)? 
K.  

  
L.  

  

M.  
 

  

14.  `vwLj (†fv‡Kkbvj) wkÿv GKRb wkÿv_©xi mgeqmx mvaviY wkÿvi eÜz‡`i wbKU KZUv ghv©`vc~b© Avcbvi g‡b 
nq? 
 cy‡ivcywi  AvswkK  †gvUvgywU  MÖnY‡hvM¨ bq 

 

14.1 GB ghv©`v Kxfv‡e Av‡iv e„w× Kiv hvq (3wU wjLyb)? 
K.  

  
L.  

  

M.  
 

  

15.  `vwLj (†fv‡Kkbvj) wkÿv GKRb wkÿv_©xi mgv‡Ri wbKU KZUv ghv©`vc~b© e‡j Avcbvi g‡b nq? 
 cy‡ivcywi  AvswkK  †gvUvgywU  MÖnY‡hvM¨ bq 

 

15.1 GB ghv©`v Kxfv‡e Av‡iv e„w× Kiv hvq (3wU wjLyb)? 
K.  

  

L.  
  

M.  
 

 



M. wkÿvµg, cvV¨cy Í̄K I welqe ‘̄ welqK 
16.  wkÿvµg, cvV¨cy Í̄K I welqe ‘̄ m¤úwK©Z gZvgZ (wUK wPý w`b): 

µwgK we‡eP¨ w`Kmg~n 
gZvgZ 

GKgZ 
(1) 

AvswkK 
GKgZ (2) 

GKgZ 
bB (3) 

1. m¤úbœK…Z wkÿvµg hy‡Mvc‡hvMx    
2. m¤úbœK…Z †Kv‡m©i welqe ‘̄mg~n Avb›``vqK    
3. GKwU welq m¤úbœ Kivi Rb¨ ch©vß mgq cvIqv hvq    
4. cvV¨cy¯ÍKmg~n AvKl©Yxq    
5. cvV¨cy¯Í‡Ki fvlv mnR‡eva¨    
6. cvV¨cy¯Í‡K ch©vß Z_¨ cvIqv hvq    
7. cvV¨cy¯Í‡K †UªW mswkøó Kv‡Ri cÖwµqv h_vh_fv‡e ewY©Z    
8. cvV¨cy¯Í‡Ki Abykxjbxi cÖkœmg~n AwR©Z wkLb hvPvB‡q mnvqK    
9. cvV¨cy¯Í‡Ki welqe¯‘ wkÿvµ‡gi jÿ¨ AR©‡b mnvqK    
10. cvV¨cy¯Í‡Ki Bjv‡÷ªkbmg~n my¯úó    
11. cvV¨cy¯Í‡Ki Bjv‡÷ªkb cvV AvqË¡Ki‡Y mnvqK    
12. cvV¨cy¯Í‡K wkÿvµg I wm‡jev‡mi c~Y© cÖwZdjb N‡U‡Q    
13. †Kvm© h_vh_fv‡e cwiPvjbvi Rb¨ cÖwZôv‡b ch©vß my‡hvM myweav i‡q‡Q    
14. wkÿv_©x‡`i †kLvi †ÿ‡Î AvMÖn †`Lv hvq    
15. wkÿv_©xiv j¨ve/IqvK©k‡ci Kv‡R AskMÖn‡Yi e¨vcv‡i AvMÖnx    
16. †Kv‡m©i wkLb-†kLv‡bv †KŠkj Avb›``vqK    
17. K¬vm PjvKvjxb welqe ‘̄ m¤úwK©Z wkÿv_©xi wb‡Ri AwfÁZv wewbgq Kivi my‡hvM Av‡Q    
18. †Kv‡m©i welqe ‘̄mg~n Kg©‡ÿ‡Îi Kv‡Ri mv‡_ msMwZc~Y©    
19. †Kv‡m© e¨envwiK K¬v‡mi ch©vß my‡hvM i‡q‡Q    
20. †Kv‡m© e¨envwiK K¬vmmg~n h_vh_fv‡e m¤úbœ nq    
21. †Kv‡m©i B›UvY©kxc Kvh©µ‡gi ch©vß my‡hvM i‡q‡Q    
22. †Kv‡m©i B›UvY©kxc Kvh©µg h_vh_fv‡e m¤úbœ nq    
23. †Kv‡m©i B›UvY©kxc Kvh©µg h‡_ó Kvh©Ki    
24. `vwLj (mvaviY) wkÿvi Zzjbvq †fvKkbvj wkÿvq covïbvi Pvc †ewk    
25. †Kv‡m©i welqe ‘̄mg~n wba©vwiZ mg‡qi g‡a¨ fv‡jvfv‡e m¤úbœ Kiv KóKi    
26. †Kv‡m©i welqe ‘̄mg~n mwVKfv‡e m¤úbœ Ki‡Z wkÿv_©x‡`i Ici Pvc c‡o    
27. †UªW wfwËK †Kv‡m©i msL¨v ch©vß    
28. †UªW wfwËK `ÿZv Dbœq‡bi Rb¨ ch©vß hš¿cvwZ i‡q‡Q    
29. †UªW wfwËK `ÿZv Dbœq‡bi Rb¨ h‡_ó my‡hvM i‡q‡Q    
30. †Kvm© PjvKvjxb avivevwnK g~j¨vqb (K¬vm †U÷, KzBR, G¨vmvBb‡g›U) wbqwgZ AbywôZ nq    
31. avivevwnK g~j¨vqb †kLvi †ÿ‡Î h‡_ó Kvh©Ki    
32. P~ovšÍ cixÿvq eivÏK…Z mgq h‡_ó    
33. e¨envwiK cixÿvq eivÏK…Z mgq h‡_ó    
34. †Kv‡m©i wkÿv_©xi `ÿZv h_vh_fv‡e g~j¨vqb Kiv nq    
35. g~j¨vqbK…Z DËicÎ wkÿv_©xiv †`Lvi my‡hvM cvq    
36. †Kv‡m©i Kvh©vewj mwVKfv‡e ev¯Íevqb n‡”Q wK-bv Zv h_vh_fv‡e gwbUi Kiv nq    

 

  

17.  Avcwb †h †h welq covb Zv‡Z KZUzKz nv‡Z-Kj‡g †kLvi my‡hvM Av‡Q? 
 cy‡ivcywi  AvswkK  †gvUvgywU  G‡Kev‡iB bv 

 

17.1 Avcwb g‡b K‡ib wK nv‡Z-Kj‡g †kLvi hZUzKz my‡hvM Av‡Q Zv h‡_ó?  nu¨v  bv 
     

17.2 hw` bv nq Z‡e Avi Kx ai‡bi my‡hvM _vKv DwPZ e‡j Avcwb g‡b K‡ib?  
 

  

18.  Avcwb †h †h welq covb Zv‡Z †Kvm© PjvKvjxb j¨v‡e/IqvK©k‡c KvR Kivi KZUzKz my‡hvM i‡q‡Q? 
 cy‡ivcywi  AvswkK  †gvUvgywU  G‡Kev‡iB bv 

 

18.1 Avcwb g‡b K‡ib wK j¨v‡e/IqvK©k‡c KvR Kivi hZUzKz my‡hvM i‡q‡Q Zv h‡_ó?  nu¨v  bv 
     

18.2 hw` bv nq, Z‡e Avi Kx ai‡bi my‡hvM _vKv DwPZ e‡j Avcwb g‡b K‡ib?  
 

  

19.  Avcwb †h †h †UªW covb Zv‡Z ev Í̄e cÖwkÿY ev BÛvwóªqvj †Uªwbs Gi †gqv` KZ?  mßvn 
 



  

20.  wkÿv_©xi ev Í̄e cÖwkÿY ev BÛvwóªqvj †Uªwbs PvjvKvjxb Z`viwK Kiv nq wK?  nu¨v  bv 
20.1 nu¨v n‡j, †K ev Kviv Z`viwK K‡i _v‡Kb?  

 

  

21.  wkÿv_©xi ev Í̄e cÖwkÿY ev BÛvwóªqvj †Uªwbs PvjvKvjxb g~j¨vqb Kiv nq wK?  nu¨v  bv 
21.1 nu¨v n‡j, †K ev Kviv GB g~j¨vqb K‡i _v‡Kb?  

 

  

22.  eZ©gv‡b cÖPwjZ wkÿv_©x g~j¨vqb cÖwµqv wb‡q mvgwMÖKfv‡e Avcwb mš‘ó wK?  nu¨v  bv 
 22.1 Avcbvi g‡Zi c‡ÿ 2wU KviY D‡jøL Kiæb: 

K.  
  

L.  
 

  

23.  eZ©gv‡b e¨envwiK cixÿvq hZUzKz ¸iæZ¡ †`qv n‡”Q Zv h_vh_ e‡j g‡b K‡ib wK?  nu¨v  bv 
 23.1 Avcbvi g‡Zi c‡ÿ 2wU KviY D‡jøL Kiæb: 

K.  
  
L.  

 

  

24.  eZ©gvb kÖg evRvi we‡ePbvq Avcbvi cwVZ welqe ‘̄‡jvi g‡a¨ Kx Kx cwieZ©b Avbvi cÖ‡qvRb Av‡Q e‡j g‡b 
K‡ib? (2wU D‡jøL Kiæb) 

K.  
  
L.  

 

  

25.  ev¯Íe †ÿ‡Î KvR Ki‡Z wM‡q wkÿv_©x‡`i ‡UªW wel‡q AwR©Z `ÿZvi evB‡i Av‡iv wKQz `ÿZv ARb© Kiv `iKvi nq wK? 
 nu¨v  bv 

 

25.1 nu¨v n‡j, Kx Kx `ÿZv AR©b Kiv `iKvi wQj e‡j g‡b K‡ib (3wU wjLyb): 
K.  

  
L.  

  

M.  
 

  

26.  `vwLj (†fv‡Kkbvj) wkÿvq wkÿv_©xiv †h †h `ÿZv AR©b K‡i Av‡m Zv wK ‡mev MÖwnZvi Pvwn`v c~i‡Y hy‡Mvc‡hvMx e‡j g‡b K‡ib? 
 nu¨v  bv 

26.1 bv n‡j, †Kb h‡_ó bq e‡j g‡b K‡ib: 
K.  

  
L.  

 

26.2 ‡mev MÖnxZvi Pvwn`v c~i‡Yi Rb¨ Avcbvi Avi †Kvb †Kvb `ÿZv AR©b Kiv `iKvi e‡j g‡b K‡ib? 
K.  

  
L.  

  

  

27.  `vwLj (†fv‡Kkbvj) ‡UªW welq PvKzix`vZvi Kv‡Q KZUv MÖnY‡hvM¨ e‡j Avcbvi g‡b nq? 
 cy‡ivcywi  AvswkK  mvgvb¨  G‡Kev‡iB bv 

 

27.1 †Kb?  
 

  

28.  `vwLj (†fv‡Kkbvj) †UªW welq cvV¨cy Í̄Kmg~‡ni mej w`K D‡jøL Kiæb (m‡e©v”P 2wU): 
K.  

  

L.  
 

  



29.  `vwLj (†fv‡Kkbvj) †UªW welq cvV¨cy Í̄Kmg~‡ni `~e©j w`K D‡jøL Kiæb (m‡e©v”P 2wU): 
K.  

  
L.  

 

  

30.  `vwLj (†fv‡Kkbvj) †UªW welq wkÿvµg/wm‡jev‡mi mej w`K D‡jøL Kiæb (m‡e©v”P 2wU): 
K.  

  
L.  

 

  

31.  `vwLj (†fv‡Kkbvj) †UªW welq wkÿvµg/wm‡jev‡mi `~e©j w`K D‡jøL Kiæb (m‡e©v”P 2wU): 
K.  

  
L.  

 

  

32.  Avcbvi cÖwZôv‡b PvKzix ms ’̄vb †mj (Job Placement Cell) Av‡Q wK?  nu¨v  bv 
     

32.1 nu¨v n‡j, MÖvRy‡qU‡`i PvKzix cvIqvi †ÿ‡Î GB †mj mnvqZv K‡i wK?  nu¨v  bv 
     

32.2 nu¨v n‡j, Kx ai‡bi mnvqZv K‡i? (wjLyb):  
 

  

33.  †Kvm© PjvKvjxb wkÿv_©x‡`i †ckvMZ Z_¨ m¤ú‡K© AewnZ Kiv nq wK?  nu¨v  bv 
     

33.1 nu¨v n‡j, †K ev Kviv AewnZ K‡i _v‡Kb? 
 cÖwZôvb  wkÿK  †Kv‡m©i cvV¨cy¯ÍK  wewfbœ †bvwUk  Kg© †gjv  weÁvcb 
            

 Ab¨vb¨ (wjLyb):  
 

33.2 nu¨v n‡j, Kx Kx Z_¨ m¤ú‡K© AewnZ Kiv nq? 
 †ckvi aib  †ckvi Pvwn`v  Kg©‡ÿ‡Îi my‡hvM  Kg©‡ÿ‡Îi wVKvbv  †ckvi Dbœqb 
          

 Ab¨vb¨ (wjLyb):  
  

  

34.  Avcbvi cÖwZôv‡b civgk© I wb‡`©kbv †mj Av‡Q wK?  nu¨v  bv 
 

  

35.  †Kvm© PjvKvjxb wkÿv_©x‡`i †ckv m¤ú‡K© †Kvbi~c civgk© I wb‡`©kbv †`qv nq wK?  nu¨v  bv 
 

35.1 nu¨v n‡j, †K ev Kviv civgk© w`‡q _v‡Kb? 
 cÖwZôvb  wkÿK  †Kv‡m©i cvV¨cy¯ÍK  wewfbœ †bvwUk  Kg© †gjv  weÁvcb 
            

 civgk© I wb‡`©kbv †mj  Ab¨vb¨ (wjLyb):  
 

35.2 Kx ai‡bi civgk© †`Iqv nq?  
 

  

36.  †Kvm© PjvKvjxb †`kxq Kg©-evRv‡i PvKzixi my‡hvM m¤ú‡K© wkÿv_©x‡`i AewnZ Kiv nq wK?  nu¨v  bv 
36.1 nu¨v n‡j, †K ev Kviv AewnZ K‡ib? 
 cÖwZôvb  wkÿK  †Kv‡m©i cvV¨cy¯ÍK  wewfbœ †bvwUk  Kg© †gjv  weÁvcb 
            

 Ab¨vb¨ (wjLyb):  
 

  

37.  †Kvm© PjvKvjxb ˆe‡`wkK Kg©-evRv‡i PvKzixi my‡hvM m¤ú‡K© wkÿv_©x‡`i AewnZ Kiv nq wK?  nu¨v  bv 
37.1 nu¨v n‡j, †K ev Kviv AewnZ K‡ib? 
 cÖwZôvb  wkÿK  †Kv‡m©i cvV¨cy¯ÍK  wewfbœ †bvwUk  Kg© †gjv  weÁvcb 
            

 Ab¨vb¨ (wjLyb):  
 

  



38.  †Kvm© PjvKvjxb wkÿv_©xiv AvZ¥-Kg©ms ’̄v‡bi my‡hvM m¤ú‡K© AewnZ nq wK?  nu¨v  bv 
 

38.1 nu¨v n‡j, †Kv_v †_‡K ev Kvi wbKU n‡Z AewnZ n‡q _v‡K? 
 cÖwZôvb  wkÿK  †Kv‡m©i cvV¨cy¯ÍK  wewfbœ †bvwUk  mncvVx  Kg© †gjv 
            

 weÁvcb  Ab¨vb¨ (wjLyb):   
 
38.2 nu¨v n‡j, Kx Kx Z_¨ m¤ú‡K© AewnZ n‡q _v‡K? 
 AvZ¥-Kg©ms¯’v‡bi aiY  AvZ¥-Kg©ms¯’v‡bi my‡hvM  AvZ¥-Kg©ms¯’v‡bi fwel¨r 
      

 Ab¨vb¨ (wjLyb):  
 

  

39.  †Kvm© PjvKvjxb wkÿv_©xiv AvZ¥-Kg©ms ’̄vb m„wói my‡hvM I m¤¢vebv m¤ú‡K© †Kvbi~c civgk© I wb‡ ©̀kbv †c‡q 
_v‡K wK? 

 nu¨v  bv 
39.1 nu¨v n‡j, †Kv_v †_‡K ev Kvi wbKU n‡Z AewnZ n‡q _v‡K? 
 cÖwZôvb  wkÿK  †Kv‡m©i cvV¨cy¯ÍK  wewfbœ †bvwUk  mncvVx  Kg© †gjv 
            

 weÁvcb  Ab¨vb¨ (wjLyb):   
 

39.2 Kx ai‡bi civgk© †c‡q _v‡K?  
  

  

40.  †fv‡Kkbvj †Kvm© AvZ¥-Kg©ms ’̄vb m„wó‡Z Kx f~wgKv iv‡L e‡j Avcbvi g‡b nq? (2wU g~j f~wgKv D‡jøL Kiæb) 
K.  

  
L.  

 

  

41.  †fv‡Kkbvj †Kvm© †kl K‡i †Kvb MÖvRy‡qU PvKzix‡Z wb‡qvwRZ bv _vKvi Kvib Kx e‡j Avcbvi g‡b nq (2wU wjLyb)? 
K.  

  
L.  

 

  

N. kÖgevRv‡i Kv‡Ri Pvwn`v welqK 
42.  Avcwb †h †UªW covb †`kxq kÖg-evRv‡i †m mswkøó Kv‡Ri my‡hvM Av‡Q wK?  nu¨v  bv 

     

42.1 nu¨v n‡j, D³ my‡hv‡Mi aib:  PvKzix  AvZ¥-Kg©ms ’̄vb 
 

42.2 GB my‡hvMmg~n †Kvb GjvKvq Aew ’̄Z? 
 wmwU K‡c©v‡ikb  †cŠimfv  Dc‡Rjv m`i (†cŠimfv e¨ZxZ)  MÖvg 

 

42.3 GB my‡hvMmg~n †Kvb GjvKvq ‡ewk? 
 wmwU K‡c©v‡ikb  †cŠimfv  Dc‡Rjv m`i (†cŠimfv e¨ZxZ)  MÖvg 

 

42.4 GB my‡hvM ch©vß wK?  nu¨v  bv 
 

42.5 †`kxq kÖg-evRv‡i PvKzixi †ÿ‡Î †fv‡Kkbvj mvwU©wd‡KU KZUzKz ¸iæZ¡ †c‡q _v‡K e‡j Avcwb g‡b K‡ib? 
 cy‡ivcywi  AvswkK  mvgvb¨  G‡Kev‡iB bv 

 

42.5.1 gZvg‡Zi c‡ÿ KviY D‡jøL Kiæb:  
 

42.6 †`kxq kÖg-evRv‡i Kv‡Ri my‡hvM e„w×‡Z Avcbvi civgk© Kx (2wU)? 
K.  

  
L.  

  

  



43.  Avcwb †h †UªW covb †`‡ki evB‡ii kÖg-evRv‡i †m mswkøó Kv‡Ri my‡hvM Av‡Q wK?  nu¨v  bv 
 

43.1 nu¨v n‡j, Kx Kx my‡hvM i‡q‡Q?  
  

43.2 †Kvb †Kvb †`‡k GB my‡hvM †ewk e‡j Avcwb g‡b K‡ib (3wU †`‡ki bvg wjLyb)? 
K.  L.  M.  

 

  

43.3 GB my‡hvM ch©vß wK?  nu¨v  bv 
 

43.4 †`‡ki evB‡ii kÖg-evRv‡i PvKzixi †ÿ‡Î †fv‡Kkbvj mvwU©wd‡KU KZUzKz ¸iæZ¡ †c‡q _v‡K e‡j Avcwb g‡b K‡ib? 
 cy‡ivcywi  AvswkK  mvgvb¨  G‡Kev‡iB bv 
43.4.1 gZvg‡Zi c‡ÿ KviY D‡jøL Kiæb:  

 

43.5 †`‡ki evB‡ii kÖg-evRv‡i Kv‡Ri my‡hvM e„w×‡Z Avcbvi civgk© Kx (2wU)? 
K.  

  

L.  
  

  

O. D”P wkÿvi my‡hvM welqK 
44.  KvwiMwi wkÿv avivq D”PZi wkÿvi †Kvb my‡hvM Av‡Q wK?  nu¨v  bv 

 

44.1 nu¨v n‡j, Kx Kx ai‡Yi wkÿvi my‡hvM Av‡Q?  
 

  

45.  Avcbvi Rvbv g‡Z Avcbvi †Kvb wkÿv_©x D”Pwkÿv MÖnY Ki‡Q wK?  nu¨v  bv 
 

45.1 nu¨v n‡j, Avcbvi Rvbvg‡Z KZ kZvsk wkÿv_©x D”Pwkÿv MÖnY Ki‡Q ev K‡i‡Q? D‡jøL Kiæb:  % 
 

45.2 Avcbvi wkÿv_©xiv mvaviYZ †Kvb ai‡bi D”Pwkÿv MÖnY K‡i _v‡K?  
  

45.3 Zviv †Kv_vq †Kv_vq D”Pwkÿv MÖnY Ki‡Q ev K‡i‡Q?  
  

45.4 GB avivi wkÿv_©x‡`i D”Pwkÿv Í̄‡i Aa¨q‡bi g~j Kvib Kx? (wjLyb):  
 

  

46.  Avcwb wK g‡b K‡ib evsjv‡`‡ki †cÖÿvc‡U KvwiMwi wkÿvq D”P wkÿvi cÖ‡qvRb Av‡Q?  nu¨v  bv 
 
46.1 nu¨v n‡j, †Kvb ai‡bi D”Pwkÿvi cÖ‡qvRb Av‡Q e‡j g‡b K‡ib?  
  

46.2 bv n‡j, †Kb D”Pwkÿvi cÖ‡qvRb †bB e‡j g‡b K‡ib?  
 

  

47.  KvwiMwi wkÿv avivq D”Pwkÿvq fwZ©i †ÿ‡Î cÖwZeÜKZvmg~n D‡jøL Kiæb (2wU): 
K.  

  
L.  

 

  

48.  †`‡ki evB‡i D”PZi wkÿvi †ÿ‡Î `vwLj (†fv‡Kkbvj) †Kv‡m©i †µwWU UªvÝdvi Kivi my‡hvM Av‡Q wK? 
 nu¨v  bv 

 

  

49.  Avcwb wK g‡b K‡ib KvwiMwi wkÿvq D”Pwkÿv MÖnY Ki‡j MÖvRy‡qU‡`i Kg© `ÿZv AviI e„w× cv‡e? 
 nu¨v  bv 

 
49.1 nu¨v n‡j, Kxfv‡e?  
  

49.2 bv n‡j, †Kb?  
 

  



50.  KvwiMwi wkÿvq D”Pwkÿv MÖnY Ki‡j Zv Kg©‡ÿ‡Î †ckvMZ AMÖMwZi ev c‡`vbœwZi Rb¨ mnvqK wn‡m‡e KvR 
K‡i wK? 

 nu¨v  bv 
 

50.1 nu¨v n‡j, Kxfv‡e?  
  

50.2 bv n‡j, †Kb?  
 

  

51.  KvwiMwi wkÿvq D”Pwkÿv MÖn‡Y DrmvwnZ Kivi Rb¨ miKvwi ev †emiKvwi e„wË/cÖ‡Yv`bvi e¨e ’̄v Av‡Q wK? 
 nu¨v  bv 

51.1 nu¨v n‡j, Kx Kx e¨e ’̄v i‡q‡Q (2wU)? 
K.  

  
L.  

 

51.2 GB e„wË/cÖ‡Yv`bv ch©vß g‡b K‡ib wK?  nu¨v  bv 
 

51.3 bv n‡j, Kxfv‡e GB e„wË/cÖ‡Yv`bv e„w× Kiv hvq? 
K.  

  
L.  

 

  

52.  KvwiMwi wkÿvq D”Pwkÿv MÖn‡Y DrmvwnZ Kivi Rb¨ miKvwi ev †emiKvwi ch©v‡q Kx Kx e¨e ’̄v MÖnY Kiv 
`iKvi e‡j g‡b K‡ib? (wjLyb): 

 
 

 
 

  

P. GbwUwfwKDGd mb` welqK 
53.  Avcwb GbwUwfwKDGd m¤ú‡K© AeMZ wK?  nu¨v  bv 

(hw` bv nq, Z‡e GB AskwU GLv‡bB †kl Kiæb Ges mivmwi 58 bs cÖ‡kœ hvb) 
  

54.  GbwUwfwKDGd Gi cÖwµqvwU‡K Avcwb Kxfv‡e g~j¨vqb K‡ib?  
 

  

55.  GbwUwfwKDGd mb`cÖvß Ges `vwLj (†fv‡Kkbvj) mb`cÖvß Kgx©‡`i g‡a¨ Kv‡Ri `ÿZvi wfwË‡Z Kv‡K 
GwM‡q ivL‡eb? 

 `vwLj (†fv‡Kkbvj) mb`cÖvß Kg©x  GbwUwfwKDGd mb`cÖvß Kgx© 
 

55.1 Avcbvi gZvg‡Zi KviY:  
 

  

56.  †Kvb cÖwµqvq GKRb Kg©xi `ÿZv h_vh_fv‡e g~j¨vqb Kiv hvq e‡j Avcbvi g‡b nq? 
 GbwUwfwKDGd  `vwLj (†fv‡Kkbvj) 

 

  

57.  `vwLj (†fv‡Kkbvj) †Kvm©‡K GbwUwfwKDGd Gi Avw½‡K cwigvR©‡bi †ÿ‡Î Kx KiYxq e‡j Avcbvi g‡b nq? 
 
 
 

 

  

Q. Awafz³ cÖvB‡fU cÖwZôv‡bi mÿgZv e„w× welqK 
58.  Avcbvi cÖwZôv‡bi K¨vP‡g›U/wbKUeZx© GjvKvq KvwiMwi I †fv‡Kkbvj wkÿvi †Kvb cÖvB‡fU cÖwZôvb i‡q‡Q 

wK? 
 nu¨v  bv 

 



58.1 hw` nu¨v nq, Gme cÖvB‡fU cÖwZôvb †Kvb wkÿvµg I wm‡jevm e¨envi K‡i? 
 KvwiMwi wkÿv †ev‡W©i wkÿvµg  wbR¯^ wkÿvµg  Ab¨vb¨ (wjLyb):  

 

58.2 †Kvb cÖwZôv‡b wkÿv_©xi msL¨v †ewk e‡j Avcbvi g‡b nq?  miKvwi  cÖvB‡fU 
 

58.2.1 Gi KviY Kx e‡j Avcbvi g‡b nq?  
 

58.3 Avcbv‡`i mv‡_ Gme cÖvB‡fU cÖwZôv‡bi wkÿK‡`i †Kvb †hvMv‡hvM nq wK?  nu¨v  bv 
 

58.3.1 nu¨v n‡j, Gmgq Avcbv‡`i g‡a¨ Kx wel‡q Avjvc-Av‡jvPbv n‡q _v‡K?  
 

58.4 cÖvB‡fU cÖwZôv‡bi wkÿK‡`i gvb‡K Avcwb Kxfv‡e g~j¨vqb K‡i‡eb? 
 cy‡ivcywi †hvM¨  †gvUvgywU †hvM¨  wKQzUv †hvM¨  G‡Kev‡iB †hvM¨ bq 

 

58.5 cÖvB‡fU cÖwZôv‡bi we`¨gvb my‡hvM-myweav‡K Avcwb Kxfv‡e g~j¨vqb K‡i‡eb? 
 ch©vß  †gvUvgywU  mvgvb¨  G‡Kev‡iB ‡bB 

 

58.6 Avcbvi cÖwZôvb n‡Z KL‡bv cÖvB‡fU cÖwZôvb¸‡jv cwi`k©b I ZË¡veavb Kiv nq wK?  nu¨v  bv 
 

58.6.1 hw` nu¨v nq, †K K‡i _v‡Kb (wjLyb):  
 

58.7 miKvwi Ges cÖvB‡fU cÖwZôv‡bi g‡a¨ †ckvMZ AwfÁZv wewbg‡qi †Kvb my‡hvM Av‡Q wK?  nu¨v  bv 
 

58.7.1 hw` nu¨v nq, Kxfv‡e K‡i _v‡Kb (wjLyb):  
 

58.8 cÖvB‡fU cÖwZôv‡bi wkÿK‡`i †ckvMZ `ÿZv e„w×‡Z miKvwi cÖwZôv‡bi †Kvb †Kvb c`‡ÿc 
MÖn‡Yi my‡hvM Av‡Q? (3wU wjLyb) 

K.  
  

L.  
  

M.  
 

58.9 cÖvB‡fU cÖwZôv‡bi wkÿv_©x‡`i `ÿZvi e„w×‡Z miKvwi cÖwZôv‡bi †Kvb †Kvb mnvqZv Kivi my‡hvM 
Av‡Q? (3wU wjLyb) 

K.  
  

L.  
  

M.  
 

 
Avcbv‡K AmsL¨ ab¨ev` 

  



Annexure 3: Instrument Used for Superintendent 
 

`vwLj (†fv‡Kkbvj) ‡Kv‡m©i mycvwib‡Ub‡W›UM‡Yi Rb¨ cÖkœgvjv 
K. mvaviY Z_¨ 
1.  bvg:  
   

2.  †RÛvi:  cyiæl  gwnjv 
   

3.  ‡gveBj b¤̂i:  
   

4.  cÖwZôv‡bi cwiwPwZ: 
4.1 cÖwZôv‡bi bvg:  
     

4.2 cÖwZôv‡bi wVKvbv: Dc‡Rjv:  †Rjv:  
     

4.3 cÖwZôv‡bi B‡gBj:  
     

4.4 cÖwZôv‡bi aib:  mshy³  ¯̂Zš¿ 
  

4.5 cÖwZôv‡bi e¨e ’̄vcbvi aib: 
 miKvwi  †emiKvwi (GgwcI fz³)  †emiKvwi (GgwcI fz³ bq)  GbwRI 

  

  

5.  Avcbvi wkÿvMZ †hvM¨Zv: 
µwgK m‡e©v”P wWwMÖi bvg wUK (√) w`b  †UK‡bvRwji bvg 

1. D”PZi wkÿv (Ggwdj/wcGBPwW)   
2. GgGmwm Bb BwÄwbqvwis/mggvb   
3. weGmwm Bb BwÄwbqvwis/mggvb   
4. wW‡cøvgv Bb BwÄwbqvwis/mggvb   
5. wW‡cøvgv Bb †UKwbK¨vj GWz‡Kkb/mggvb   
6. wW‡cøvgv Bb †fv‡Kkbvj GWz‡Kkb/mggvb   
7. Ab¨vb¨ (wjLyb):   

 

  

6.  Avcbvi †ckvMZ cÖwkÿY:  Av‡Q  ‡bB 
 

µwgK cÖwkÿ‡Yi bvg cÖwkÿ‡Yi †gqv`Kvj cÖwkÿ‡Yi mgq cÖ`vbKvix ms¯’v 
1.     
2.     
3.     
4.     
5.     

 

  

L. fwZ© I mvgvwRK ¯̂xK…wZ welqK 
  

7.  Avcbvi cÖwZôv‡bi K¨vP‡g›U GjvKvq `vwLj (†fv‡Kkbvj) wkÿvq wkÿv_©xi fwZ©i nvi (AvbygvwbK) wKiƒc?  % 
 

7.1 eZ©gv‡b fwZ©K…Z †gvU wkÿv_x© (mKj †UªW wg‡j) : †Q‡j  Rb †g‡q  Rb 
         

7.2 wkÿv_x©i S‡i covi nvi : †Q‡j  Rb †g‡q  Rb 
         

7.3 wkÿ‡Ki msL¨v (ïay †UªW) : cyiæl  Rb gwnjv  Rb 
         

7.4 wkÿ‡Ki msL¨v (†UªW e¨wZZ) : cyiæl  Rb gwnjv  Rb 
         

7.5 cÖwkwÿZ wkÿ‡Ki msL¨v : cyiæl  Rb gwnjv  Rb 
 

  



8.  `vwLj (†fv‡Kkbvj) wkÿvq wkÿv_©xi fwZ©i nvi e„w×‡Z Kx Kx c`‡ÿc †bIqv `iKvi e‡j Avcwb g‡b K‡ib 
(5wU wjLyb)? 

K.  
  
L.  

  

M.  
  

N.  
  

O.  
 

  

9.  `vwLj (†fv‡Kkbvj) wkÿv GKRb wkÿv_©xi cwiev‡ii wbKU KZUv gh©v`vc~Y© e‡j Avcbvi g‡b nq? 
 cy‡ivcywi  AvswkK  †gvUvgywU  MÖnY‡hvM¨ bq 

 

9.1 GB ghv©`v Kxfv‡e Av‡iv e„w× Kiv hvq (3wU wjLyb)? 
K.  

  
L.  

  

M.  
 

  

10.  `vwLj (†fv‡Kkbvj) wkÿv GKRb wkÿv_©xi mgeqmx mvaviY wkÿvi eÜz‡`i wbKU KZUv ghv©`vc~b© Avcbvi g‡b nq? 
 cy‡ivcywi  AvswkK  †gvUvgywU  MÖnY‡hvM¨ bq 

 

10.1 GB ghv©`v Kxfv‡e Av‡iv e„w× Kiv hvq (3wU wjLyb)? 
K.  

  

L.  
  

M.  
 

  

11.  `vwLj (†fv‡Kkbvj) wkÿv GKRb wkÿv_©xi mgv‡Ri wbKU KZUv ghv©`vc~b© e‡j Avcbvi g‡b nq? 
 cy‡ivcywi  AvswkK  †gvUvgywU  MÖnY‡hvM¨ bq 

 

11.1 GB ghv©`v Kxfv‡e Av‡iv e„w× Kiv hvq (3wU wjLyb)? 
K.  

  
L.  
  

M.  
 

 

M. wkÿvµg, cvV¨cy Í̄K I welqe ‘̄ welqK 
12.  wkÿvµg, cvV¨cy Í̄K I welqe ‘̄ m¤úwK©Z gZvgZ (wUK wPý w`b): 

µwgK we‡eP¨ w`Kmg~n 
gZvgZ 

GKgZ 
(3) 

AvswkK 
GKgZ (2) 

GKgZ 
bB (1) 

cÖ‡hvR¨ 
bq 

1. m¤úbœK…Z wkÿvµg hy‡Mvc‡hvMx     
2. m¤úbœK…Z †Kv‡m©i welqe ‘̄mg~n Avb›``vqK     
3. cvV¨cy¯ÍKmg~n AvKl©Yxq     
4. cvV¨cy¯Í‡Ki fvlv mnR‡eva¨     
5. cvV¨cy¯Í‡K ch©vß Z_¨ cvIqv hvq     
6. cvV¨cy¯Í‡K †UªW mswkøó Kv‡Ri cÖwµqv h_vh_fv‡e ewY©Z     
7. cvV¨cy¯Í‡Ki Abykxjbxi cÖkœmg~n AwR©Z wkLb hvPvB‡q mnvqK     
8. cvV¨cy¯Í‡Ki welqe¯‘ wkÿvµ‡gi jÿ¨ AR©‡b mnvqK     
9. cvV¨cy¯Í‡Ki Bjv‡÷ªkbmg~n my¯úó     



10. cvV¨cy¯Í‡Ki Bjv‡÷ªkb cvV AvqË¡Ki‡Y mnvqK     
11. cvV¨cy¯Í‡K wkÿvµg I wm‡jev‡mi c~Y© cÖwZdjb N‡U‡Q     

wkÿY wkLb I g~j¨vqb     
12. †Kvm© h_vh_fv‡e cwiPvjbvi Rb¨ cÖwZôv‡b ch©vß my‡hvM myweav i‡q‡Q     
13. wkÿv_©x‡`i †kLvi †ÿ‡Î AvMÖn †`Lv hvq     
14. wkÿv_©xiv j¨ve/IqvK©k‡ci Kv‡R AskMÖn‡Yi e¨vcv‡i AvMÖnx     
15. †Kvm© cwiPvjbvq wkÿKMY h_vh_fv‡e `ÿ     
16. †Kv‡m©i wkLb-†kLv‡bv †KŠkj Avb›``vqK     
17. K¬vm PjvKvjxb welqe ‘̄ m¤úwK©Z wkÿv_©xi wb‡Ri AwfÁZv wewbgq Kivi my‡hvM Av‡Q     
18. ‡Kvm© wkÿKMY †Kv‡m©i welqe¯‘ m¤ú‡K© we Í̄…Z Ávb I `ÿZv avib K‡ib     
19. †Kv‡m©i welqe ‘̄mg~n Kg©‡ÿ‡Îi Kv‡Ri mv‡_ msMwZc~Y©     
20. †Kv‡m© e¨envwiK K¬v‡mi ch©vß my‡hvM i‡q‡Q     
21. †Kv‡m© e¨envwiK K¬vmmg~n h_vh_fv‡e m¤úbœ nq     
22. †Kv‡m©i B›UvY©kxc Kvh©µ‡gi ch©vß my‡hvM i‡q‡Q     
23. †Kv‡m©i B›UvY©kxc Kvh©µg h_vh_fv‡e m¤úbœ nq     
24. †Kv‡m©i B›UvY©kxc Kvh©µg h‡_ó Kvh©Ki     
25. `vwLj (mvaviY) wkÿvi Zzjbvq †fvKkbvj wkÿvq covïbvi Pvc †ewk     
26. †Kv‡m©i welqe ‘̄mg~n wba©vwiZ mg‡qi g‡a¨ fv‡jvfv‡e m¤úbœ Kiv KóKi     
27. †Kv‡m©i welqe ‘̄mg~n mwVKfv‡e m¤úbœ Ki‡Z wkÿv_©x‡`i Ici Pvc c‡o     
28. †UªW wfwËK †Kv‡m©i msL¨v ch©vß     
29. †UªW wfwËK `ÿZv Dbœq‡bi Rb¨ ch©vß hš¿cvwZ i‡q‡Q     
30. †UªW wfwËK `ÿZv Dbœq‡bi Rb¨ h‡_ó my‡hvM i‡q‡Q     
31. †Kvm© PjvKvjxb avivevwnK g~j¨vqb (K¬vm †U÷, KzBR, G¨vmvBb‡g›U) wbqwgZ AbywôZ nq     
32. avivevwnK g~j¨vqb wkÿv_©xi †kLvi †ÿ‡Î h‡_ó Kvh©Ki     
33. P~ovšÍ cixÿvq eivÏK…Z mgq h‡_ó     
34. e¨envwiK cixÿvq eivÏK…Z mgq h‡_ó     
35. †Kv‡m©i wkÿv_©xi `ÿZv h_vh_fv‡e g~j¨vqb Kiv nq     
36. g~j¨vqbK…Z DËicÎ wkÿv_©xiv †`Lvi my‡hvM cvq     
37. †Kv‡m©i Kvh©vewj mwVKfv‡e ev¯Íevqb n‡”Q wK-bv Zv h_vh_fv‡e gwbUi Kiv nq     

 

  

13.  `vwLj (†fv‡Kkbvj) †Kv‡m© KZUzKz nv‡Z-Kj‡g †kLvi my‡hvM Av‡Q? 
 80% Gi †ewk  60%-80%  40%-60%  40% Gi wb‡P 

 

13.1 Avcwb g‡b K‡ib wK nv‡Z-Kj‡g †kLvi hZUzKz my‡hvM Av‡Q Zv h‡_ó?  nu¨v  bv 
     

13.2 hw` bv nq Z‡e KZUzKz my‡hvM _vKv DwPZ e‡j Avcwb g‡b K‡ib? 
 80% Gi †ewk  60%-80%  40%-60%  40% Gi wb‡P 

  

  

14.  `vwLj (†fv‡Kkbvj) †Kvm© PjvKvjxb j¨v‡e/IqvK©k‡c KvR Kivi KZUzKz my‡hvM i‡q‡Q? 
 80% Gi †ewk  60%-80%  40%-60%  40% Gi wb‡P 

 

14.1 Avcwb g‡b K‡ib wK j¨v‡e/IqvK©k‡c KvR Kivi hZUzKz my‡hvM i‡q‡Q Zv h‡_ó?  nu¨v  bv 
 

14.2 hw` bv nq, Z‡e KZUzK my‡hvM _vKv DwPZ e‡j Avcwb g‡b K‡ib? 
 80% Gi †ewk  60%-80%  40%-60%  40% Gi wb‡P 

  

  

15.  cªwZôvbmg~‡ni j¨v‡e/IqvK©k‡c AvaywbK hš¿cvwZ Av‡Q wK bv?  nu¨v  bv 
15.1 hw` bv nq, Z‡e wK Kiv DwPZ e‡j Avcwb g‡b K‡ib?  

 

  

16.  `vwLj (†fv‡Kkbvj) †Kv‡m© ev¯Íe cÖwkÿY ev BÛvwóªqvj †Uªwbs Gi †gqv` KZ? (wjLyb):  mßvn 
 

  

17.  wkÿv_©xi ev Í̄e cÖwkÿY ev BÛvwóªqvj †Uªwbs PvjvKvjxb Z`viwK Kiv nq wK?  nu¨v  bv 
17.1 nu¨v n‡j, †K ev Kviv GB Z`viwK K‡i _v‡Kb?  

 

  

18.  wkÿv_©xi ev Í̄e cÖwkÿY ev BÛvwóªqvj †Uªwbs PvjvKvjxb g~j¨vqb Kiv nq wK?  nu¨v  bv 



18.1 nu¨v n‡j, †K ev Kviv GB g~j¨vqb K‡i _v‡Kb?  
 

  

19.  eZ©gv‡b cÖPwjZ wkÿv_©x g~j¨vqb cÖwµqv wb‡q mvgwMÖKfv‡e Avcwb mš‘ó wK?  nu¨v  bv 
 19.1 Avcbvi g‡Zi c‡ÿ 2wU KviY D‡jøL Kiæb: 

K.  
  
L.  

 

  

20.  eZ©gv‡b e¨envwiK cixÿvq hZUzKz ¸iæZ¡ †`qv n‡”Q Zv h_vh_ e‡j g‡b K‡ib wK?  nu¨v  bv 
 20.1 Avcbvi g‡Zi c‡ÿ 2wU KviY D‡jøL Kiæb: 

K.  
  
L.  

 

  

21.  ev Í̄e †ÿ‡Î KvR Ki‡Z wM‡q wkÿv_©x‡`i †Kv‡m© AwR©Z `ÿZvi evB‡i Av‡iv wKQz `ÿZv ARb© Kiv `iKvi nq wK? 
 nu¨v  bv 

21.1 nu¨v n‡j, Kx Kx `ÿZv AR©b Kiv `iKvi wQj e‡j g‡b K‡ib (3wU wjLyb)? 
K.  

  
L.  

  

M.  
 

  

22.  `vwLj (†fv‡Kkbvj) wkÿvq wkÿv_©xiv †h †h `ÿZv AR©b K‡i Av‡m Zv wK ‡mev MÖwnZvi Pvwn`v c~i‡Y 
hy‡Mvc‡hvMx e‡j g‡b K‡ib? 

 nu¨v  bv 
22.1 bv n‡j, †Kb h‡_ó bq e‡j g‡b K‡ib: 

K.  
  

L.  
 

22.2 ‡mev MÖnxZvi Pvwn`v c~i‡Yi Rb¨ Avcbvi Avi †Kvb †Kvb `ÿZv AR©b Kiv `iKvi e‡j g‡b K‡ib? 
K.  

  
L.  

  

  

23.  `vwLj (†fv‡Kkbvj) ‡Kvm© PvKzix`vZvi Kv‡Q KZUv MÖnY‡hvM¨ e‡j Avcbvi g‡b nq? 
 80% Gi †ewk  60%-80%  40%-60%  40% Gi wb‡P 

 

23.1 †Kb?  
 

  

24.  `vwLj (†fv‡Kkbvj) †Kv‡m©i cvV¨cy Í̄K wkÿv_x©i `ÿZv AR©‡b mnvqK wK?  nu¨v  bv 
 

24.1 hw` bv nq, Zv n‡j †Kb mnvqK bq e‡j Avcwb g‡b K‡ib: 
 
 
 

 

  

25.  `vwLj (†fv‡Kkbvj) ‡Kv‡m©i cvV¨cy Í̄Kmg~‡ni mej w`K D‡jøL Kiæb (m‡e©v”P 3wU): 
K.  

  
L.  

  

M.  
 

  



26.  `vwLj (†fv‡Kkbvj) ‡Kv‡m©i cvV¨cy Í̄Kmg~‡ni `~e©j w`K D‡jøL Kiæb (m‡e©v”P 3wU): 
K.  

  
L.  

  

M.  
 

  

27.  `vwLj (†fv‡Kkbvj) ‡Kv‡m©i wkÿvµg/wm‡jev‡mi mej w`K D‡jøL Kiæb (m‡e©v”P 3wU): 
K.  

  

L.  
  

M.  
 

  

28.  `vwLj (†fv‡Kkbvj) ‡Kv‡m©i wkÿvµg/wm‡jev‡mi `~e©j w`K D‡jøL Kiæb (m‡e©v”P 3wU): 
K.  

  
L.  

  

M.  
 

  

29.  Avcbvi cÖwZôv‡b PvKzix ms ’̄vb †mj (Job Placement Cell) Av‡Q wK?  nu¨v  bv 
     

29.1 nu¨v n‡j, MÖvRy‡qU‡`i PvKzix cvIqvi †ÿ‡Î GB †mj mnvqZv K‡i wK?  nu¨v  bv 
     

29.2 nu¨v n‡j, Kx ai‡bi mnvqZv K‡i? (wjLyb):  
 

  

30.  Avcbvi cÖwZôv‡b PvKzix ms¯’vb †mj (Job Placement Cell) G cÖ‡qvRbxq Rbej Av‡Q wK?  nu¨v  bv 
     

30.1 hw` bv nq, cÖ‡qvRbxq Rbej wb‡qv‡Mi †ÿ‡Î Avcbvi KiYxq wK?  
 

  

31.  †Kvm© PjvKvjxb wkÿv_©x‡`i †ckvMZ Z_¨ m¤ú‡K© AewnZ Kiv nq wK?  nu¨v  bv 
 

31.1 nu¨v n‡j, †K ev Kviv AewnZ K‡i _v‡Kb? 
 cÖwZôvb  wkÿK  †Kv‡m©i cvV¨cy¯ÍK  wewfbœ †bvwUk  Kg© †gjv  weÁvcb 
            

 PvKzwi`vZvi cÖwZwbwa  Ab¨vb¨ (wjLyb):  
 

31.2 nu¨v n‡j, Kx Kx Z_¨ m¤ú‡K© AewnZ Kiv nq? 
 †ckvi aib  †ckvi Pvwn`v  Kg©‡ÿ‡Îi my‡hvM  Kg©‡ÿ‡Îi wVKvbv  †ckvi Dbœqb 
          

 Ab¨vb¨ (wjLyb):  
  

  

32.  Avcbvi cÖwZôv‡b civgk© I wb‡`©kbv †mj Av‡Q wK?  nu¨v  bv 
 

  

33.  †Kvm© PjvKvjxb wkÿv_©x‡`i †ckv m¤ú‡K© †Kvbi~c civgk© I wb‡`©kbv †`qv nq wK?  nu¨v  bv 
 

33.1 nu¨v n‡j, †K ev Kviv civgk© w`‡q _v‡Kb? 
 cÖwZôvb  wkÿK  †Kv‡m©i cvV¨cy¯ÍK  wewfbœ †bvwUk  Kg© †gjv  weÁvcb 
            

 civgk© I wb‡`©kbv †mj  Ab¨vb¨ (wjLyb):  
 

33.2 Kx ai‡bi civgk© †`Iqv nq?  
 

  

34.  †Kvm© PjvKvjxb †`kxq Kg©-evRv‡i PvKzixi my‡hvM m¤ú‡K© wkÿv_©x‡`i AewnZ Kiv nq wK?  nu¨v  bv 
 
34.1 nu¨v n‡j, †K ev Kviv AewnZ K‡ib? 



 cÖwZôvb  wkÿK  †Kv‡m©i cvV¨cy¯ÍK  wewfbœ †bvwUk  Kg© †gjv  weÁvcb 
            

 Ab¨vb¨ (wjLyb):  
 

  

35.  †Kvm© PjvKvjxb ˆe‡`wkK Kg©-evRv‡i PvKzixi my‡hvM m¤ú‡K© wkÿv_©x‡`i AewnZ Kiv nq wK?  nu¨v  bv 
35.1 nu¨v n‡j, †K ev Kviv AewnZ K‡ib? 
 cÖwZôvb  wkÿK  †Kv‡m©i cvV¨cy¯ÍK  wewfbœ †bvwUk  Kg© †gjv  weÁvcb 
            

 Ab¨vb¨ (wjLyb):  
 

  

36.  †Kvm© PjvKvjxb wkÿv_©xiv AvZ¥-Kg©ms ’̄v‡bi my‡hvM m¤ú‡K© AewnZ nq wK?  nu¨v  bv 
36.1 nu¨v n‡j, †Kv_v †_‡K ev Kvi wbKU n‡Z AewnZ n‡q _v‡K? 
 cÖwZôvb  wkÿK  †Kv‡m©i cvV¨cy¯ÍK  wewfbœ †bvwUk  mncvVx  Kg© †gjv 
            

 weÁvcb  Ab¨vb¨ (wjLyb):   
36.2 nu¨v n‡j, Kx Kx Z_¨ m¤ú‡K© AewnZ n‡q _v‡K? 
 AvZ¥-Kg©ms¯’v‡bi aiY  AvZ¥-Kg©ms¯’v‡bi my‡hvM  AvZ¥-Kg©ms¯’v‡bi fwel¨r 
      

 Ab¨vb¨ (wjLyb):  
 

  

37.  †Kvm© PjvKvjxb wkÿv_©xiv AvZ¥-Kg©ms ’̄vb m„wói my‡hvM I m¤¢vebv m¤ú‡K© †Kvbi~c civgk© I wb‡ ©̀kbv †c‡q 
_v‡K wK? 

 nu¨v  bv 
37.1 nu¨v n‡j, †Kv_v †_‡K ev Kvi wbKU n‡Z AewnZ n‡q _v‡K? 
 cÖwZôvb  wkÿK  †Kv‡m©i cvV¨cy¯ÍK  wewfbœ †bvwUk  mncvVx  Kg© †gjv 
            

 weÁvcb  Ab¨vb¨ (wjLyb):   
 

37.2 Kx ai‡bi civgk© †c‡q _v‡K?  
  

  

38.  `vwLj (†fv‡Kkbvj) †Kvm© AvZ¥-Kg©ms ’̄vb m„wó‡Z Kx f~wgKv iv‡L e‡j Avcbvi g‡b nq? (3wU g~j f~wgKv D‡jøL Kiæb) 
K.  

  

L.  
  

M.  
 

  

39.  `vwLj (†fv‡Kkbvj) †Kvm© †kl K‡iI †Kvb MÖvRy‡q‡Ui ‡eKvi _vKvi Kvib Kx e‡j Avcbvi g‡b nq (m‡e©v”P 3wU KviY wjLyb)? 
K.  

  
L.  

  

M.  
 

  

40.  `vwLj (†fv‡Kkbvj) wkÿv‡K wkÿv_©x‡`i Kv‡Q Av‡iv AvKl©bxq I MÖnY‡hvM¨ Kivi Rb¨ Kx Kx c`‡ÿc †bqv 
`iKvi e‡j Avcwb g‡b K‡ib (m‡e©v”P 5wU c`‡ÿc wjLyb)? 

K.  
  

L.  
  

M.  
  

N.  
  

O.  
 

  



N. kÖgevRv‡i Kv‡Ri Pvwn`v welqK 
41.  `vwLj (†fv‡Kkbvj) †Kvm© †k‡l †`kxq kÖg-evRv‡i †m mswkøó Kv‡Ri my‡hvM Av‡Q wK?  nu¨v  bv 

     

41.1 nu¨v n‡j, D³ my‡hv‡Mi aib:  PvKzix  AvZ¥-Kg©ms ’̄vb 
 

41.2 GB my‡hvMmg~n †Kvb GjvKvq Aew ’̄Z? 
 wmwU K‡c©v‡ikb  †cŠimfv  Dc‡Rjv m`i (†cŠimfv e¨ZxZ)  MÖvg 

 

41.3 GB my‡hvMmg~n †Kvb GjvKvq ‡ewk? 
 wmwU K‡c©v‡ikb  †cŠimfv  Dc‡Rjv m`i (†cŠimfv e¨ZxZ)  MÖvg 

 

41.4 GB my‡hvM ch©vß wK?  nu¨v  bv 
 

41.5 †`kxq kÖg-evRv‡i PvKzixi †ÿ‡Î `vwLj (†fv‡Kkbvj) mvwU©wd‡KU KZUzKz ¸iæZ¡ †c‡q _v‡K e‡j Avcwb g‡b K‡ib? 
 cy‡ivcywi  AvswkK  mvgvb¨  G‡Kev‡iB bv 

 

41.5.1 gZvg‡Zi c‡ÿ KviY D‡jøL Kiæb:  
 

41.6 †`kxq kÖg-evRv‡i Kv‡Ri my‡hvM e„w×‡Z Avcbvi civgk© Kx (3wU)? 
K.  

  
L.  

  

M.  
  

  

42.  `vwLj (†fv‡Kkbvj) †Kvm© †k‡l †`‡ki evB‡ii kÖg-evRv‡i †m mswkøó Kv‡Ri my‡hvM Av‡Q wK?  nu¨v  bv 
 

42.1 nu¨v n‡j, Kx Kx my‡hvM i‡q‡Q?  
  

42.2 †Kvb †Kvb †`‡k GB my‡hvM †ewk e‡j Avcwb g‡b K‡ib (3wU †`‡ki bvg wjLyb)? 
K.  L.  M.  

 

  

42.3 GB my‡hvM ch©vß wK?  nu¨v  bv 
 

42.4 †`‡ki evB‡ii kÖg-evRv‡i PvKzixi †ÿ‡Î `vwLj (†fv‡Kkbvj) mvwU©wd‡KU KZUzKz ¸iæZ¡ †c‡q _v‡K e‡j Avcwb g‡b K‡ib? 
 cy‡ivcywi  AvswkK  mvgvb¨  G‡Kev‡iB bv 
42.4.1 gZvg‡Zi c‡ÿ KviY D‡jøL Kiæb:  

 

42.5 †`‡ki evB‡ii kÖg-evRv‡i Kv‡Ri my‡hvM e„w×‡Z Avcbvi civgk© Kx (3wU)? 
K.  

  

L.  
  

M.  
  

  

O. D”P wkÿvi my‡hvM welqK 
43.  KvwiMwi wkÿv avivq D”PZi wkÿvi †Kvb my‡hvM Av‡Q wK?  nu¨v  bv 

 

43.1 nu¨v n‡j, Kx Kx ai‡Yi wkÿvi my‡hvM Av‡Q?  
 

  

44.  Avcbvi Rvbv g‡Z Avcbvi †Kvb wkÿv_©x D”Pwkÿv MÖnY Ki‡Q wK?  nu¨v  bv 
 

44.1 nu¨v n‡j, Avcbvi Rvbvg‡Z KZ kZvsk wkÿv_©x D”Pwkÿv MÖnY Ki‡Q ev K‡i‡Q? D‡jøL Kiæb:  % 
 

44.2 Avcbvi wkÿv_©xiv mvaviYZ †Kvb ai‡bi D”Pwkÿv MÖnY K‡i _v‡K?  



  

44.3 Zviv †Kv_vq †Kv_vq D”Pwkÿv MÖnY Ki‡Q ev K‡i‡Q?  
  

44.4 GB avivi wkÿv_©x‡`i D”Pwkÿv Í̄‡i Aa¨q‡bi g~j Kvib Kx? (wjLyb):  
 

  

45.  Avcwb wK g‡b K‡ib evsjv‡`‡ki †cÖÿvc‡U KvwiMwi wkÿvq D”Pwkÿvi cÖ‡qvRb Av‡Q?  nu¨v  bv 
 

45.1 nu¨v n‡j, †Kvb ai‡bi D”Pwkÿvi cÖ‡qvRb Av‡Q e‡j g‡b K‡ib?  
  

45.2 bv n‡j, †Kb D”Pwkÿvi cÖ‡qvRb †bB e‡j g‡b K‡ib?  
 

  

46.  KvwiMwi wkÿv avivq D”Pwkÿvq fwZ©i †ÿ‡Î cÖwZeÜKZvmg~n D‡jøL Kiæb (3wU): 
K.  

  
L.  

  

M.  
 

  

47.  †`‡ki evB‡i D”PZi wkÿvi †ÿ‡Î `vwLj (†fv‡Kkbvj) †Kv‡m©i †µwWU UªvÝdvi Kivi my‡hvM Av‡Q wK? 
 nu¨v  bv 

 

  

48.  Avcwb wK g‡b K‡ib KvwiMwi wkÿvq D”Pwkÿv MÖnY Ki‡j MÖvRy‡qU‡`i Kg© `ÿZv AviI e„w× cv‡e? 
 nu¨v  bv 

 

48.1 nu¨v n‡j, Kxfv‡e?  
  

48.2 bv n‡j, †Kb?  
 

  

49.  `vwLj (†fv‡Kkbvj) wkÿvq D”Pwkÿv MÖnY Ki‡j Zv Kg©‡ÿ‡Î †ckvMZ AMÖMwZi ev c‡`vbœwZi Rb¨ mnvqK 
wn‡m‡e KvR K‡i wK? 

 nu¨v  bv 
 

49.1 nu¨v n‡j, Kxfv‡e?  
  

49.2 bv n‡j, †Kb?  
 

  

50.  KvwiMwi wkÿvq D”Pwkÿv MÖn‡Y DrmvwnZ Kivi Rb¨ miKvwi ev †emiKvwi e„wË/cÖ‡Yv`bvi e¨e ’̄v Av‡Q wK? 
 nu¨v  bv 

 
50.1 nu¨v n‡j, Kx Kx e¨e ’̄v i‡q‡Q (3wU)? 

K.  
  

L.  
  

M.  
 
50.2 GB e„wË/cÖ‡Yv`bv ch©vß g‡b K‡ib wK?  nu¨v  bv 

 
50.3 bv n‡j, Kxfv‡e GB e„wË/cÖ‡Yv`bv e„w× Kiv hvq? 

K.  
  

L.  
  

M.  
 

  



51.  KvwiMwi wkÿvq D”Pwkÿv MÖn‡Y DrmvwnZ Kivi Rb¨ miKvwi ev †emiKvwi ch©v‡q Kx Kx e¨e ’̄v MÖnY Kiv 
`iKvi e‡j g‡b K‡ib? (wjLyb): 

 
 
 

 

  

P. GbwUwfwKDGd mb` welqK 
52.  Avcwb GbwUwfwKDGd m¤ú‡K© AeMZ wK?  nu¨v  bv 

(hw` bv nq, n‡e GB AskwU GLv‡bB †kl Kiæb Ges mivmwi 58 bs cÖ‡kœ hvb) 
  

53.  `vwLj (†fv‡Kkbvj) wkÿv GbwUwfwKDGd Gi AvIZvq Avbvi `iKvi Av‡Q wK?  nu¨v  bv 
 

53.1 hw` n¨vu nq, GbwUwfwKDGd ev Í̄evq‡b Avcbvi civgk© D‡jøL Kiæb?  
 

  

54.  GbwUwfwKDGd Gi cÖwµqvwU‡K Avcwb Kxfv‡e g~j¨vqb K‡ib?  
 

  

55.  GbwUwfwKDGd mb`cÖvß Ges `vwLj (†fv‡Kkbvj) mb`cÖvß Kgx©‡`i g‡a¨ Kv‡Ri `ÿZvi wfwË‡Z Kv‡K 
GwM‡q ivL‡eb? 

 `vwLj (†fv‡Kkbvj) mb`cÖvß Kg©x  GbwUwfwKDGd mb`cÖvß Kgx© 
 

55.1 Avcbvi gZvg‡Zi KviY:  
 

  

56.  †Kvb cÖwµqvq GKRb Kg©xi `ÿZv h_vh_fv‡e g~j¨vqb Kiv hvq e‡j Avcbvi g‡b nq? 
 cÖPwjZ cixÿv  wmwewU 

 

  

57.  `vwLj (†fv‡Kkbvj) †Kvm©‡K GbwUwfwKDGd Gi Avw½‡K cwigvR©‡bi †ÿ‡Î Kx KiYxq e‡j Avcbvi g‡b nq? 
 
 
 

 

  

Q. Awafz³ cÖvB‡fU cÖwZôv‡bi mÿgZv e„w× welqK 
58.  Avcbvi cÖwZôv‡bi K¨vP‡g›U/wbKUeZx© GjvKvq KvwiMwi I †fv‡Kkbvj wkÿvi †Kvb cÖvB‡fU cÖwZôvb i‡q‡Q wK? 

 nu¨v  bv 
 

58.1 hw` nu¨v nq, Gme cÖvB‡fU cÖwZôvb †Kvb wkÿvµg I wm‡jevm e¨envi K‡i? 
 KvwiMwi wkÿv †ev‡W©i wkÿvµg  wbR¯^ wkÿvµg  Ab¨vb¨ (wjLyb):  

 

58.2 †Kvb cÖwZôv‡b wkÿv_©xi msL¨v †ewk e‡j Avcbvi g‡b nq?  miKvwi  cÖvB‡fU 
 

58.2.1 Gi KviY Kx e‡j Avcbvi g‡b nq?  
 

58.3 Avcbv‡`i mv‡_ Gme cÖvB‡fU cÖwZôv‡bi wkÿK‡`i †Kvb †hvMv‡hvM nq wK?  nu¨v  bv 
 

58.3.1 nu¨v n‡j, Gmgq Avcbv‡`i g‡a¨ Kx wel‡q Avjvc-Av‡jvPbv n‡q _v‡K?  
 

58.4 cÖvB‡fU cÖwZôv‡bi wkÿK‡`i gvb‡K Avcwb Kxfv‡e g~j¨vqb K‡i‡eb? 
 cy‡ivcywi †hvM¨  †gvUvgywU †hvM¨  wKQzUv †hvM¨  G‡Kev‡iB †hvM¨ bq 

 

58.5 cÖvB‡fU cÖwZôv‡bi we`¨gvb my‡hvM-myweav‡K Avcwb Kxfv‡e g~j¨vqb K‡i‡eb? 
 ch©vß  †gvUvgywU  mvgvb¨  G‡Kev‡iB ‡bB 

 

58.6 Avcbvi cÖwZôvb n‡Z KL‡bv cÖvB‡fU cÖwZôvb¸‡jv cwi`k©b I ZË¡veavb Kiv nq wK?  nu¨v  bv 
 

58.6.1 hw` nu¨v nq, †K K‡i _v‡Kb (wjLyb):  



 

58.7 miKvwi Ges cÖvB‡fU cÖwZôv‡bi g‡a¨ †ckvMZ AwfÁZv wewbg‡qi †Kvb my‡hvM Av‡Q wK?  nu¨v  bv 
 

58.7.1 hw` nu¨v nq, Kxfv‡e K‡i _v‡Kb (wjLyb):  
 

58.8 cÖvB‡fU cÖwZôv‡bi wkÿK‡`i †ckvMZ `ÿZv e„w×‡Z miKvwi cÖwZôv‡bi †Kvb †Kvb c`‡ÿc 
MÖn‡Yi my‡hvM Av‡Q? (3wU wjLyb) 

K.  
  

L.  
  

M.  
 

58.9 cÖvB‡fU cÖwZôv‡bi wkÿv_©x‡`i `ÿZvi e„w×‡Z miKvwi cÖwZôv‡bi †Kvb †Kvb mnvqZv Kivi my‡hvM 
Av‡Q? (3wU wjLyb) 

K.  
  

L.  
  

M.  
 

  

59.  wkÿK‡`i †ckvMZ `ÿZv e„w×i Rb¨ Zv‡`i wkíKviLvbvq cÖwkÿ‡Yi/mshyw³i cÖ‡qvRb Av‡Q wK?  nu¨v  bv 
 

59.1 hw` nu¨v nq, Zvn‡j †Kb?  
 

 
Avcbv‡K AmsL¨ ab¨ev` 

  



Annexure 4: Instrument Used for Employers 
 

PvKywi`vZv‡`i Rb¨ cÖkœgvjv 
K. mvaviY Z_¨ 
1.  bvg:  
   

2.  †RÛvi:  bvix  cyiæl 
 

   

3.  †gvevBj b¤̂i:   B-†gBj:  
  

4.  K. cÖwZôv‡bi Ae ’̄vb (wVKvbv): 
 wmwU K‡c©v‡ikb  †cŠimfv  Dc‡Rjv m`i (†cŠimfv e¨ZxZ)  MÖvg 

 

L. cÖwZôv‡bi cÖKvi : 
4.1 cÖwZôv‡bi aib :  digvj  Bbdigvj       
             
4.2 e¨emvi aib :  †mevg~jK  Drcv`bag©x  µq-weµq RvZxq     
             
4.3 cÖwZôvb AvKvi :  ‡QvU  gvSvwi  eo     
             
4.4 gvwjKvbvi aib :  e¨w³  †hŠ_  mgevq  Ab¨vb¨   
             
4.5 cÖwZôvb e¨e¯’cbvi aib :  miKvwi  Avav-miKvwi  ‡emiKvwi  eûRvwZK  GbwRI 

  

  

L. MÖvRy‡qU‡`i eZ©gvb Kg©-Ae ’̄v welqK 
5.  Avcbvi cÖwZôv‡b `vwLj (†fv‡Kkbvj) m¤úbœKvix‡`i †Kvb †Kvb c‡` Kv‡Ri my‡hvM i‡q‡Q (†h KqwU i‡q‡Q)? 

K.  L.  M.  N.  
 

  

6.  Avcbvi cÖwZôv‡b †Kvb †Kvb †UªW/‡ckv wfwËK Kv‡Ri my‡hvM i‡q‡Q (†h KqwU i‡q‡Q)? 
 K.  

  
L.  

  

M.  
  
N  
  

O  
 

  

7.  bvix/cÖwZeÜx‡`i Rb¨ PvKzwii †ÿ‡Î AMÖvwaKvi we‡eP¨ nq wK bv?  nu¨v  bv 
 

  

M. Kg©Pvix‡`i Kg© mš‘wó welqK 
  

8.  Avcbvi cÖwZôv‡b Kg©xiv mßv‡n KZ w`b KvR K‡i? (wjLyb):  w`b 
 

  

9.  Zviv ‰`wbK KZ N›Uv KvR K‡ib? (wjLyb):  N›Uv 
 

  

10.  Avcbvi cÖwZôv‡b PvKzixi wbqg-Kvbyb ev wewa weavb Av‡Q wK?  nu¨v  bv 
     

10.1 nu¨v n‡j, Avcbvi Kg©xiv GB wbqg-Kvbyb ev wewa weavb m¤ú‡K© AeMZ wK?  nu¨v  bv 
     

10.2 bvix‡`i AMÖvwaKvi/Avjv`v my‡hvM i‡q‡Q wK bv?  nu¨v  bv 
     

10.3 cÖwZeÜx‡`i Avjv`v my‡hvM i‡q‡Q wK bv?  nu¨v  bv 
 

  

11.  Avcbvi cÖwZôv‡b Kg©x‡`i Ifvi UvBg myweav Av‡Q wK?  nu¨v  bv 
 



11.1 nu¨v n‡j, GKRb Kgx© ˆ`wbK m‡e©v”P KZ N›Uv Ifvi UvBg KvR Kivi my‡hvM cvq? (wjLyb):  N›Uv 
 

  

12.  Avcbvi cÖwZôv‡b `vwLj (†fv‡Kkbvj) mb`cÖvß Ges `vwLj (†fv‡Kkbvj) mb` e¨ZxZ Kg©x‡`i PvKzixi 
ïiæ‡Z gvwmK †eZ‡b ‡Kvb cv_©K¨ Av‡Q Kx? 

 nu¨v  bv 
 

     

12.1 n¨vu n‡j, Kvi †eZb †ewk?  `vwLj (†fv‡Kkbvj) mb`mn  `vwLj (†fv‡Kkbvj) mb` e¨ZxZ 
 

  

13.  Avcbvi cÖwZôv‡b Kg©x‡`i gvwmK g~j †eZb Qvov Ab¨vb¨ myweavmg~n I mš‘wó (hw` _v‡K): 
µwgK myweavmg~n Av‡Q bvB Av‡Q n‡j, Kg©x‡`i mš‘wói gvÎv wPwýZ Kiæb 

80% Gi †ewk 60%-80% 40%-60% 40% Gi wb‡P 
1. Drme fvZv (Festival Allowance)       
2. evrmwiK †eZb e„w× (Increment)       
3. c‡`vbœwZ (Promotion)       
4. `ÿZvi cÖY`bv (Performance Incentives)       
5. Drmvng~jK fvZv (Motivational Benefits)       
6. wPwKrmv fvZv (Medical Allowances)       
7. Ab¨vb¨ (wjLyb):       

 

  

14.  Avcbvi cÖwZôv‡b myweavw` m¤úwK©Z Kg©x‡`i mš‘wó (wUK wPý w`b): 
µwgK myweavw` mš‘wói gvÎv 

80% Gi †ewk 60%-80% 40%-60% 40% Gi wb‡P cÖ‡hvR¨ bq 
1. mvßvwnK Kg© w`em      
2. mvßvwnK QzwU      
3. ˆ`wbK Kg© N›Uv      
4. Kg© N›Uv Abymv‡i †eZb      
5. kÖvwšÍ we‡bv`b fvZv      
6. wPË we‡bv`‡bi e¨e¯’v      
7. mvgvwRK Ae¯’vb ev ¯̂xK…wZ      
8. †Kv‡m©i †jLvcovi mv‡_ Kv‡Ri mvgÄm¨Zv      
9. PvKzixi wbivcËv      
10. PvKzixi wbqg-Kvbyb ev wewa weavb      
11. gvZ…Z¡Kvjxb QzwU      
12. Kg©‡ÿ‡Îi cwi‡ek 

Kv‡Ri cwi‡ek      
bvix-cyiæl mK‡ji Rb¨ mnvqK      
bvix-cyiæl mK‡ji Rb¨ wbivc`      
mnKgx©‡`i g‡a¨ †hŠb wbcxob welqK m‡PZbZv      
KvR mswkøó mgm¨v m¤ú‡K© mnKg©x‡`i mv‡_ gZ wewbg‡qi my‡hvM      
KvR mswkøó mgm¨v m¤ú‡K© Avcbvi mv‡_ gZ wewbg‡qi my‡hvM      

13. Kg©‡ÿ‡Î AeKvVv‡gvMZ myweavw` Av‡Q bvB 
Kg©x‡`i wb‡R‡`i †Q‡j-†g‡q‡`i Rb¨ †W-†Kqvi †m›Uvi   
bvix-cyiæ‡li Rb¨ Avjv`v Avjv`v Uq‡jU   
wbivc`/weï× Lvevi cvwbi myweav   
bvix‡`i Rb¨ ¯^v ’̄¨MZ myweavw`   
cÖwZeÜx‡`i Rb¨ cÖ‡qvRbxq myweav   
cÖv_wgK wPwKrmv cÖ`v‡bi ch©vßZv   
KvR mswkøó cÖ‡qvRbxq hš¿cvwZi ch©vßZv   
KvR mswkøó wbivcËv mswkøó miÄvgvw`i e¨envi   
KvR mswkøó wbivcËv mswkøó miÄvgvw`i ch©vßZv   

14. Avevmb myweav   
15. hvZvqv‡Zi Rb¨ cwienY myweav   
16. cÖwZôv‡bi wbR¯^ K¨vw›Ub   
17. Bbmy¨‡iÝ myweav   
18. cÖwZôv‡bi wbR¯^ wPwKrmv myweav   

 

  

15.  Avcbvi cÖwZôv‡b Kg©x‡`i †ckvMZ ¯̂v ’̄¨ I wbivcËv RwbZ cÖwkÿ‡Yi e¨e ’̄v Av‡Q wK?  nu¨v  bv 
  



15.1 nu¨v n‡j, †Kvb †Kvb cÖwkÿ‡Yi e¨e ’̄v i‡q‡Q?  
 

15.2 Avcbvi Kg©xiv GB cÖwkÿY †c‡q‡Qb wK?  nu¨v  bv     
         

15.3 GB cÖwkÿ‡Y Kg©xiv KZUv mš‘ó  cy‡ivcywi  AvswkK  †gvUvgywU  mš‘ó bq 
 

  
 

16.  Avcbvi cÖwZôv‡bi `vwLj (†fv‡Kkbvj) m¤úbœKvix Kg©x‡`i PvKzix cwieZ©‡bi (Ab¨ cÖwZôv‡b) cÖeYZv †Kgb? 
 Lye †ewk  ‡ewk  Kg  Lye Kg 

 

16.1 Gi Kvib Kx Kx e‡j Avcbvi g‡b nq? (m‡e©v”P 2wU wjLyb): 
K.  

  

L.  
 

 

 

  

17.  Avcbvi cÖwZôv‡bi `vwLj (†fv‡Kkbvj) m¤úbœKvix Kg©x‡`i †ckv cwieZ©‡bi cÖeYZv †Kgb? 
 Lye †ewk  ‡ewk  Kg  Lye Kg 

 

17.1 Gi Kvib Kx Kx e‡j Avcbvi g‡b nq? (m‡e©v”P 2wU wjLyb): 
K.  

  
L.  

 

 

 

  

18.  Avcbvi cÖwZôv‡b Kg©iZ `vwLj (†fv‡Kkbvj) m¤úbœKvix Kg©x‡`i mvgvwRK Ae ’̄vb ev ¯̂xK…wZ wKiƒc? 
 Lye fv‡jv  fv‡jv  ‡Zgb fv‡jv  G‡Kev‡iB fv‡jv bv 

 

18.1 Gi Kvib Kx Kx e‡j Avcbvi g‡b nq? (m‡e©v”P 2wU wjLyb): 
K.  

  
L.  

 

 

18.2 G‡`i mvgvwRK ¯̂xK…wZ e„w×‡Z Kx Kx Kiv DwPZ e‡j Avcbvi g‡b nq? (m‡e©v”P 2wU wjLyb): 
K.  

  
L.  

   

  

19.  Avcbvi cÖwZôv‡b Kg©iZ Kgx©‡`i Ávb, `ÿZv I cvi`wk©Zv m¤ú‡K© Avcbvi mš‘wó (wUK wPý w`b): 
µwgK Ávb, `ÿZv I cvi`wk©Zv mš‘wói gvÎv 

80% Gi †ewk 60%-80% 40%-60% 40% Gi wb‡P 
1. KvR m¤úwK©Z ZvwË¡K Ávb     
2. Kv‡Ri `ÿZv     
3. Kv‡Ri cÖwZ GKvMÖZv     
4. Kv‡Ri cÖwZ AvMÖn     
5. Kv‡Ri cÖwZ „̀wófw½     
6. Kw¤úDUvi `ÿZv     
7. MvwYwZK `ÿZv     
8. †hvMv‡hvM `ÿZv     
9. KvR †evSvi `ÿZv     
10. mgqgZ cÖ`Ë KvR m¤úv`b Kivi `ÿZv     
11. cÖ`Ë KvR eywS‡q †`Iqvi `ÿZv     
12. m„Rbkxj wPšÍv     
13. mgm¨v mgvav‡bi AvMÖn     
14. mgm¨v mgvav‡bi `ÿZv     
15. P¨v‡jÄ †bIqvi g‡bvfve     
16. D™¢vebx kw³     
17. Kv‡Ri ¸YMZ gvb     
18. Drcv`bkxjZv     



19. `vwqZ¡‡eva     
20. mgqwbôZv     
21. wbqgvbyewZ©Zv     
22. mZZv     
23. k„•Ljv‡eva     
24. cvi¯úwiK mn‡hvwMZvi g‡bvfve     
25. †bZ…‡Z¡i ÿgZv     
26. cvi¯úwiK m¤§vb‡eva     
27. bZzb Ges AbvKvw•LZ cwiw¯’wZ‡Z Lvc LvB‡q †bIqvi ÿgZv     
28. cÖZ¨vkv Abyhvqx KvR Kivi mÿgZv     
29. bZzb cÖwkÿ‡Y AvMÖn     

 

  

20.  Avcbvi cÖwZôv‡bi `vwLj (†fv‡Kkbvj) MÖvRy‡qU Ges mvaviY Kgx©‡`i g‡a¨ Kv‡Ri `ÿZvi wfwË‡Z Kv‡K 
GwM‡q ivL‡eb? 
  `vwLj (†fv‡Kkbvj) MÖvRy‡qU Kgx  mvaviY Kgx© 
 

20.1 Avcbvi gZvg‡Zi KviY Kx: 
K.  

  
L.  

  

  

21.  mvgwMÖKfv‡e Avcbvi cÖwZôv‡bi `vwLj (†fv‡Kkbvj) MÖvRy‡qU Kgx©‡`i Ávb, `ÿZv I „̀wófw½ m¤ú‡K© Avcbvi 
gZvgZ D‡jøL Kiæb: 
 
 
 
 

 
 

  

N. wkÿvµg I wm‡jevm welqK 
  

22.  Avcbvi cÖwZôv‡b Kg©iZ `vwLj (†fv‡Kkbvj) MÖvRy‡qUMY †hme `ÿZv AR©b K‡i G‡m‡Q e‡j Avcbvi g‡b 
nq †m ¸‡jv D‡jøL Kiæb: 
 
 
 
 
 

  

  

23.  Avcbvi cÖwZôv‡bi Rb¨ `vwLj (†fv‡Kkbvj) MÖvRy‡qU‡`i KvQ †_‡K †Kvb †Kvb `ÿZv Avcwb cÖZ¨vkv K‡ib: 
 
 
 
 

 
 

  

24.  Gme `ÿZv kÖg evRv‡ii Kv‡Ri Pvwn`vi mv‡_ KZUv msMwZc~Y©? 
 cy‡ivcywi  AvswkK  ‡gvUv‡gvwU  GKev‡iB bv 

 

  

25.  ̀ vwLj (†fv‡Kkbvj) †Kv‡m©i MÖvRy‡qUMY KZUzKz nv‡Z-Kj‡g wkÿv wb‡q G‡m‡Q e‡j g‡b nq? 
 cy‡ivcywi  AvswkK  ‡gvUv‡gvwU  GKev‡iB bv 

 

  

26.  ev Í̄e †ÿ‡Î MÖvRy‡qU‡`i KvR †`‡L Avcbvi Kv‡Q g‡b n‡q‡Q wK †h, †Kvm© PvjvKvjxb MÖvRy‡qU‡`i Av‡iv wKQz 
`ÿZv ARb© Kiv `iKvi wQj? 

 nu¨v  bv 
 



26.1 nu¨v n‡j, Kx Kx welq `ÿZv AR©b Kiv `iKvi wQj e‡j g‡b K‡ib (2wU wjLyb)? 
K.  

  
L.  

 

  

27.  ̀ vwLj (†fv‡Kkbvj) MÖvRy‡qUMY †h †h `ÿZv AR©b K‡i G‡m‡Qb Zv wK ‡mev MÖnxZvi Pvwn`v c~i‡Y h‡_ó e‡j 
g‡b K‡ib? 

 nu¨v  bv 
27.1 bv n‡j, †Kb h‡_ó bq e‡j g‡b K‡ib? 

  
  

 

 27.1 ‡mev MÖnxZvi Pvwn`v c~i‡Yi Rb¨ MÖvRy‡qU‡`i Avi †Kvb †Kvb `ÿZv AR©b Kiv `iKvi e‡j g‡b K‡ib? 
  
  

 

28.  †fv‡Kkbvj MÖvRy‡qUMY †h †Kvm© m¤úbœ K‡i G‡m‡Qb Zv PvKzix`vZv wn‡m‡e Avcbvi Kv‡Q KZUv MÖnY‡hvM¨? 
 cy‡ivcywi  AvswkK  mvgvb¨  G‡Kev‡iB bv 

 

28.1 †Kb?  
  

  
  

  

29.  Avcwb MÖvRy‡qU‡`i AwR©Z `ÿZvmg~n Kv‡Ri †ÿ‡Î cÖ‡qvM Kivi ¯̂vaxbZv †`b wK?  nu¨v  bv 
 

  

30.  Avcbvi wK KL‡bv g‡b n‡q‡Q †h, Avcbvi wb‡`©kbv Ges MÖvRy‡qU‡`i AwR©Z `ÿZvi g‡a¨ cv_©K¨ i‡q‡Q?  
 nu¨v  bv 

 

30.1 nu¨v n‡j, Kx Kx cv_©K¨ i‡q‡Q?  
  

  
  

  

31.  eZ©gvb kÖg evRvi we‡ePbvq MÖvRy‡qU‡`i Avi Kx Kx Ávb I `ÿZv AR©b Kiv cÖ‡qvRb e‡j g‡b K‡ib? 
  

 
 

 

  

O. kÖgevRv‡i Kv‡Ri Pvwn`v welqK 
  

32.  `vwLj (†fv‡Kkbvj) †Kv‡m© MÖvRy‡qUiv †h †UªW m¤úbœ K‡i‡Q Zv mswkøó Kv‡Ri my‡hvM †`kxq evRv‡i Av‡Q wK? 
 nu¨v  bv 

 

32.1 nu¨v n‡j, D³ my‡hv‡Mi aib:  PvKzix  AvZ¥-Kg©ms ’̄vb 
 

32.2 GB my‡hvMmg~n †Kvb GjvKvq ‡ewk? 
 wmwU K‡c©v‡ikb  †cŠimfv  Dc‡Rjv m`i (†cŠimfv e¨ZxZ)  MÖvg 

 
32.3 GB my‡hvM ch©vß wK?  nu¨v  bv 

 
32.4 Avcwb Avcbi cÖwZôv‡b PvKzix cÖ`v‡bi †ÿ‡Î `vwLj (†fv‡Kkbvj) mvwU©wd‡KU KZUzKz ¸iæZ¡ w`‡q _v‡Kb? 

 Lye †ewk  ‡ewk  Kg  Lye Kg  G‡K ev‡iB bv 
 

32.4.1 gZvg‡Zi c‡ÿ KviY D‡jøL Kiæb:  
 



32.5 Avcbvi cÖwZôv‡bi mv‡_ `vwLj (†fv‡Kkbvj) cwiPvjvbvKvix GB cÖwZôvb¸‡jvi †Kvb †hvMv‡hvM 
Av‡Q wK bv? 

 nu¨v  bv 
 

32.6 Avcbvi cÖwZôv‡bi mgRvZxq Ab¨vb¨ cÖwZôv†bi mv‡_ Avcbvi †hvMv‡hvM Av‡Q wK bv? 
 nu¨v  bv 

 

32.7 †`kxq kÖg evRv‡i `vwLj (†fv‡Kkbvj) MÖvRy‡qU‡`i Kv‡Ri my‡hvM e„w×‡Z Avcbvi civgk© Kx? (2wU): 
K.  

  
L.  

  

  

33.  ̀ vwLj (†fv‡Kkbvj) MÖvRy‡qUiv †h †UªW m¤úbœ K‡i‡Q Zv mswkøó Kv‡Ri my‡hvM †`‡ki evB‡ii evRv‡i Av‡Q wK? 
 nu¨v  bv 

 

33.1 nu¨v n‡j, Kx Kx my‡hvM i‡q‡Q?  
  

33.2 nu¨v n‡j, GB Kv‡Ri my‡hvM m¤ú‡K© Kxfv‡e †R‡b‡Qb?  
  

33.3 †Kvb †Kvb †`‡k GB my‡hvM †ewk e‡j Avcwb g‡b K‡ib (3wU †`‡ki bvg wjLyb)? 
K.  L.  M.  

 

  

33.4 GB my‡hvM ch©vß wK?  nu¨v  bv 
 

33.5 †`‡ki evB‡ii kÖg-evRv‡i PvKzixi †ÿ‡Î `vwLj (†fv‡Kkbvj) mvwU©wd‡KU KZUzKz ¸iæZ¡ †c‡q _v‡K e‡j 
Avcwb g‡b K‡ib? 

 Lye †ewk  ‡ewk  Kg  Lye Kg  G‡Kev‡iB bv 
 

33.5.1 gZvg‡Zi c‡ÿ KviY D‡jøL Kiæb:  
 

33.6 †`‡ki evB‡ii kÖg-evRv‡i Kv‡Ri my‡hvM e„w×‡Z Avcbvi civgk© Kx (2wU)? 
K.  

  
L.  

 

  

P. D”P wkÿvi my‡hvM welqK 
34.  KvwiMwi wkÿv avivq D”PZi wkÿvi †Kvb my‡hvM Av‡Q wK?  nu¨v  bv 

 

34.1 nu¨v n‡j, Kx Kx ai‡Yi wkÿvi my‡hvM Av‡Q e‡j Avcwb Rv‡bb?  
 

  

35.  Avcwb wK g‡b K‡ib KvwiMwi wkÿvq D”Pwkÿv MÖnY Ki‡j MÖvRy‡qU‡`i Kg© `ÿZv AviI e„w× cv‡e? 
 nu¨v  bv 

 

35.1 nu¨v n‡j, Kxfv‡e?  
  

35.2 bv n‡j, †Kb?  
 

  

36.  Avcwb wK g‡b K‡ib, evsjv‡`‡ki †cÖÿvc‡U KvwiMwi wkÿvq D”Pwkÿvi cÖ‡qvRb Av‡Q? 
 nu¨v  bv 

 

36.1 nu¨v n‡j, †Kvb ai‡Yi D”Pwkÿvi cÖ‡qvRb Av‡Q e‡j g‡b K‡ib?  
  

36.2 bv n‡j, †Kb D”Pwkÿvi cÖ‡qvRb †bB e‡j g‡b K‡ib?  
 

  



37.  KvwiMwi wkÿv avivq D”Pwkÿvq fwZ©i †ÿ‡Î cÖwZeÜKZvmg~n D‡jøL Kiæb (2wU): 
K.  
  
L.  

 

  

38.  KvwiMwi wkÿvq D”Pwkÿv MÖnY Ki‡j Zv Kg©‡ÿ‡Î †ckvMZ AMÖMwZi ev c‡`vbœwZi Rb¨ mnvqK wn‡m‡e KvR 
K‡i wK? 

 nu¨v  bv 
 

38.1 nu¨v n‡j, Kxfv‡e?  
  

38.2 bv n‡j, †Kb?  
 

  

39.  KvwiMwi wkÿv avivq D”Pwkÿv MÖn‡Y DrmvwnZ Kivi Rb¨ miKvwi ev †emiKvwi e„wË/cÖ‡Yv`bvi e¨e ’̄v Av‡Q wK? 
 nu¨v  bv 

39.1 nu¨v n‡j, Kx Kx e¨e ’̄v i‡q‡Q (2wU)? 
K.  
  
L.  

 

39.2 GB cÖ‡Yv`bv ch©vß g‡b K‡ib wK?  nu¨v  bv 
 

39.2.1 bv n‡j, Kxfv‡e GB cÖ‡Yv`bv e„w× Kiv hvq? 
K.  
  

L.  
 

  

40.  ̀ vwLj (†fv‡Kkbvj) wkÿvq D”Pwkÿv MÖn‡Y DrmvwnZ Kivi Rb¨ miKvwi ev †emiKvwi ch©v‡q Kx Kx e¨e ’̄v MÖnY 
Kiv `iKvi e‡j g‡b K‡ib? (wjLyb): 

 
 

 
 

  

Q. GbwUwfwKDGd mb`cÖvß‡`i `ÿZv welqK 
41.  Avcwb GbwUwfwKDGd m¤ú‡K© AeMZ wK?  nu¨v  bv 

(hw` bv nq, Z‡e GB AskwU GLv‡bB †kl Kiæb Ges mivmwi 58 bs cÖ‡kœ hvb) 
  

42.  Avcbvi cÖwZôv‡b GbwUwfwKDGd mb`cÖvß †Kvb Kg©x Av‡Q wK?  nu¨v  bv 
 

42.1 nu¨v n‡j, Avcbvi cÖwZôv‡bi GbwUwfwKDGd mb`cÖvß Ges `vwLj (†fv‡Kkbvj) mb`cÖvß Kgx©‡`i g‡a¨ 
Kv‡Ri `ÿZvi wfwË‡Z Kv‡K GwM‡q ivL‡eb? 

 `vwLj (†fv‡Kkbvj) mb`cÖvß Kg©x  GbwUwfwKDGd mb`cÖvß Kgx©  `vwLj (†fv‡Kkbvj) I GbwUwfwKDGd mb`cÖvß Kgx© 
 

42.1.2 Avcbvi gZvg‡Zi KviY:  
 

  

43.  mvgwMÖKfv‡e Avcbvi cÖwZôv‡bi GbwUwfwKDGd mb`cÖvß Kgx©‡`i Ávb, `ÿZv I „̀wófw½ m¤ú‡K© Avcbvi mš‘wó 
D‡jøL Kiæb: 

 
 

  

44.  ̀ vwLj (†fv‡Kkbvj) †Kvm©‡K GbwUwfwKDGd-Gi Avw½‡K cwigvR©‡bi †ÿ‡Î Kx KiYxq e‡j Avcbvi g‡b nq? 
 

 

 

Avcbv‡K AmsL¨ ab¨ev` 
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